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Abstract

Despite the global wind of change in public attitudes towards the physical punishment of
children, partly influenced by the 1989 Convention on the Rights of the Child, the practice
remains prevalent in diverse societies. This implies that cueHaotts are limited as
strategies to initiate behaviour change, especially in societies whereattiegis not only
condoned, but also where governments lack the capacity, largely as a remadbwice
scarcity, to enforce legislation. Thereforastarticleproposesan alternative approach which
foregrounds using the starting point of communities as a more effectiveygttatprotect
children’s rights in such socieconomic contexts. Focusing predominately on-Sabaran
Africa, this paper outlies the rationale for the continuing prevalence of the physical
punishment of children before exploring the utility of approaches that take community
perspectives as their point of departure for action and intervention and analysing t

importance of dialogue to this process.

Keywords: children’s rights, resource scarcitythe physical punishment of children,

community starting points, dialogue, sub Saharan Africa.



1. Introduction

In recent decades public attitudes to the physical punishment of children have changed in a
number of countriegspecially in theyears since the Convention on the Rights of the Child
was adopted by the United Nations General Assembly in Novemberh28@lition to legal

reform, otheikey drives of these changes have beendldgocacy programmesensitisation
projects and interventions launched by international agencies nanegovernmental
organisations (NGOsyhich have sought to not only advocate for changes in laws and
policies, but also inculcate modifications in parenting behavithas are perceived as
harmful in various contexts. However, despite these efforts, the physical punishment of
children continues to be a central feature of the socialization process inongnceuntries

with diverse historical, religious, political, economic and social features.

The continuation of this practice, therefore, implies that current efftmtsthey focused on
legislation, sensitisatioand advocacy are limited as strategids initiate behaviour change
as it relates tthe physical punishment of children which is still seen, in many contexts, as an
effective disciplinary tool This isespeciallythe casean societieswhere, the practice is not
only widespread and condoned, but also whigrneernments lack the capacity, largely as a
result of resource scarcity and mismanagentergnforce provisions stipulated in the various
laws and policies that form their legislative framewdrkerebre, the question this raises is:
how do practitioners and poligypakers inculcate a change in parenting behaviours in
contexts characterised by resource scarcity, limited government capadityidespread
acceptance of a particular practicé@ address this questiohig article seeks to explore
whether, insuchcontexts an approach which isiore contextualised and embedded within

communities and thus locallyrivenmay be more effectivia protecting childrenExamples
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in this paper willbe predominategt drawn from sub Saharan Africa which is not only the
poorest continent in the world, batso consists of the largest proportion of young people

under the age of 18.

2. Dissonancebetween dobal policies and local ealities

Within the intenational human rights communitige ghysical punishmendf childrenis seen
asa violation ofchildren’s fundamental human rights to hunagnity and physical integrity
(see Freeman, 2010 the years since the adoption of the Conventiorihe Rights of the
Child the phenomenon of violence against children has been prioritised on a number of high
level agendagsee Pupavac, 2009, 201Areeman 2010: Renteln, 20)0For example,he
Committee on the ights of the Child, the body established by the United Nationsotator

the progress of the Conventioarganised in 2000 and 2001 respectiveliwwo days of
general discussiomn: state violence against children within the family and in school.
Following these discussions the Committee recommended, to the UN Generablssean

a study be undertaken on the question of violence against children worlideigéng on
five settings: the family, schools, alternative care institutions and detentititiels, places
where children workand thecommunitiesin which theylive (Pinheiro, 2006). The study
resulted, in 2008, in the establishment of a new role within the &8pecial Representative
of the Secretary General on Violence againstdzéil -which was charged with ensuring

effective folow up to its recommendations.

In addition to the prioritisation given to this issue at the level of the United Nationy, ma
children’s rightsNGOs often working within the framework of the Conventidravebeen

key drivers of thehanges that have occurréste alsdPupavac, 2002011). These various



efforts have, in the past 26 years, had a considerable amount of success &ecasnter

2015, 48countries have banned the physical punishment of children in all settings including
the home(http://www.endcorporalpunishment.org/progress/countdown.hiivitjle most of

these countries are in Europe, it is worth noting that full prohibition has been achmeved i
countries in other regions as well such as Venezuela (2007), Kenya (2010), Tunisia (2010),
the Republic of Congo (2010%outh Sudan (2011), Honduras (2Q1Bjazil (2014),Cape

Verde (2014) andBenin (2015. These lawsit is argued, indicata shift in conceptions of
childhood (Smith and Durrant, 201Freeman, 2014as well as a redefinitionf physical
punishmentfrom a legitimate parenting practice to an act of violer{Beirrant, 2008:6; see

also Smith and Durrant, 20L1Beyond a focus on legislative reform, many international
NGOs have also launched programmes targeted at local communities which sesti o0 i
change in child rearing practices particularly focusedimmoducing families to different
approaches to parenting, including positive discipline methods (see Save therC2iGdr3.

Added to thisa number of initiatives have been established to helgectthe use of physical
punishment by parents including clinics providing support and counselling in Chile atad Cos
Rica (Stewartet al, 2000) and parenting programmes to reduce parental stress and address
poverty which they believe will, in turnreduceparental use of physical punishment in

Thailand and the Philippines (Lansfatal, 2010).

Nevertheless, in numerous communities around the world, including some parts of the Global
North (amongst both host and immigrant communit{@enteln, 2010)), # plysical
punishment of children remaingidely practiced and acceptddee Freeman, 2014Jhe
rationale behind the continuing practice of physical punishment of children in manygef the
contexts is multifaceted.suring that children grow up into tlalults their communities

wish them to becomés a key reason behind the persistence of this practice (see also
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Frankenberget al, 201Q Twum-Danso Imoh 2012, 2018 Therefore, in the majority of
societies where physical punishment is administered, ieéen @s a tool for sadizing
children (Korbin, 1981, 2002; Langness, 1981; Levine and Levine, 1981; Levinson, 1989;
Kavapalu, 1993; Yousseffittia and Kamel 1998 Archambault, 2009; Frankenbegg al,

2010; Lansfordet al 201Q. According to Montgomery(2009:161), in such societies,
physical punishment is not perceived simply as a method of punishment, but rather, it is
linked to ‘wider philosophies of socialization and ideas about the correct relapidrethieen
people’. These ideas also emerg&avapalu’s(1993:317)study of Tongan society in which

she asserts that physical punishmewhich was sometimes severely administered in that
context, was not a ‘random act of violence or cruelty’, but was ratheeiped as a process

aimed at producing someone who was ‘good’, ‘nice’, ‘proper’ and ‘appropriate’.

In subSaharanAfrica, the socializationprocessin many societies has traditionally been
centred on training children to become honest, respectful, obeaehtseldisciplined
members of theiraieties. For example, writing of Kenya in the 1960s, Levine and Levine
(1963) found that the concept of intelligence amongst the Nyansongo, a Gusii community i
the south western part of the country, included respect for elders and filialvpneth wee
critical ingredients in the socialization proce8sie to the emphasis placed on children
learning the key values prioritised by their communities, no effastspared in ensuring that
thesewereinstilled in the youngfrom an early ageSimilar evidene has been founchore
recentlyamongst the Maasam southerrKenya who view edy childhood as a critical period

of intervention dedicated to teaching children ‘respeand ‘discipline’ (Archambau)
2009:288).And for most parentsn this context, physical punishmeistthe most effective

method to ensure that these objectives are achieved (séeai&enbergt al, 2010).



Furthermore, religion, especially evangelical Christianity, plays araiemole in the
continuing administration of the physical punishment of childienparticular Biblical
passages from Proverbs and othewoRBs from the Old Testamenivhich if, interpreted
literally, seem teencourage parents to use physiahishmentare frequently cited by those
supporting the practice(see Ripoll-Nunez and Rohner, 2006 Writing of Kenya,
Archambault (2009) has argued thaibBcal references are used to endorse the use of the
cane with the view to instilling key Christian values such as discipline, resgkobadience
(see also Kavapald993; Last, 2000Twum-Danso Imoh2012). Thereforethe socialization

of children is embedded within broader religious, in particular, Chridirefs which guide
communities on valusetting, behaviour regulation and social interactions across gender

and age groups.

Additionally, the political organizationof a society haseen found to play a factor in
explaining the use of physical punishmémtchild rearingin some societies. For instance,
Ember and Ember (2005) found evidence to suggesthdgthysical punishment of ibthren

is more likely tobe administeredn societies with higher levels of social stratification and

with low levels of democratic participation. These contexts, the authors suggest, gl
higher value on submissiveness and obedience and thus parents seek to instil these
characteristics in their children in order for them to grow up into adults withethesite
attributes valued and, importantly, expected by their societies. By contriasgrgued, the
democratisation ofociety fostersmore democratic and participayorelations within the

context of the family (Smith, 2011).

As a result of thephysical punishment of children being driven the combination of

socialization goalsreligious beliefs and the political orgarsation of a society many
7



individuals within communitiesni which this practice continué®ld very firm ideas about
the use othis disciplinary methodsee Frankenbergt al, 201Q Twum-Danso Imoh 2012).

In my own studyon the physical punishment of children in Gh&eeTwum-Danso Imoh
2012),the majority of adult participant® both rural and urban areas and with different
levels of educationnsisted thatthe practicewas key to the childearing process their
contextsand theyobjectedto the introduction of laws within the home to curb or ban it.
There was, furthermore, a sense that whittudes and parenting styleésve changed in
other societies, ‘this is how we do it here’ and that ultimately they felt Ghanlilainea
were ‘better behad than those elsewhere’ (i.e. in Western Europe or North Amésiea
Twum-Danso Imoh2011a) This viewpointis further supported by HarrShort (2003:177)
who claims, in an article on the relativity of children’s rightgt the cultural values and
principles of their own cultures may lead communities to ‘look in horror at the indivstia
rightsbased ethos of the West and seek instead to strengthen -tneticte their own

traditional values and beliefs’.

3. Tackling the physical punishment of bildren in resource poor contexts:

an additional layer of complexity

In many parts bthe world such resistance hasen addressed not only by the#oduction of
laws but alsoby a powerful state apparatus which se&k enforcetheselaws through
institutions such as thoselating tosocial welfare, educatiomolicing and justicg(Durrant,
2008). However, the questitimatthis raisess: how do you curb a practice in societies where
it is not only widespread and accepted, but also where the goverlatienthe capacity to
enforcelaws introduce@ This is a crucial factor to consider atack of resourcess critical

to informing the child rearing approaches adopted by caregivers. LE&008:85)explains it

thus:



The African parents with whom | hawsorked want their children to become
obedient in part because they believe it is the single most important quality ohvolve
in adult economic adaptation, and they are concerned that their children have the
capacity to survive in a world of scarce and unstable resources.
The importance of economic factors is also underlineBrapkenbergnd colleague&010)
who state that ipoor urban contestin Tanzania where there is no social welfare to ensure
the care of people as they age, more control may be adopted within child reacegspsoto
ensure that children grow up into adults who are able, and willing, to take céneirof
parents(see also Pupavac, 2009, 2D1And as part of this need to ensure control in the
parentchild relationship, adultdelieve thatphysical punishments crucial in the child
rearing processHence, the lack of resources and its impact on goverrsnahtlity to
change attitudes and practices through law, policy and its institutions is al diatic

consideration.

Ghanapresents anoteworthy exampleof a country wherethe physical punishmenbf
childrenis not onlywidely acceptegdbutalsowhere legislation and state institutions have had
little impact on this practiceWhile the Ghanaian government has made provisiongsi
1998 Children’s Act, to prohibit any correction of children ‘which is unreasonable in kind or
in degree according to the age, physical or mental condition of theé @adgernment of
Ghana, 1998, Section 13,2he physical punishment of children psevalent in Ghanaian
society. This widespread and condoned practicelasgdy due to social norms and
socialization goals which ultimately seek to develop a ‘gadult (seeTwum-Danso Imoh,
2013).The acceptability of this practice takes place within a country winmcthe decades

following independence from British colonial rule in 1957, has been based on an economy



relying on the export of a few primary produ¢t®coa gold bauxite and aluminium and
more recently, oil) Such dependency on a few primary produ@s repeatedlynade it
vulnerable to price fluctuations dictated by buyers in developed countries. In adadivon,
earnings fromthese productshave meant low revenue fothe country. As a result, the
economy of the 1970s and 80s suffered stagnation and decline, resulting in the
implementation of the World Bank and IMF's Economic Recovery and Structural
Adjustment Programmes in the period following 19@8ydon and Legge, 1996). The
extensive liberalization and adjustment in the 1980s pemtisome growth in services and
mining, but did little to produce and sustain growth in agriculture and manufacturing
(Goverment of Ghana, 2003As a result, both growth and incomes remained stagnant. This
continued into the 1990s when the economy was characterised by high rates of infigttion, hi
interest rates, the continuous depreciation of the cedi, dwindling foreign resecessiex
public debt overhang and stagnant economic growth. Importantly, spending on social
programmes for poverty reduction such as health and education was low and further
constraind efforts to poverty reductioffcovernment of Ghana, 2003The advent of the

new millennium saw the country sustain a period of economic stability and one oftdst fas
rates of poverty reductian subSahararAfrica. Income poverty declined from 42% in 1997

to around 35% in 2005 (DFID Country Profile). Furthermore, real GDP growth averaged a
5% between 1983 and 2Q0B addition, the government was successful in arranging the
cancellation of other external debts, which had amounted to approximately $6 hilioa1

and achieving lower middle income status in 2004 (UN and the Government of Ghana, 2004).
However in more recent years theaehievementiave been countered by severe challenges.
For exampleGhana’s economy was expected to slow down to an estimated 3.9% growth rate
in 2015,making it the fourthconsecutiveyear whichhasseen a contraction in the economy.

Much of this sluggish growth can be attributed tsevere energy crisis, wtainable
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domestic and external debt burdens, and deteriorated macroeconomic and financial
imbalancegAfrican Economic Outlook, 2015As a result of these persistent challenges to
growth in recent years Ghana was recerdiyked 138 out of 187 countds inthe 2014
Human Development Index, witB0.4% ofits approximately 27 million population living in

what is termed ‘multidimensional poverty’ (UNDP, 2014).

This economic context, needless to say, affects not only the lived exper¢r@csgnifican
proportion of the population, but also the delivery of government services, including those
relating to child protection. For example, evidence has been put forward which sulgests
social workers in Ghana often lack the resources to implement tegisistroduced by their
government and follow up any cases with families, especially those livingnioteeareas
(Laird, 200&; Laird, 2008b; Sossou and Yogtiba, 200%vum-Dansqg 20118H. The impact

of resource scarcity on the effectiveness of social welfare programmnesuntries with
similar socieeconomic profiles in sub Saharan Africa has been d@tumentedsee for
example,Bak, 2004; Mildred and Plummer, 200A lack of appetiteby the Ghanaian
governmentto intervene in homes, along with a lack of support for interventions by the
general populace, further exacerbatessihgation (see€Cusack and Appiah, 1999; Gagnon
2005).The lack of resources also affects the tieacof citizens to laws angolicies initiated

by government especiallyhenit touches upon family practiceBor examplefindings from

my own study, mentioned abovadicated thathe inability of the Ghanaiagovernment to
support its citizens from economic shocks and risks through social protéatidnother)
programmes maynpede on its ability to intervene within families. This was articulated most

clearly byan adult participant in a focus group discussion:

The government also has its responsibility. If the government does not help me in my

house and he just writes laws to punish me then it won't help. They should also see

11



how they can help so that those things that make parents frustrated so they hit their
children will not happen like a welfare package. But if there is not food and it is my
business only to ensure that there is food and no one helps me, you cannot then come
into my home and tell me how to treat my ci2® DodowaFocus Group Discussion

Quoted inTwum-Danso Imoh2012: 129.

The issue of resourcgcarcity and its implicationfor tackling the physicapunishment of
childrenwas also raised byzodike (1990:87), writing specifically of the Nigerian context:
Any law which attempts to abolish corporal punishment will be much more difficult
to enforce in undedeveloped countries than in countries of Wiest where the law
implementation processes are much better organised.
This suggestghat in a contextharacterised byoth resource scarcity and the wsgesad
acceptance of the physical punishment of children, the introduction of laws and the lgunchin
of advocacy and sensitisation campaigns are not suffiditgrice,in order to initiate a
change in behaviour relating to the physical punishment of childuchcontextsthereis a
need to movéeyond a focus on legislation and sensitisationiastdad, seek tadentify the
various perspectives andsights that exist within a camunity and use thesas starting

points toengagecommunity members dialogueand action

4. Embedding interventions within communities: the importance of

community starting points

That human rights or children’s rights standards need to obtain comrbugityy has long
been recognised within the human rights literafgeee for example, Ana’'im, 1992;An-

na’'im, 2002; Merry, 2006). For examplan-na’im (1992) who, as aesult of his belief that
human rights stand a better chance of implementation if they are perceived tdilmateg

12



within the various cultural traditions of the world, suggests an appmshith foregrounds
internal cultural discourse and crasdtural dialogue An-na’im, 1992). In his view there
may be ‘room for changing a cultural position from within, througérnal discourseabout

the fundamental values of the culture and the rationale for these vghmesa'im, 1992

4). Ultimately, An-na’im is of the opinion that it is possible to achieve universal cultural
legitimacy for human rights standards even retrospectively through whatl®&nlightened
interpretations of cultural norms’ (ANa'im., 1992b: 2@21). While this argument is
certainlysignificant, it is important to not simply focus on legitimizing existing human rights

in the eyes of communities whalfimately, are expected to accept thesendards.

Other commentators have gone further and argued for the need to recogmygsottaance of
community ownership in not only the ways that human rights standards are imptirbente
crucially, in the very conceptualisation of these rights themselveawtih (200B55), for
example, insists that if respect for human rights is to be realised, they mu&nhekis living
and practiced culture of the pedpleot just in law. He adds that without such a sense of
‘ownership’ of human rights at the grassroots level, resistance to the laws gnahpres
based on these principles will remain strong. In addition, Van Bueren (1998) questions
whether prohibition through legislation alone is sufficiespecially asshe argues, some
beliefs and practices may be perceived as being the defining mark of that coyrsmuni
identity. Instad, she assts that
To implement children’s rights in one culture is not simply a matter of translation;
attention has to be paid to the functions they perform in different traditions.
Children’s rights have a better prospect for implementation if tledect locd

cultural beliefgVan Bueren, 1998:17).
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Thus she calls for the need to develop alternatives ‘organically’. More re&sgarech has
taken this line of argumesstill further by highlighting the importance of using perspectives
from within a community & starting points in action and intervention on human rights and
children’s rights issues within a particular context (De Feyter, 2007; Viaote 2012)In
particular, de Feyter (2007:68) argues that there is a need to take the
human rights needs as formulated by local people (in response to the impact of
economic globalization on their lives) as the starting point both for the further
interpretation and elaboration of human rights norms, and for the development of
human rights action, at all levels ranging from the domestic to the global.
This viewpoint is further supported by Vandenhole (2012) who insists that a bgttom
approach would enable more effective responses to the specific challenges axid obrate
particular community. Hence, local neeaisd issues must be considered as the point of
departure for action. In the child protection literature the idea of commaowitership has
also been identified as key to effective programming. Wessells (201%)iva paper based
on a global review of acomunity-based child protection mechanisms conducted in 2009,
identified seven factorghat contributed to the effectiveness of such programme, the most
important of which was community ownershipecfically, the review found thatthe level
of community ownership was higher when people identified the work as ‘ours’ and took

responsibility for its effectiveneséWessells, 2015: 11).

Thus to achieve the effective protection of children within their communitess is aneed
to go beyond translatioand move toward community ownershigf the®e concepts and
strategies within their context§hese arguments are worthy of consideration by those
seeking to initiate a change in child rearing practices, especially relating tdyhegh

punishment of children in contextghere governments are limited in their capacity to ensure

14



the effective implementation and enforcement of lallgs does not mean external actors
cannot play a role in the process (Aa'im, 1992; Wessells, 2015), but the community must
be n the ‘driving seat’, a term which has increasingly become populdneimnternational

development literature (Contu and Girei, 2014).

The feasibility of putting community members in the driving deatomes further evident
when weappreciate two factorabout communities and the cultures upon which they are
based. Firstly,culture is not monolithicand as a resyltit cannot be viewed as being
uniformly distributed or having a uniform impact on all members’ (Korl2002:638).
Instead, as Bennet (1998:4) argues, culture i@ conscious construction instead of “a
spontaneous outgrowth of community practice.” As a conscious construittemculture

can be manipulated by dominant forces in sociiyg possess considerable power within the
community Thus not all members may be able to contribute to the construction of culture
within that society and hence, they may not buy into that conceptualisatithveigfculture
(Bennett, 1998 While such a postodern approach to understanding culture has been
critiqued (see Renteln, 2004), it raises valid pointsdkaerve consideratioRor instance,fi

we recognise that culture is a construct as opposed to something that is & giv@iety,
then, it can be argued that culture is not a homogeneoug thatitserves the interests of all
members of a particular commundnd that there are in fact some members of a group who
deviate from the norm (See Bennet, 1998; Renteln, 200® implication of this for the
discourse on the physical punishment of children is\httin a communitythere will be
different perspectives on child rearing and ukibty of physical punishment as a disciplinary
tool (seeTwum-Danso Imoh2012) Therefore, while physical punishment may be prevalent

there will be those within the community who may disagree with the practicenapthe

15



open and willing to engage in a dialogue process about child rearing and disgiplinar

approaches within their community.

The other keyactor which may facilitate entry into a community is thegearch has shown

that community members themselves often set their own limitations on the practice and
impose sanctions on each other for punishment that they consider to be outside the ‘norm’
For example, in their research on child rearing in Tanzdmw@nkenberg, Holmqgvist and
Rubenson (2010:463) make distinctions between what they call theanerof norbeating’

which indicates the lack of care associated with the lack of physical punishment by
caregiversand ‘as if beating a snake’ which reprets child abuse for communities as it is
seen as too harsh and may directly harm the child’s-lve@tig (see also Korbin, 1981;
Langness, 1981; Archambault, 200Bhese limitation€ommunity members impose on each
otheralso influence howhey perceive lhose who they believe have gone beyond the ‘norm’.
As Einarsdottir(2000), in her studwf child-rearing in Guinedissau, observed, when the
punishment of children was too harsh or prolonged, people tatkeasilyabout the parent,
‘claiming that he or she must be sick in the head to beat their child in that wagyte(in
Montgomery, 2009: 176see alsdKorbin, 1981 2002 Levine and Levine, 1981; Langness,
1981; Nsamenang,1992; Gottleib, 2004).These restrainthighlighted demonstrate one
important point. Even in contexts where the physical punishment of children is aceeptabl
and widely practiced, communities have themselves set a line, informbédibgwn values

and normsas well as a result of discussions amongst its various mentharshey klieve
should not be crossedt this line or threshold is crossed, a feeling emerges that a person has
‘gone too far’ and that intervention is required to curb parenting behaviours that are
considered to be of an unacceptable nature in that cofteaselimitations indicatethat

there isa point at which physical punishment becomes unacceptable at the level of the

community. The fact that there is such a level of ‘unacceptability’, presentsrapeintt for
16



policy-makersand children’s rights activist®o engage in discussion witmembers of a
communitywhich may lead to the development of more effective strategies for protecting

children in the contexts in which they live.

5. Accessingcommunity starting points: strategies for effective intervention

A first step in an approach that seeks to take its point of departure from the staningf poi
community members is theeed to move away from centrimgir focus on legislation and
policy towards an approach which places the community at the cAsttaird (2002:901)
assertsin relation to traditional harmful practices in Ghana:
The belief systems and social circumstances, which result in adverse practices agains
children, cannot simply be legislated out of existence. They have to be addressed
through interventions, which engage with both traditional norms and economic
realities.
Laird’s solution to this is the provision of waltganised and tightly focused mass education
programmes which ‘seek to strengthen the voices of dissension within the comnoumty, f
consensus is monolithic’ (see Laird, 2002:903)is point is supported by the Committee on
the Rights of the Child which has asserted that ‘law reform must be accompgnied b
awarenessaising, guidance, and training’ (Freeman, 2010: 22Bhile education may
certainly have a role to play in the process of change, this strategy seeswgne #sat once
people receive information about, or become ‘aware’ of, a particular issuaithagcept it
and subsequently start modifying their behaviours. However, this is not ndgessacase.
As | havediscussed aboyalso in relation to Ghana, people do not passively imbibe global
ideals.Hence, a toglown education/sensitisation strategy, which assumes that once local
communities are aware of otiien’s rights and child protection principles they will adapt

their own practices, is misleading.
17



Instead, there is a need for dialogue betwpgactitioners andoolicy-makers and local
communities in which both sides are perceived as equal partners whose giawes serious
consideration. Freire (1993:70) aptly sums up the essence of dialogue:

Because dialogue is an encounter among women and men who name the world, it

must not be a situation where some name on behalf of others. It is an actiohciteat

must not serve as a crafty instrument for the domination of one person by another.
He goes further andsserts that it is not sufficient to explain to people or ‘deposit’ ideas in
them. Instead, there is a need to dialogud themabout their actionFor him this is
essential gswithout dialogue there is no communication, and without communication there
can be no true education’ (Freire, 1993723. This strategyis supported by Ford
(2005:184), who, focusing specifically on interventions arouechale genital cutting,
proposes a dialogue approach to communication with local communities wdnishvgth an
understanding that ‘female circumcision occurs because parents lovehtltegrcand want
the best for them’ and proceeds by encouraging the entire community to disctissahéal
development issues angork towardsreaching a consensus on the human rights and
responsibilities of members, especially girls and women. Similarly, anggda on the
physical punishment of children eacommunity reeds to starfrom that community’s own
starting point- their justifications and rationale for the practice, the goals they are trying to
achieve as they raise their childréime ways they use this method as a disciplinaoy (for
what transgressns, the frequency), theegulationsand limitations they imposand the

alternatives they already usediscipline children

The adoption of an approach focusing on dialogue can lead to the development of

partnerships with communities in which the priogtiand needs of all stakeholders are
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considered seriouslyeven when they go against dominant children’s rights and child
protection discourses. However, the kind of partnership that is developed requirek carefu
consideration as evidence suggests thaneestips produced on the groucah reproduce
unequal relationand offer‘'no scope for reassessment and dialogue over outq@oes

and Girei, 2014:213; see also Wessells, 201bjstead, anenvironment which seeks to
facilitate open dialogue requires what Lewis (2007) refers to as an ‘aatitreership’ based

on negotiation and learning (in Contu and Girei, 2014). Key to such partnerships are positive
values such amwutuality, dialogue and reciprocity (Contu and Girei, 2014). The principle of
reciprogty also emerggin An-na’im’s (1992: 28)strategy for initiatinginternal cultural
discoursewithin acommunity. Specifically, he argues thetatingothersthe same way that

you would like to be treated prometa positive relationship amongst those engaged in this
dialogue processAdded to these are factors suchtlaes recognition of equality amongst all
partiesand the acceptance that within this space all stakeholders shoakdeb@not only
express their views freegnd frankly, without fear of condemnation, judgement or criticism
but also listen respectfully and carefullgven if they object to the views that are being

expressed.

A further factor to take into accounin the facilitation of dialogues the need to create
opporunities for indviduals within a community to engagas a groupin a process of
ongoing reflection on their daily lives in order to develop solutions to problems within the
community(Bak, 2004).The importance of reflection is particularly well outlined by Freire
(1993) who seeseflectionasessential to any action. In faat, his view,action and reflection
together form the praxis on which dialogue is based. Reflection, he argues, enables

individuals to stand at a distance from the routine of everyday lamaiga@in ‘a perspective
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that permits them to emerge from that daily route and begin their own independent

development’ (Freire, 1978 in Bak, 2004:87).

Finally, this dialogue process initiated must not only be between practitiocf@f3s, social
workers and paty-makerson one hancand community membersn the other, but also
amongst the members of a given community. Ensuring a diversity in commuragppens

is critical, as on many issues there are bound to be differences, at somewlitvel,
community peceptions and practicedased on variables such as gender, age, education
ability vs. disability, class and access to power (see Chambers, 1997; Korbin, 198dl|s\Vess
2015). As Wessells (2015) found in his own study, many child protection programmes
identify community leaders with whom they work to implement a programme of action
relating to child protection. However, he argues that ‘this approach is probldma#ase
quite often there are marginalised people, including children and the poorespobtheho
either do not attend such gatherings or remain voiceless when they do aitE2d’'Hence,

any dialogue process that is initiated needs to ensure that different meafibars
community, including those who find themselves oe thnargins, are able to engage
appropriatelyin the dialogue initiated and contribute to any consensus that is ultimately
achieved. It is only in this way that it can be claimed that interventions areléetbeithin

communities or lead to a sense of ownership by commarembers.

6. Conclusion

To conclude, then, the underlyingrgumen of this article is that since the physical
punishmentof children remains a central feature of many societies, current efforts to

sensitise, educate and legislate need to be recortidéngs is especially pertinent in
20



countries where a lack of resources, accompanied by a lack of political will and publi
support, all intersect to limit the impact of laws or social policies, especially aseflagy to
family practices, and thereby leamany children vulnerable. In such contexts to enaure
modification in parenting behaviouras they relate to the discipline of childrehe most
effective strategy may be to usmmunity perceptions, insights and limitati@ssa starting
point for dialogue, action and interventjaven if these perceptions seem objectionable to
those outside the community. Failure to seek community starting points and use dhat as
basis for dialoguewill compoundthe dissonance that currently exists between thbagl

discourse on children’s rights and the reality of child rearing in many ssciet
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