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Abstract 

This paper argues that since October 7th 2023, universities across the West have remained complicit in the silencing of Palestine. It argues that this silencing has functioned through three key registers: Firstly, through the censorship and suppression of pro-Palestine voices, secondly through the circulation of liberal discourse, and thirdly through the failure to address the scholasticide in Gaza. Using autobiography as a lens to examine these mechanisms, it argues that the silencing of Palestine has worked to both undermine and depoliticize university pledges around decolonizing the curriculum. The paper intertwines personal narrative with a broader Critical Muslim Studies framework as a means to expose and contest Islamophobic power structures that have historically and presently marginalized Muslim communities. 
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Introduction 

In recent decades, UK higher education institutions have witnessed a notable shift toward decolonizing education. This movement emerged from student-led mobilizations across the country, demanding change within academia and the curriculum (Sian, 2019). In response, universities have been compelled to take action, leading to the establishment of decolonizing curriculum policies across various institutions. However, it has increasingly become evident that these commitments, particularly from senior management, are often more about optics rather than genuine transformation, what Ahmed describes as “performance culture” (2012: 84-85). Instead of addressing deep-rooted structural inequalities, decolonization activities have been frequently co-opted as marketing tools to attract students from diverse backgrounds and to make claim to the expansion of equality, diversity, and inclusion (Thobani, 2021: 6; Patel, 2021). Additionally, the burden of this work has largely fallen onto the shoulders of academics and students of colour (Sian, 2019: 104 -105). Although some positive developments have been made - most notably the push to diversify reading lists and develop decolonial resources - these tweaks often mark the extent of institutional promises to decolonization. 
Indeed in my own navigation of the university space, the deployment of decolonization often appears as a series of formalized, bureaucratic rituals, including university committees, promotional branding, and module reviews. While these initiatives may give the impression of progressive change, they frequently fall short of meaningful transformation (Ferguson, 2012: 214). As Stein (2022) points out, decolonization is often “unsettled” only at a superficial level, leaving intact the deeper colonial structures that govern knowledge and power. In my experience, the process of module review, for example, typically involves assessing whether the course includes non-Western authors or perspectives, thereby equating diversity with inclusion without addressing systemic racialization (Henry and Tator, 2009). Through these practices, universities are able to manage difference via pedagogies of minority inclusion, while at the same time maintaining racialized and colonial epistemic orders (Ferguson, 2012: 172; Henry et al., 2017: 90). These efforts, often framed within institutional logics of liberal diversity, avoid questioning the university’s role in settler colonialism and global imperial formations (Patel, 2021: 5; Thobani, 2021: 11). Decolonization then appears to operate as a depoliticized gesture, one that is carefully contained within administrative frameworks and that fails to confront the material and political realities of settler colonialism (Wolfe, 2006; Coulthard, 2014; Lentin, 2020a),
 including the on-going erasure of Palestine.
Since October 7th 2023, Israel’s systematic onslaught on Gaza has claimed the lives of tens of thousands of Palestinian men, women, and children, while homes, schools, hospitals, and universities have been reduced to rubble.
 Despite the announcement of a ceasefire in January 2025, Israel’s violence shows no signs of abating.
 October 7th must be contextualized within the broader history of racial oppression, dispossession, and resistance (Lentin, 2017: 2). For decades, Palestinians have lived under an expanding Israeli settler-colonial regime characterized by military occupation, displacement, and systemic human rights abuses (Ibid). In response to unfolding events, a worldwide movement advocating for Palestinian liberation has gained momentum, with collective mobilizations demonstrating their solidarity across the globe. Within universities and public spheres globally, this has manifested in heightened censorship of pro-Palestine activism, intensified accusations of antisemitism, and increased securitization of Muslim and Palestinian students (Maira, 2019: 86-87). A central means by which universities have curtailed expressions of solidarity with Palestine is through their adoption of the International Holocaust Remembrance Alliance (IHRA) definition of antisemitism (Lentin, 2020b: 134).
 This definition has been weaponized to conflate legitimate criticism of Israeli state violence with racial or religious hatred, thereby framing political dissent as bigotry while suppressing pro-Palestinian advocacy (Ibid: 143 – 144). 
Against the backdrop of these events, universities in the Global North have enforced a politics of silence, and silencing (Hajir and Qato, 2025). This is particularly striking given the widespread promotion of decolonization plastered on university posters, websites, and brochures. As Fúnez-Flores points out:
“Academia loves to decolonize everything besides occupied land. Its silence on Palestine is enough to know how decolonization has become a metaphor signifying everything besides material change and collective resistance” (2024: 465).
 

Fúnez-Flores captures the way in which some universities in the West have enthusiastically applied decolonization to disciplines and curriculums,
 however, this same level of interest appears to be absent when it comes to engaging with actual, on-going colonial violence. The uptake of “decolonization” in UK universities can be situated within a broader transnational pattern of institutional responses to racial critique. Much like “Indigenization” in Canadian higher education and Diversity, Equity, and Inclusion (DEI) initiatives in the United States, decolonization in the UK has increasingly been absorbed into the logics of liberal reformism (Henry and Tator, 2009: 15; Stein, 2022). These approaches often function to dilute radical demands for structural change by substituting political transformation for symbolic gestures (Henry and Tator, 2009: 14; Thobani, 2021: 12).

In Canada, “Indigenization” has often included the selective integration of Indigenous symbols, knowledges, or ceremonial practices into university culture, without the redistribution of power or land, or the dismantling of settler colonial logics underpinning institutional structures (Ambo and Beardall, 2023: 103-140; Stein, 2022; 22 - 23; Patel, 2021: 5; Thobani, 2021: 12; Henry et al., 2017; Tuck and Wayne Yang, 2012). Similarly, DEI in the US has become a technocratic field of management aimed at limiting risk and legal liability, managing reputation, and crafting institutional policies on diversity, without confronting the university’s enmeshment with anti-Blackness, settler colonialism, and racial capitalism (Ferguson, 2012: 13; Patel, 2021: 5-7; Stein, 2022).

The UK’s embrace of “decolonizing the curriculum” follows this same trajectory. While sparked in part by important student-led mobilizations such as “Rhodes Must Fall” and “Why Is My Curriculum White?” many universities have responded by curricularizing decolonization, turning it into a pedagogical add-on or audit exercise rather than confronting the deeper imperial inheritances of British higher education (Sian, 2019: 105; Ferguson, 2012: 214). This results in the circulation of training modules, and advisory panels that allow the university to signal progress while refusing to confront its historical and contemporary complicities with racial violence, empire, and extractivism.

This is particularly evident in the case of Palestine. While UK universities may publicly commit to decolonial values, their active suppression of Palestinian solidarity, refusal to endorse the academic boycott of Israeli institutions, and increasing securitization of pro-Palestinian student activism reveal the limits of institutional decolonial discourse, especially when it threatens embedded power relations (Nadeau and Sears, 2010; Wind, 2024). Through this understanding we are able to identify how university co-option is not a UK-specific phenomenon, but rather a global pattern of depoliticization. Just as Indigenous demands for land return are treated as politically untenable in Canada (Patel, 2021; Meyerhoff, 2019), and abolitionist critiques are marginalized in US DEI discourse (Stein, 2021: 2-3; Thobani, 2021: 17 - 16), Palestinian liberation is silenced in decolonization rhetoric in universities across the UK. 

It is in this silencing that this paper develops its critique of institutional claims to decolonization. It argues that the silencing of Palestine by universities in the UK, (and more broadly the West), manifests itself in several different ways. Firstly, the university has enforced silencing through the securitization of pro-Palestine voices. Secondly silencing occurs through the maintenance of liberal discourse, which has led to the normalization of dehumanization. Thirdly we are able to see university practices of silencing in their failure to address the scholasticide in Gaza. The paper will demonstrate how these areas, each overlapping, work together to depoliticize university attempts to decolonize education and instead reinscribe colonial formations of white possession and subjecthood, and western hegemonies of rule and control. 
Theoretical Framework
This article situates itself within the broader critique of the university as a site deeply entangled in the reproduction and maintenance of colonial, racial, and imperial structures (Stein, 2022: 3; Patel, 2021: 5; Thobani, 2021: 5). Despite the proliferation of decolonial discourse within Western academia, in the university context decolonization is often reduced to curriculum diversification or superficial land acknowledgments, disarticulated from its foundational imperatives of land restitution, anti-imperial struggle, and epistemic justice (Stein, 2022: 22-23; Ferguson, 2012: 13). As Patel (2021: 30-31) argues, the liberal university tends to incorporate decolonization into its logics of governance in ways that neutralize its disruptive potential, transforming what should be a confrontation with settler colonialism into a managerial question of inclusion. Universities can therefore be seen to function as agents of settler and imperial control, which strategically accommodate critique without allowing it to disrupt the foundational structures of power (Ibid; Thobani, 2021: 5). Within such spaces, decolonization is not only domesticated but it also actively depoliticized, severed from material struggles and placed within vocabularies of equality and diversity (Thobani, 2021: 18).

The containment of decolonial discourse is exemplified by institutional responses to Palestine. While UK universities increasingly adopt liberal models of equality, driven by inclusion (Ibid; Ferguson, 2012: 172; Ahmed, 2012), Palestinian demands for liberation remain structurally unspeakable within many academic contexts. This is evident in the criminalization of pro-Palestinian activism, the surveillance of Muslim and Global South students, and the disciplinary mechanisms implemented to target scholars advocating for Palestinian rights (Wind, 2024; Nadeau and Sears, 2010). To understand this conjuncture, this paper engages with Critical Muslim Studies (CMS), which offers a complementary framework for understanding the epistemic and political limits of institutional critique. 
CMS foregrounds how the figure of the Muslim is not a fixed identity but one constructed through colonial processes, shaped by discourses of racialization, securitization, and civilizational superiority (Sayyid, 2014; Sayyid and Vakil, 2024). Through its critique of Eurocentrism, Orientalism, and positivism, CMS makes visible how colonial logics continue to structure processes of identity and the management of otherized populations (ReOrient, 2015: 6-7). In the university context, CMS is particularly useful for enabling us to understand how Muslimness is represented as a site of anxiety, tolerated only when stripped of political agency and domesticated in liberal modes of governance (Sayyid, 2010: 15). As such, when Muslim voices align with anti-imperial and pro-Palestine positions, they are marked – through Orientalist logics - as excessive, dangerous, and incompatible with the university’s discourse on neutrality and pluralism. 
The repression of Palestinian solidarity on campuses, through accusations of antisemitism, denial of institutional support, and policing of student expression, cannot be fully understood without the centring of Islamophobia, which can be seen to structure the university’s racial order (Thobani, 2021: 27). In the UK context, this repression must also be situated within the broader securitization of Muslim students, exemplified by the British government’s Prevent policy. The Prevent strategy, first introduced by the Labour government in 2003, forms one of the four pillars of the UK’s CONTEST counter-terrorism strategy (alongside Pursue, Protect, and Prepare) aimed at preventing individuals from becoming terrorists or supporting terrorism (Qurashi, 2018). It was significantly expanded following the 7 July 2005 London bombings and formalized through the 2011 Prevent Review under the Conservative–Liberal Democrat coalition government (HM Government, 2011). The Counter-Terrorism and Security Act 2015, enacted by David Cameron’s Conservative government, placed Prevent on a statutory footing by imposing duties on universities, schools, healthcare providers, and local authorities (Home Office, 2014). Prevent has long faced criticism for disproportionately targeting Muslim communities, contributing to surveillance and stigmatization, and undermining trust between authorities and minority groups (Kundnani 2014; Heath-Kelly, Baker-Beall, and Jarvis, 2016; Sian, 2013). However, since October 2023, the UK’s counter-extremism landscape, including Prevents broader securitized framework, has increasingly targeted pro-Palestine activism (Browne, Weizman, and Matchain, 2025). Furthermore, anti-protest laws such as the Police, Crime, Sentencing and Courts Act 2022 and Public Order Act 2023 have expanded police powers to restrict demonstrations, impose face-covering bans, and criminalize ‘disruptive’ tactics (Amnesty International UK, 2025). 
Against this backdrop it is clear that Islamophobia is not just a question of interpersonal bias, but rather a global system of rule that securitizes and governs expressions of Muslimness. Through surveillance infrastructures and disciplinary practices, Islamophobia operates to manage Muslim presence and political agency, positioning it as a threat to the liberal order (Sayyid, 2010: 15-16). CMS as such enables us to understand Muslimness as a racial, political, and epistemic formation, which cannot be separated from the global dynamics of empire, securitization, and coloniality (ReOrient, 2015: 8). It allows us to uncover how Muslimness itself is constructed as incompatible with the norms of the Western societies, and captures not only the racialization of Muslims but also the affective processes that police Muslim speech, thought, and critique, especially when allied with decolonial solidarities (Ibid). In this way, CMS can aid our understandings of how Palestine is silenced structurally in spaces where decolonization has been stripped of its radical potential, and alert us to the importance of collective action between Palestinians, Muslims, Indigenous peoples, and all those targeted by racial-colonial regimes, that exceed the terms of institutional recognition.
By drawing together insights from decolonial thought, critiques of institutional racism, and CMS, the theoretical underpinnings of this paper illuminate the ways in which the university operates as a racial-colonial institution that selectively incorporates or represses critiques based on their state aligned interests (Stein, 2022). Deploying this conceptual framework is critical to the aims of this paper: it not only exposes the institutional mechanisms through which decolonization has been depoliticized, but also reveals how the silencing of Palestine functions as a central mechanism of this depoliticization. Challenging these institutional erasures, the paper insists on a politicized account of decolonization that recenters Palestine, Muslim critique, and collective struggle as essential to the work of liberation.
Securitizing Palestinians and Pro-Palestine Solidarity  
Palestine often serves as a critical measure of one’s dedication to decolonization - a test that universities across the West have notably failed (Nadeau and Sears, 2010). While some university Vice Chancellors have sent out carefully worded emails to ensure ‘balance’ on the issue (Universities UK, 2023), others have clamped down on pro-Palestine protestors, destroying encampments (BBC, 25 June 2024), and resorting to heavy policing and legal action (BBC, 11 June 2024). This occurs within an Islamophobic climate characterized by the alarming erosion of rights related to freedom of expression and assembly, whereby legitimate pro-Palestine activities have been increasingly criminalized (Maira, 2019). Indeed, as Israel’s atrocities intensified, and student led protests grew, I watched on social media as a friend of mine, an academic of colour, based in the U.S., had been arrested on his campus for his support of pro-Palestine students. Closer to home, other colleagues and students of colour in particular, have faced investigations by their universities for social media activity in support of Palestine.
 
Engaging publicly or professionally with the issue of Palestine often carries significant risks, including threats to one’s career and social standing. Academic environments tend to discourage critical discussions of Israel–Palestine that fall outside dominant pro-Israel narratives, leading many scholars to avoid the topic entirely (Bazian, 2015: 1059; Shoman, Ajour and Ababneh, 2025). The mere association with Palestine can mark individuals as controversial or politically suspect, triggering institutional anxiety over dissent and reputational risk  (Salaita, 365: 2024). In this sense, Palestine functions as a disruptive force, its invocation unsettles the normative boundaries of academic discourse and elicits managerial efforts to contain or suppress it, revealing the limits of what is considered acceptable political engagement within the university.
The idea of Palestinians (and by extension supporters of Palestine), as inherently problematic or disruptive is an Islamophobic trope that has circulated for many decades, as Said argues, “the Palestinians remain so specialized a people as to serve essentially as a synonym for trouble – rootless, mindless, gratuitous trouble” (1992: 7). The shutting down therefore of pro-Palestine solidarity movements is by no means new and has been an on-going concern for several decades (Deeb and Winegar, 2024). The war on terror, however, arguably marked an important turning point for the increased surveillance and criminalization of Muslims, which further intensified the policing of Palestinians and pro-Palestine activity (Kundnani, 2014: 270). 
Since its formalization the Prevent strand of the UK’s broader counter terrorism policy has been criticized for targeting pro-Palestine activism and criminalizing expressions of solidarity with Palestine (Gilmore, 2012; Kapoor, 2018). Prevent has played a critical role in institutionalizing surveillance and censorship within the education sector (Sian, 2013). Introduced under the Counter-Terrorism and Security Act 2015, Prevent requires public institutions, including universities, to monitor and report individuals considered at risk of "radicalization." While framed as a safeguarding measure, Prevent has disproportionately targeted Muslim students and staff, producing a climate of fear and self-censorship, particularly around issues of global justice and anti-imperial struggle (Qurashi, 2018; Ibid). This has contributed to a broader securitization of Muslim political expression and undermined the university’s role as a space of open critique and dissent. As such, Prevent exemplifies how liberal institutions maintain the colonial order by depoliticizing dissent and positioning racialized and Muslim subjects as threats, rather than as political agents articulating legitimate demands for justice.
Opposition to Israel, support for Palestinian rights, and attending protests have often been flagged as markers of radicalization (Gilmore, 2012). Additionally, university administrators have played an active role in cancelling events and talks related to Palestine, with staff being instructed to "risk assess" and "vet" such events across various campuses (Ziadah, 2025).
 At the same time, police surveillance of Muslim student societies discussing Palestine significantly intensified (Ali, 2016; Kundnani, 2014). For almost two decades, Prevent has served as a tool to silence and intimidate pro-Palestine activists, particularly those that are Muslim. Islamophobia in this context operates as a state project that is made visible in the proliferation of counterterrorism policies, the securitization of Muslim communities, and the criminalization of dissent (Kundnani, 2014; Bazian, 2015). This apparatus extends into the university, where Muslim students are routinely surveilled (Maira, 2019), political organising is disciplined (Nadeau and Sears, 2010), and curriculum that challenge Eurocentric epistemologies are marginalized or deemed dangerous. 
In the context of the US, Bazian has argued that in the aftermath of 9/11, pro-Israel neoconservative forces were able to effectively exploit the climate of Islamophobia to centre Israel and vilify Palestinians, constructing them as a legitimate terrorist threat (2015: 1059- 1061). Those within the ‘Islamophobia Industry’ have been responsible for successfully promoting the widespread demonization of Muslims generally, and undermining pro-Palestine support specifically (Ibid). In this context pro-Israel discourse heightened, as Abdulhadi argues: 
“By stripping Palestinians of their humanity while simultaneously invoking Islamophobic and Orientalist “war on terror” tropes, Israeli discourse relied on another dominant trope used against colonized communities. Resonating with US discourse about its occupation of Iraq and Afghanistan, Palestinians were also vilified as endangering the lives of Israeli children and civilians” (550: 2019). 

Such a narrative became increasingly popularized and institutionalized itself further within many sectors, including within universities (Thobani, 2021: 25 - 26). Under the guise of security, the Islamophobic fixation on Muslims as a ‘threat’ has continued to permeate civil society (Kundnani, 2014; Kapoor, 2018), thus the widespread suppression of pro-Palestine voices on campuses that we have witnessed since October 7th 2023 throughout the West (Guardian, 22 Feb 2025; New York times, 22 July 2024), has been increasingly normalized. A CMS approach helps us understand how this suppression operates not simply as political censorship but as part of a broader racialized governance of Muslimness. Islamophobia has thus been central to these practices, that is, attempts to restrict pro-Palestine activity are informed by wider Islamophobic logics that seek to discipline and regulate Muslim agency globally (Maira, 2019: 79; Bazian, 2015; Thobani, 2021). 

In the current climate, surveillance and censorship continue to tighten their grip on universities across the West. The silencing of pro-Palestine voices has been reinforced by the expansion of counter-terrorism policies and further amplified by attempts to redefine and reshape the boundaries of antisemitism. Against this backdrop universities have significantly escalated their efforts to block speech in support of Palestine (Nadeau and Sears, 2010).
 Deeb and Winegar reported that between October 7 to December 31, 2023, the US based advocacy organization Palestine Legal received 1037 requests for legal support, a figure four times the number received during all of 2022 (320: 2024). With extraordinary levels of harassment experienced by pro-Palestine students and staff, alongside a wave of suspensions and expulsions, university administrators and managers have carried out a campaign of intimidation, violating free speech and academic freedom (Ibid: 321). 

The punitive measures enacted by universities to silence pro-Palestine voices have been chilling, and have included the use of chemical irritants and tasers to disperse protestors at a protest camp at Northeastern University in the US, in April 2024 (Wendling, 2024); the arrests of hundreds of students/police brutality, such as at Indiana University (Stepansky, 2024), Arizona State University and Columbia University in the US (Washington Post, 5 May 2024), and Oxford University and Newcastle University in the UK (Gudge and Mercer-Kelly, 2024; Bedendo, 2024); and the threat of indefinite suspension and bans from university campuses (Fúnez-Flores, 2024), as was the case with Mamayan Jabateh in December 2024,
 a fourth year student at the University of Chicago. The direct attacks on open debate and freedom of speech have created a climate of fear and hostility on many university campuses with managerial and administrative actions working to shut down dissent and curtail opposition to Israel (Maira, 2019: 93; Nadeau and Sears, 2010). In such a context, we can see quite clearly that academic freedom, as the academic right to share and express ideas freely without institutional interference or professional consequences, does not appear to apply in the case of Palestine (Shwaikh and Gould, 2019; Salaita, 2024; Fúnez-Flores, 2024). For Butler, it is thus vital that we re-examine the parameters of academic freedom, and question the extent to which it serves as a tool to advance state power (2006: 16). 
By aggressively curbing pro-Palestine mobilizations, universities continue to undermine their decolonial undertakings. Suppressing discussion on Palestine, policing speech, and criminalizing activism transforms universities into spaces of securitization (Hajir and Qato, 2025). This weakens their role as institutions that encourage the exchange of ideas and engaged discussion, as they actively discourage critical inquiry into issues around colonialism, racism, and self-determination. As university security continue to disproportionately target students and staff from racialized communities particularly Palestinians and those from Muslim, Arab, and other Global South backgrounds (Thobani, 2021: 27), they reinforce exclusionary practices that devalue their contributions both intellectually and concretely. 
Many universities publicly promote decolonization (Gaudry and Lorenz, 2018), while simultaneously endorsing Islamophobic policies and discourses. This contradiction further exposes the limits of university campaigns to decolonize, demonstrating that universities can only operate within frameworks that maintain the current Western order. Decolonizing education involves challenging Eurocentric and colonial knowledge systems. A CMS framework enables us to see then, how Islamophobia has been central within the targeting of pro-Palestine voices, illustrating that universities are actively involved within perpetuating Orientalist discourses that depict Muslim identities, cultures, and histories as inferior, backward, or threatening – the very discourses that decolonial struggles seek to dismantle (Bazian, 2015). University attempts to decolonize will always fail politically if they continue to reinforce Islamophobia; that is, by subscribing to Islamophobia universities are denying Muslim agency by delegitimizing and silencing their voices. Decolonization and Islamophobia cannot coexist. When universities are unable to create an inclusive environment, they undermine the very basics of decolonization. 

Decolonization demands the strengthening of marginalized voices, and the dismantling of structures that perpetuate injustice. The silencing of pro-Palestine advocacy, coupled with failures to resist external pressure from neoconservative, pro-Israeli agendas, exposes that universities are unable to fulfil these obligations. Instead, it appears that they have opted to reinforce hegemonic systems that privilege state-aligned narratives over intellectual freedom and social justice (Butler, 2006; Nadeau and Sears, 2010). In other words, by censoring discussions on Palestine and struggles for freedom, universities shield Israel from opposition and critique, thus maintaining and reproducing colonial logics. If universities are serious about decolonization in a political sense, they must move beyond performative allyship and take concrete steps to support Palestinian voices and resistance. This means ensuring academic freedom, severing ties with oppressive institutions, supporting boycotts, divestment and sanctions (BDS), protecting pro-Palestine advocates, and recognizing Palestine as a legitimate anti-colonial struggle. 
Neither-Norism: Liberalism, Complicity, and Erasure
As an academic woman of colour working on anti-racism and decolonial studies, like so many I have been overwhelmed by profound grief and anger, which has been compounded by the ‘business as usual’ approach adopted by many liberal/neoliberal universities. In the months following October 7th 2023, I visited the student encampment, organized by a fellow academic woman of colour, accompanied by a few departmental colleagues. I also attended campus protests led by students, which saw minimal participation from most academics, particularly senior members of staff. Colleagues from my department organized a seminar, and a staff-student Palestine alliance group across the university held various significant events. The university branch of the University and College Union (UCU) – the main trade union for university academics in the UK - passed a motion on Palestine, outlining important commitments in support of the cause. However, despite the motion’s passage, there was considerable opposition, and the atmosphere remained tense, even within a union that advocates for justice and equality.

While these various interventions and activities were undoubtedly necessary and fostered a sense of community solidarity across the campus, they were primarily driven by students and supported by a minority of academics, predominantly those already engaged in anti-racism, human rights, and social justice work. For the majority of academic and senior staff, the genocide in Palestine scarcely registered as an issue of concern or urgency; discussions on the topic were notably evaded, creating an unsettling sense of detachment. I found the avoidance by staff members predictable, yet still unsettling. It was less so a disappointment in, or judgement on individual staff members, but more the uneasiness of being in a white, liberal, ‘apolitical’ space while a live and public genocide was unfolding.

My office was my only sanctuary, where my keffiyeh proudly hung, alongside free Palestine posters and badges collected from various demonstrations over the years; small symbols of hope and resistance. I’d often sit there alone checking the news, feeling restless and hopeless; most times, just utterly broken. Then one day, during student supervisions, a mature male student of colour knocked on the door, who I’d not previously met before. We just chatted about assessments, but his eyes were distracted as he looked around the office. He then told me about his wife and children and that he was from Morocco. He hesitated at first, before saying, ‘I like your office… I really haven’t seen anything like this at the university, no one is really talking about it… thank you,’ before placing his hand on his heart. We went on to share our feelings of sadness, of shock, and of grief, as well as our hope for freedom for the people of Palestine.

In a second student interaction, I was early for one of my seminar groups, largely comprised of students of colour, a welcomed rarity. I could hear whispering… ‘Yeah that was definitely her,’ so I turned around to a row of coy smiles, and asked if they were talking to me. And one student said, ‘that was you at the Palestine demo wasn’t it?’ I said, ‘indeed it was’ smiling back, ‘we knew it was you, that’s so cool you came, you were one of the only academics there!’ The seminar class went on to discuss student activity around Palestine, and the wider context of Islamophobia and securitization. Another exchange, in another small corner of the university, that left me feeling nourished and connected, against a backdrop of intense disconnect and violence against Palestinians. The weight of these encounters carried strong, as collectively we refused to silence or erase Palestine. 

The silencing that so many of us confront within our university settings enables for the normalization of genocide. By keeping Palestinian suffering out of institutional discourse, large sections of the liberal academic community – including those supposedly committed to including more Black and minority people - are desensitized to, or worse, disinterested in their oppression (Shoma, Ajour, and Ababneh: 2025). More unbearable, is the paradoxical way in which the visibility of decolonizing the curriculum sits starkly beside the invisibility of Palestinian struggles for liberation, and in this process, to borrow from Makdisi, “denial and erasure have themselves been erased in turn and purged from consciousness” (2010: 555). Silencing Palestinians in such a way is not only a denial of free speech, but it is also an act of dehumanization, that is, a total denial of the significance of human subjectivity and its moral relevance (de Ruiter, 2023: 91). Liberal silencing then operates as a form of erasure by systematically removing, marginalizing, or delegitimizing Palestinian voices, histories, and lived experiences. Silencing functions to ultimately erase Palestinians from collective memory and discourse (Mason, 2021). Butler's work deepens our understanding further around the ways in which Palestinians have been perceived as ‘bare life’ arguing that racialized discourses underpinned by processes of Othering, have rendered Palestinians as merely spectral beings, with unliveable lives and ungrievable deaths (2004: 29-38). 
In 2019, I wrote extensively about racism in British universities. I argued that the liberal ideals championed by universities, such as, promoting free thought, diversity, and progressive values, have functioned to deny the existence of racism in institutions. I went on to suggest that through the myth of the liberal university, whiteness is upheld, while racism is silenced; enabled to operate freely, unchecked within structures that systematically disadvantage academics and students of colour (Sian, 2019). From the Black and Minority Ethnic attainment gap, to the gross under-representation of Black and Brown academics in senior management roles, the idea that the university reflects equal opportunity, critical thinking, and free speech demonstrates the broader limits of liberalism itself (Henry et al., 2017: 3). I would argue that this very discourse has played a central role in the silencing of Palestine on university campuses across the West, further depoliticizing decolonization. 
Support for Palestinian causes across universities has been patchy, and less than ideal. Some institutions have taken steps to assist Palestinian students and academics. The University of Oxford, for example, introduced the Palestine Crisis Scholarship Scheme to provide full graduate scholarships to students displaced by the humanitarian crisis in Gaza and the West Bank.
 However, at the same time the university sent tractors and police vehicles to dismantle student encampments (BBC, 25 June, 2024). Across the board, institutional support for Palestine has been at best limited, and at worst absent. The dominant narrative circulated by university managers has largely been focused on the issue of ‘complexity’ about Israel and Palestine, as if the two were equal contenders when the Israeli state and its armed forces run a settler state. In liberal discourse, the term complexity is often invoked to justify neutrality, by implying that political and moral issues are too complex for clear-cut positions or decisive interventions. 
Complexity suggests that no single perspective fully captures reality, leading to a stance of neutrality as a safeguard against charges of oversimplification. The pluralistic dimension of liberalism further legitimizes discourses of neutrality by arguing that all sides must be respected, and in order to ensure fairness by not privileging one view over others, universities are exonerated from taking a stance (Ziadah, 2025: 243). Declaring an issue as being “too complex” results with inaction or minimal intervention, and is often framed as the most rational response (Meyerhoff, 2019: 5). This has been true in the case of Palestine whereby complexity has been mobilized as a term to justify silence and limited engagement - for example, in mid‑2025 Harvard Educational Review abruptly cancelled a special issue on Palestine, citing “a number of complex issues’” shortly before publication. Despite completed editing and contracts, the issue was pulled amid fears of controversy and antisemitism accusations, a decision widely interpreted as censorship driven by a pretext of complexity rather than substantive scholarly concerns (Guardian, 22 July 2025). 
Neutrality is, of course, itself however a political stance, as it normalizes Israel’s genocide and the erasure of pro-Palestine voices under the banner of impartiality (Ziadah, 2025: 243). I would suggest that the Barthesian concept of ‘Neither-Norism’ outlined in Myth Today, is of particular relevance here. For Barthes, Neither-Norism refers to, “this mythological figure which consists in stating two opposites and balancing the one by the other so as to reject them both. (I want neither this nor that.)” (2000: 153). He goes onto suggest that for the most part it is a bourgeois figure that engages within such a process, since it closely connects with the discourse of modern liberalism. He argues:

“We find again here the figure of the scales; reality is first reduced to analogues; then it is weighted; finally, equality having been ascertained, it is got rid of. Here also there is magical behaviour: both parties are dismissed because it is embarrassing to choose between them; one flees from an intolerable reality, reducing it to two opposites which balance each other inasmuch as they are purely formal, relieved of all their specific weight” (Ibid). 

Barthes concludes with the statement, “one no longer needs to choose, but only to endorse” (Ibid). Neither-Norism is clearly played out in the university context and its handling of issues related to Israel-Palestine, whereby we are presented with attempts by universities to position themselves as neutral, while at the same time reinforcing and legitimizing hegemonic interests of the state, which favour Israel. Calls for peace and dialogue, or mourning all the lives lost, and claiming that the issue is too complex, despite clear evidence of apartheid, occupation, and ethnic cleansing (Lentin, 2018, Ziadah 2025), is to partake in the dehumanization of Palestinians, “a final equilibrium [that] immobilizes values, life, destiny” (Barthes, 2000; 153). This myth is shaped, circulated and institutionalized by university officials, while the subaltern continues in the struggle to reclaim their voice, and their being. 
Other key institutional messages have often focused on the condemnation of Hamas, often insisting on peaceful solutions while systematically failing to hold Israel accountable for its state violence. Demands for civility on “both sides” have prevailed in this context, which for Sayyid are constitutive of a liberal philosophy that emphasizes the superiority of the rational individual, and understands conflicts as stemming from the inability to reach ‘apodictic solutions’ - a temporary failure that can be overcome through ‘goodwill’ and ‘reason’ (2014: 19-20). Such a position collapses Palestinian resistance with Israeli military occupation, masking the racialized hierarchies that engulf settler colonialism (Lentin, 2018). Furthermore, pleading for politeness serves to delegitimize Palestinian anger and urgency while making liberal support conditional on how “acceptable” Palestinians make their struggle. 
While universities may acknowledge that Palestinians suffer, they have rarely engaged with direct action to challenge the structures that sustain their oppression, rather they actively validate them through a series of false equivalences which enable them to appear fair, while in fact silencing pro-Palestine voices and Palestinians themselves (Ziadah, 2025). This framing is a key feature of liberal regimes, which are willing to tolerate certain forms of racialized difference so long as they remain depoliticized (Jivraj, 2016). In this sense we can understand liberalism as operating in ways described by Kolopenuk and Dhamoon, that is, “as another form of colonial identity/difference management presented with the appearance of benevolence” (2024: 30). Colonial identity/difference management in this context operates as a means to discipline, regulate, and mute pro-Palestine voices under the illusion of acting charitably. 
The idea that universities represent spaces for open debate and critical inquiry can be called in to serious question (Salaita, 2024). Alongside censorship and securitization of pro-Palestine student activism, discussions on Palestine are often labelled “controversial” or “divisive,” and while courses on racial justice are celebrated, applying these frameworks to Israel-Palestine is met with backlash or institutional punishment (Fúnez-Flores, 2024). In addition to this, universities increasingly conflate criticism of Israel with antisemitism, shutting down legitimate discussions on apartheid, occupation, and settler-colonialism, as Said points out, “all liberals and even most “radicals” have been unable to overcome the Zionist habit of equating anti-Zionism with anti-Semitism” (1992: 59). As previously mentioned the IHRA definition of antisemitism has been deployed as a tool to suppress pro-Palestine advocacy in universities, whereby student groups, faculty, and broader activist coalitions have faced formal disciplinary procedures, police surveillance, and reputational attacks for expressing solidarity with Palestine (Shwaikh and Gould 2019; Nadeau and Sears 2010; Lentin 2020b; Thobani, 2021). These dynamics mirror what Critical Muslim scholars have critiqued as the structural delegitimization of Muslim political expression in liberal public spheres, whereby Muslim voices are surveilled, regulated, or dismissed unless they conform to a liberal secular script (Bazian, 2015; Sayyid, 2014). Placing this within the context of university commitments to “free speech,” we can see how liberal values are selectively enforced, and mobilized to protect dominant narratives (Reyes, 2025), while simultaneously suppressing subaltern demands for justice and liberation (Salaita, 2024).
It is also worth noting that, unlike antisemitism - which is institutionally defined through frameworks such as the IHRA - there is currently no widely accepted institutional framework for recognizing Islamophobia,
 nor as it specifically relates to Palestinians.
 This is despite the fact that Islamophobia plays a central role in the racialization and dehumanization of Palestinians, both within Israel/Palestine and globally (Bazian, 2015; Lentin 2020a). The absence of such a framework obscures how Islamophobic and Orientalist narratives - such as portraying Palestinians as inherently violent, backward, or threatening - underpin and justify state violence, surveillance, and exclusion. (Bazian, 2015). This double standard delegitimizes pro-Palestine voices while shielding Israel from accountability. Furthermore, despite student calls for BDS, most universities refuse to cut ties with Israel, prioritizing financial interests over ethical commitments, demonstrating further their participation in settler-colonial violence.
 By refusing to confront Israeli apartheid, demanding peaceful solutions, and prioritizing their own needs over Palestinian struggles, universities play a central role in the dehumanization of Palestinians.

The failure of universities to stand with Palestine is not just an oversight, but rather it represents an active reinforcement of Palestinian erasure - a dynamic that CMS helps us frame as part of the broader racial and colonial logics that structure institutional silence and complicity. Decolonization necessitates concrete action (Patel, 2021: XIV), which demands an uncompromising stance against occupation, apartheid, and settler-colonialism, even when it is politically inconvenient. As universities continue to promote decolonization they have refused to apply this support to the Palestinian context. This selective notion of decolonization exposes the contradictions of liberal politics of fairness and justice, which ultimately defend the very power structures it claims to critique (Reyes, 2025). In reflecting upon their roles in colonial histories, universities can no longer deny their own part in on going injustices otherwise their attempts to decolonize will represent nothing other than a slew of empty promises (Harvey, 2021). Furthermore, the routine silencing of pro-Palestine voices through the discourse of Neither-Norism undermines and depoliticizes decolonial politics, as Salaita argues:

“Those condemning Israel possess no moral obligation to politeness. Personal comportment is beside the point, anyway. Decolonization is never a polite affair and any oppressor expecting civility from the oppressed is merely rationalizing their social and economic primacy. The entire purpose of decolonization is to undo dominant notions of civility” (366-367: 2024). 

Hegemonic forms of liberalism embedded within universities are clearly at odds with processes of decolonization (de Oliveira Andreotti, et al., 2015: 32). Decolonizing education requires a critical understanding of the ways in which power, privilege, and history shape collective experiences of particularly minoritized communities. It calls for an active stance against oppression, and seeks to dismantle structures of coloniality both within the university, and beyond. However, the entrenchment of liberal values of individualism, neutrality, and inclusion of minorities - without change of majorities, (Ferguson, 2012: 172) - means that universities remain reluctant to take sides in political struggles, or challenge colonial structures successfully or meaningfully; as such, they will always fall short in their commitments to decolonize (Patel, 2021). 
Decolonizing education demands a radical rethinking of power, knowledge, material life, and institutional practices, which liberalism, with its emphasis on incrementalism, neutrality, and individualism, often resists (Ibid). Liberalism dilutes and depoliticizes decolonization. Decolonization is strangulated within liberal frameworks, thus if universities are to truly embrace decolonization, they must reject liberalism and instead move towards radical approaches that seek to dismantle the structures of colonial power that continue to shape our social and political landscape.
Failure to Address Scholasticide
Further evidence pointing to the depoliticization of decolonizing the curriculum is the failure of universities to address the on-going scholasticide in Gaza, in which an already weakened educational infrastructure hangs by a thread. From October 2023 – April 2024, Israeli military assaults repeatedly targeted Palestinian universities, schools, and libraries, destroying knowledge production at its root, with Palestinian students’ and scholars’ having little to no access to education, resources, and global academic networks.
 Nabulsi coined the term scholasticide to refer to Israel’s long and systematic destruction of Palestinian education (Ahmad and Vulliamy, 2009), which since October 2023 has included the obliteration by the Israel Defence Forces of all 12 university campuses in Palestine, the destruction of the majority of schools, the murders of university and school teachers, students, and staff, and hindering access to the internet for the purposes of learning.
 The direct attacks on educational institutions, scholars, and intellectual life have served as a means of erasure and control of Palestine education and knowledge. The killing of knowledge through the eradication of history, culture, and ancestral legacies serves to erase existence itself, as the stories, languages, and heritage of a people are reduced to ashes, breaking their connections to their past, present, and future. 

The critique of the exclusion of non-Western knowledge systems has been a cornerstone of decolonial thought and action; most notably Said’s Culture and Imperialism, remains a foundational text demonstrating the closely entangled connections between academia and the maintenance of colonialism. In his account, Said demonstrates the ways in which marginalized voices have powerfully resisted and challenged Western narratives and imperial histories, urging scholars to take up their moral and intellectual responsibility to disrupt dominant systems of power rooted within colonialism (Said, 1994). Recent campaigns in universities across the West around decolonizing the curriculum have been driven by student calls, which have demanded the decentering of Eurocentric thought and practice within the academy, and the implementation of non-Western knowledge in teaching and learning agendas (Patel, 2021: 4; Smith 1999; Mignolo 2011; Quijano 2000; Tamale 2020), demonstrating the collective will of students on the ground to enforce change. 

However, as the paper has already illustrated, the university’s implementation of decolonization has shown to be lacking in radical commitment, especially in relation to the question of Palestine, (and Indigenous land rights). The paper has mapped out how the ongoing silencing of Palestine through securitization and repression on the one hand, and liberal whitewashing on the other, has worked to depoliticize decolonization. This has been further compounded by inadequate institutional responses to the destruction of Palestinian universities and the broader attacks on Palestinian education (Wind 2024; Nadeau and Sears, 2010). Perhaps this is not all too surprising since the slaughter of tens of thousands of Palestinians since October 7th 2023 has not been enough to mobilize meaningful action from university leaders. The scholasticide in Gaza, and indeed university complicity in upholding key functions of scholasticide, i.e. silencing, marginalization, erasure (Hajir and Qato, 2024), further demonstrates the contradictions in institutional messaging. 

Many Western universities emphasize internationalization and global partnerships as part of their mission to promote cross-border collaboration and to claim international status in the race to be ‘elite’ (De Wit, 2019: 12). However, this international focus often excludes Palestine - either through silence and complicity, or the active suppression of Palestinian voices and institutions. While universities celebrate their global coalitions, they rarely engage with Palestinian institutions, despite their rich academic traditions. However, they often partner with Israeli universities that are directly involved in supporting and advancing settler colonial policies, particularly in military, defence and security research (Ziadah, 2025: 244). As Wind (2024: 43 - 50) has demonstrated, Israeli universities not only participate in, but also materially benefit from, the military occupation of Palestine, engaging in research, surveillance, and training that directly support the apparatus of settler colonial violence. These practices undermine the idea of a global academic community committed to decolonization. 
Collective global engagement under the rubric of decolonization requires challenging colonialism everywhere—including in Palestine. So far, most Western universities have failed in their ethical and academic responsibilities regarding Palestine. While grassroots student movements have been vocal, we have seen that institutional responses remain underwhelming. There are a number of possible key actions university leaders can take to demonstrate solidarity with Palestine, but it is essential to acknowledge that such actions cannot be divorced from the broader structural complicity of the university in imperial, racial, and colonial formations (Patel, 2021; Meyerhoff, 2019; Stein, 2022). As this paper has argued, the liberal university has often reduced decolonization to a metaphor, emptying it of its radical political content and repackaging it within frameworks of diversity, inclusion, and global citizenship (Tuck and Wayne Yang, 2024). Thus, any list of “key actions” must not be read as an appeal to the moral conscience of an otherwise neutral institution, but rather as part of a broader call to reckon with and disrupt the university’s material and epistemic entanglement with empire (Stein, 2022; Ferguson, 2012; Thobani, 2021: 5).

In this spirit, proposals such as direct support for displaced Palestinian academics and students, ending institutional links with Israeli universities complicit in the occupation, and building partnerships with Palestinian institutions, must be understood not as liberal acts of charity or cosmopolitan responsibility, but as initial ruptures in the university’s settler-aligned infrastructures. These steps potentially mark an important beginning, but they are insufficient unless situated within a larger political project of decolonizing the university itself.

Universities that claim to support decolonizing the curriculum must confront their own role in the active erasure of Palestinian knowledge production, rather than merely seeking to diversify the curriculum. This entails a commitment to preserving Palestinian intellectual traditions, embedding narratives of resistance, and centering Palestinian-led research within epistemologies that challenge pro-Israeli, state-aligned, Eurocentric frameworks of knowledge (Meyerhoff, 2019; Bazian, 2015). Moreover, it demands the politicization of Islamophobia as a structural condition that racializes Muslimness and disciplines Palestinian critique within academic institutions (Sayyid, 2014). The destruction of Palestinian universities, libraries, and schools is not just a humanitarian crisis; it is a deliberate epistemic assault that seeks to erase the very possibility of Palestinian futures. Universities that fail to denounce this destruction are complicit in it.
Yet, to expect university leaders to adopt these measures without altering the foundational logics that govern academic institutions is to misread the nature of the problem. The liberal university does not merely fail to do justice; it is structurally incapable of it (Moten and Harney, 2004). Its very organization around property, professionalism, and governance precludes meaningful solidarity with anti-colonial struggles. This does not render action futile, but it does require reframing. The call for universities to host Palestinian scholars, fund critical public events, and dismantle institutional barriers to Palestinian intellectual participation must be pursued not as moral appeals, but as interruptions, tactical demands that expose the limits of liberal institutionalism and open space for more radical reimaginings (Patel, 2021). They are not ends in themselves, but components of a decolonial praxis that treats Palestine not as an exception but as a central terrain through which the university’s global complicities are made visible and contestable.

To pursue this, the paper proposes a dual orientation: one that articulates concrete, redistributive actions to materially support Palestinian education and liberation; and another that refuses to let these actions be absorbed into the self-congratulatory machinery of liberal reform (Patel, 2021; Stein, 2022; Ahmed, 2012). Universities must be challenged not only to speak against genocide but also to reckon with how their institutional silences, partnerships, and epistemic gatekeeping reproduce the conditions of dispossession and erasure (Wind, 2024). The struggle for Palestinian freedom thus becomes inseparable from the struggle to dismantle the racial-colonial university (Stein, 2022). I return here to Said and The Question of Palestine, in which he states: 
“It is, for the Middle East, the United States, and for the world, really asking the question of Palestine, going to great lengths to seek answers, speaking, writing, acting together with others to make sure that the just and right answers are the ones settled upon. Avoidance, force, fear, and ignorance will no longer serve” (1992: 235). 

Said's call for active engagement with Palestine through inquiry, dialogue, and collaboration holds significant implications for Western universities. He emphasizes the centrality of solidarity and collective mobilization for achieving justice and liberation. For Said, approaches driven by disregard, pressure, apprehension, and neglect, are inadequate for responding to the question of Palestine, demands echoed by Davis when she proclaims, “We can not be moderate. We will have to be willing to stand up and say no with our combined spirits, our collective intellects, and our many bodies” (2016: 145). In the context of Western universities, both Said and Davis challenge institutions to move beyond neutral stances, and to deliver concrete action on Palestinian rights and justice. This involves creating spaces for critical dialogue, supporting academic research on Palestinian issues, building solidarities, and resisting external constraints that seek to silence or marginalize Palestine. By doing so, universities can align their practices with the decolonial principles they often espouse. 

The failure of universities to address the genocide and scholasticide of Palestine reveals their limitations around decolonization as an institutionalized policy commitment, CMS highlights how these failures are symptomatic of deeper structures of epistemic violence and Eurocentrism that continue to govern what is recognized as legitimate knowledge and whose lives and struggles are rendered (in)visible within the academy (Bazian 2015, 1064). A truly decolonized curriculum would not only acknowledge the systematic erasure of Palestine but also actively work against it. To ensure the successful articulation of decolonization, universities must centre collective action, struggle, and integrity, because, when is all said and done, avoidance, force, fear, and ignorance will no longer serve…

Conclusion 
“No intellectual project or its proponents, including decolonial theory and theorists should be given a pass to abandon calls for justice and freedom through silence and deflection. Let alone do so in the name of ‘dismantling oppression’” (Hajir and Qato, 2025: 8).

In The Wretched of the Earth, Fanon conceptualizes decolonization as a process, “which sets out to change the order of the world” (2001: 27). Rather than a gradual or negotiated transition, decolonization is disruptive, and requires, “a complete calling in question of the colonial situation.” (Ibid: 28). It dismantles colonial power, racialized hierarchies, and European cultural supremacy, and replaces these systems with a new world order. Decolonization liberates the minds, bodies, and souls of the colonized, it is transformative, it is purposeful, and it is political. This understanding is fundamental to any serious engagement with decolonization, and broader struggles to decolonize education, or the curriculum, must be underpinned by these very objectives. Anything less will not suffice. 
The liberal university has long served as a regulatory institution that has integrated forms of minority difference into their logics of governance in order to manage dissent and reproduce the dominant social order (Ferguson, 2012). This paper has examined universities within their enduring colonial entanglements (Patel, 2021: 5), challenging the widespread notion that they are inherently spaces of progression and critical inquiry (Henry et al., 2017: 3; Stein, 2022). Through the lenses of CMS and decoloniality, it becomes clear that universities function as institutional sites where colonial logics and Islamophobic frameworks are reproduced and enforced, particularly through the systematic silencing of Palestine. This silencing has worked to undermine any genuine efforts to decolonize the curriculum, as decolonization is often depoliticized and rebranded into superficial inclusion rather than a radical dismantling of settler-colonial power structures (Ferguson, 2012: 172; Thobani, 2021: 5 - 6; Stein, 2022). 

Palestine is not a peripheral issue; it is a structural fault line that reveals the stakes of any project that declares a commitment to decolonization. The papers focus on the intersections of Islamophobia and the persistent logics of empire has demonstrated how Palestine’s erasure is not incidental, but rather integral to maintaining settler colonial, Eurocentric epistemologies that govern knowledge production and (in)action in universities (Bazian, 2015). Given this, we must critically ask: can universities, as colonial institutions, ever truly serve as sites of liberation? Or do they primarily function to reproduce colonial and epistemic violences that further marginalize Palestinian and Muslim voices? These questions underscore the urgency of reimagining education as a political project (Meyerhoff, 2019: 31), one that goes beyond tokenistic curriculum changes to that which confronts institutional complicity and advocates for justice. 
Decolonization does not require gimmicky marketing, empty pledges, or superficial statements. It only requires concrete and material action behind two words: 
Free Palestine. 

These two words stand as the most powerful declaration of decolonization in our times. 
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� This paper conceptualizes settler colonialism as a structural and racialized project, thus aligning itself with the works of Wolfe (2006), Coulthard (2014), and Lentin (2020a). For Wolfe settler colonialism constitutes a structure rather than a singular historical event, predicated on a “logic of elimination” that seeks the erasure and replacement of Indigenous populations in order to secure settler access to land (Wolfe, 2006: 88). Coulthard elaborates upon this framework by centring the on-going nature of settler colonial violence, arguing that liberal recognition politics serve to sustain, rather than dismantle, colonial relations by assimilating Indigenous demands into state-sanctioned forms of reconciliation (Coulthard, 2014: 3–4). Lentin importantly extends upon and applies these accounts to the context of Israel/Palestine, theorizing Israel as a settler colonial state that relies on the systematic dehumanization and displacement of Palestinians. For Lentin, settler colonialism is intertwined with broader global regimes of racial governance, securitization, and militarized border control, underscoring its transnational and racialized dimensions (Lentin, 2020a: 2, 5–6).


� According to the UN, at least 1.9 million people (approx. 90% of the population) across the Gaza Strip have been displaced during the war, see: � HYPERLINK "https://www.unrwa.org/resources/reports/unrwa-situation-report-170-situation-gaza-strip-and-west-bank-including-east-jerusalem" �https://www.unrwa.org/resources/reports/unrwa-situation-report-170-situation-gaza-strip-and-west-bank-including-east-jerusalem�. Research published in The Lancet medical journal estimates that the death toll in Gaza during the first nine months of the Israel-Hamas war was approximately 40% higher than the figures reported by the Palestinian territory’s health ministry. The study’s best estimate was 64,260 dead, which would mean the health ministry had under-reported the number of deaths to that point by 41%. The estimate represented 2.9% of Gaza’s pre-war population, “or approximately one in 35 inhabitants”, the study said. See: �HYPERLINK "https://www.theguardian.com/world/2025/jan/10/gaza-death-toll-40-higher-than-official-number-lancet-study-finds"��https://www.theguardian.com/world/2025/jan/10/gaza-death-toll-40-higher-than-official-number-lancet-study-finds�


� In March 2025 Israel withdrew from the ceasefire resulting in hundreds more deaths of Palestinians: � HYPERLINK "https://www.democracynow.org/2025/3/20/headlines/israel_kills_another_100_palestinians_death_toll_tops_700_in_3_days_since_gaza_ceasefire_withdrawal" �https://www.democracynow.org/2025/3/20/headlines/israel_kills_another_100_palestinians_death_toll_tops_700_in_3_days_since_gaza_ceasefire_withdrawal� 


� The IHRA definition broadens antisemitism to encompass anti-Zionism and criticism of the Israeli state. By deliberately conflating Judaism (a religion) with Zionism (a political ideology) and equating anti-Zionism with antisemitism, it effectively restricts public debate. Examples within the definition - such as labelling denial of Israel’s right to exist or applying double standards to Israel as anti-Semitic- are used to silence discussions on Israel’s violations of international law, its settler-colonial and racialized policies, and broader struggles for Palestinian liberation (Tatour, 2024: 106).


� This was a tweet posted by scholar Jairo Fúnez-Flores in response to the genocide unfolding in Gaza. Fúnez-Flores continued to critique and challenge Israeli genocide on social media, which led to his suspension from his university, he was later reinstated. See: Fúnez-Flores (2024). The Coloniality of Academic Freedom and the Palestine Exception, Middle East Critique. 


� It is important to note that this trend is not universal, and several institutions have reversed such initiatives. For instance, in response to increasing pressure from the Trump administration, Harvard University has restructured its diversity-related staffing, closing several diversity offices and integrating their staff into a newly formed Office of Culture and Community. See: � HYPERLINK "https://www.theguardian.com/us-news/2025/jun/10/universities-right-turn-trump" �https://www.theguardian.com/us-news/2025/jun/10/universities-right-turn-trump�. Meanwhile, Columbia University agreed to implement policy changes including to place its Middle Eastern, South Asian and African Studies Department under “academic receivership for a minimum of five years.” See: � HYPERLINK "https://www.pbs.org/newshour/education/columbia-university-agrees-to-policy-changes-after-trump-administration-funding-threats" �https://www.pbs.org/newshour/education/columbia-university-agrees-to-policy-changes-after-trump-administration-funding-threats�. In the UK, recent university cuts have disproportionately affected Black Studies programmes. At the University of Chichester, Professor Hakim Adi was made redundant and the MRes in the History of Africa was discontinued. Goldsmiths, University of London, eliminated its MA in Black British Literature, while Birmingham City University cut its undergraduate course within the Black Studies department. See: � HYPERLINK "https://www.theguardian.com/education/2024/oct/13/uk-university-cuts-threaten-to-wipe-out-black-scholarship-academics-say" �https://www.theguardian.com/education/2024/oct/13/uk-university-cuts-threaten-to-wipe-out-black-scholarship-academics-say� 


� For example, in Nov 2023, University of York student Tuğba İyigün was visited at her home by police officers, who were seeking to refer her to


Prevent because she tweeted “From the river to the sea, Palestine will be free” while at a rally on campus, the university she argues, failed to protect her. See: � HYPERLINK "https://www.preventwatch.org/student-referred-prevent-river-to-the-sea-tweet/" �https://www.preventwatch.org/student-referred-prevent-river-to-the-sea-tweet/� .


� For example, in 2017 the University of Central Lancashire (UCLAN), cancelled an event organized by a Friends of Palestine society over concerns around ‘balance.’ See: � HYPERLINK "https://www.middleeasteye.net/opinion/israeli-apartheid-week-how-campus-activism-being-shut-down-false-charges-anti-semitism" �https://www.middleeasteye.net/opinion/israeli-apartheid-week-how-campus-activism-being-shut-down-false-charges-anti-semitism�  


At the University of Manchester in 2017 two students at the University of Manchester faced a disciplinary hearing after dropping a banner that read, ‘Stop Arming Israel’ (Ibid), and the University of Exeter intervened to cancel student led events related to Israel Apartheid Week, 2017. See: � HYPERLINK "https://www.theguardian.com/world/2017/feb/27/universities-free-speech-row-halting-pro-palestinian-events" �https://www.theguardian.com/world/2017/feb/27/universities-free-speech-row-halting-pro-palestinian-events� 


� For example, the case of Mahmoud Khalil, a Columbia graduate student active in Gaza war protests in spring 2024, drew global attention after he was arrested by US Immigration and Customs Enforcement (ICE) agents amid the Trump administration’s efforts to deport pro-Palestinian activists. Accused of supporting Hamas, his detention in Louisiana and pending court proceedings have raised questions about free speech on campuses and the legal process for deporting a U.S. permanent resident. For more details, see: � HYPERLINK "https://www.bbc.co.uk/news/articles/cgj5nlxz44yo.amp" �https://www.bbc.co.uk/news/articles/cgj5nlxz44yo.amp� 


�Mamayan Jabateh was a fourth year student at the University of Chicago, who in Dec 2024 was detained by four Chicago police officers, and suspended and banned from campus, following their participation in pro-Palestine demonstrations. See: � HYPERLINK "https://www.aljazeera.com/amp/news/longform/2025/2/19/us-universities-target-pro-palestine-students-with-suspensions-campus-bans" �https://www.aljazeera.com/amp/news/longform/2025/2/19/us-universities-target-pro-palestine-students-with-suspensions-campus-bans� 


� Francesca Albanese, the UN Special Rapporteur on the occupied Palestinian territories, argues in her 2024 report “Anatomy of a Genocide” that Israel’s actions in Gaza meet at least three of the acts listed under Article II of the Genocide Convention, including: killing, causing serious bodily or mental harm, and deliberately inflicting life-threatening conditions, combined with evidence of genocidal intent derived from official rhetoric, systematic deprivation, and the broader settler-colonial context of Palestinian erasure. See: Albanese, F. (2024). Anatomy of a Genocide: Report of the Special Rapporteur on the situation of human rights in the Palestinian territories occupied since 1967, A/HRC/55/73, United Nations Human Rights Council, March 25, 2024.








� See: � HYPERLINK "https://www.ox.ac.uk/admissions/graduate/fees-and-funding/fees-funding-and-scholarship-search/crisis-scholarship-scheme" �https://www.ox.ac.uk/admissions/graduate/fees-and-funding/fees-funding-and-scholarship-search/crisis-scholarship-scheme� 


� In the UK, the Labour government have launched a new working group tasked with defining Islamophobia, after the last Tory government rejected The All-Party Parliamentary Group on British Muslims proposal of a new definition of Islamophobia in 2019. Former Prime Minister Theresa May, argued the definition had "not been broadly accepted" and the matter needed "further careful consideration". See: � HYPERLINK "https://www.bbc.co.uk/news/articles/cn9v1lzwqn7o" �https://www.bbc.co.uk/news/articles/cn9v1lzwqn7o� 


� A coalition of Muslim and Palestinian organizations in Australia, including the Australian Muslim Advocacy Network and the Australia Palestine Advocacy Network, have opposed efforts by universities to adopt a separate definition of Islamophobia. The coalition advocates instead for a unified anti-racism framework that addresses all forms of racism equally and protects freedom of expression, particularly in relation to criticism of Israel and Palestinian advocacy. See: � HYPERLINK "https://www.theguardian.com/australia-news/2025/mar/27/muslim-groups-reject-push-for-new-islamophobia-definition-at-australian-universities-ntwnfb" �https://www.theguardian.com/australia-news/2025/mar/27/muslim-groups-reject-push-for-new-islamophobia-definition-at-australian-universities-ntwnfb� 


� For more information on how universities are financially tied to Israel, see: �HYPERLINK "https://www.marxist.ca/article/canadian-universities-are-benefiting-from-genocide-in-palestine"��https://www.marxist.ca/article/canadian-universities-are-benefiting-from-genocide-in-palestine� 


� For more details, see: � HYPERLINK "https://www.ohchr.org/en/press-releases/2024/04/un-experts-deeply-concerned-over-scholasticide-gaza" �https://www.ohchr.org/en/press-releases/2024/04/un-experts-deeply-concerned-over-scholasticide-gaza� 


� For example, see: �HYPERLINK "https://www.insidehighered.com/news/government/politics-elections/2025/01/14/what-scholasticide"��https://www.insidehighered.com/news/government/politics-elections/2025/01/14/what-scholasticide�


� European colonial forces have driven Scholasticide for centuries to suppress Indigenous knowledge, and African knowledge during the transatlantic slave trade, see for example: Wesley Y. Leonard. (2021). “Contesting Extinction through a Praxis of Language Reclamation,” in Contesting Extinctions: Decolonial and Regenerative Futures, ed. Suzanne M. McCullagh, Luis I. Prádanos, Ilaria Tabusso Marcyan, and Catherine Wagner, Lanham, Md.: Lexington Books, pp.143-159. See also: Fitzpatrick, L. A. (2012). African Names and Naming Practices: The Impact Slavery and European Domination had on the African Psyche, Identity and Protest [Master's thesis, Ohio State University]. 
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