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Abstract

The purpose of this study was to invesƟ gate the uƟ lisaƟ on of semioƟ c resources and aƫ  tudes of fami-
lies aŌ er transiƟ ng from a single cultural family to a cross-cultural family. The parƟ cipants of this study 
include three generaƟ ons and six family members from a Chinese and BriƟ sh cross-cultural family 
located in the East Midlands of England. This Chinese family comes from a developed city in southern 
China. Among these three generaƟ ons of six members, the grandparents and the mother are mono-
lingual. The three children are mulƟ lingual and have varying degrees of profi ciency in Mandarin and 
English, as well as an understanding of the cultures of both countries. 

This study adopted an ethnographic research method, using fi eld notes and interacƟ ve approach to 
collect data within one month, while combining parƟ cipants’ daily observaƟ ons and conversaƟ ons on 
media plaƞ orms to answer the research quesƟ ons. This study conducted the research on three parts: 
recording data, idenƟ fying semioƟ c resources, and analysing resources. The study also applied system-
aƟ c data analysis using PEEL (Point, Evidence, ExplanaƟ on, Link) wriƟ ng format under the guidance of 
Gibbons (2019). 

The results of this study indicated that semioƟ c resources are refl ected in the pendant of Chinese 
calligraphy, hot water culture discussed on social media, birthday cards, and daily eƟ queƩ e. In addi-
Ɵ on, the aƩ ributes behind these semioƟ c resources refl ected recogniƟ on and appreciaƟ on of mulƟ cul-
turalism among family members, as well as an open aƫ  tude towards diversity. When using semioƟ c 
resources, cross-cultural communicators selecƟ vely used a certain language, image, or method to 
construct the text they needed to adapt to the current conversaƟ onal environment, thereby achieving 
successful meaning creaƟ on and developing cooperaƟ ve abiliƟ es
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Introduc  on  
According to the data from the UK Government, there were 
393,141 people from the Chinese ethnic group in the 2011 
Census of England and Wales, which showed a 0.3 percentage 
point increase compared to the 2001 Census (GOV.UK, 2020). In 
the most recent Census conducted in 2021, Chinese immigrants 
in England and Wales have reached 445,646 (Offi  ce for NaƟ onal 
StaƟ sƟ cs, 2022). With the surging Chinese populaƟ on living in 
this mulƟ cultural country, people’s lives are intertwined with 
the use of semioƟ c resources. SemioƟ c resources are a contex-
tual and emoƟ onal interacƟ on. This interacƟ on includes the 
speaker’s discourses and life experience (Busch, 2021). Semi-
oƟ c resources can be composed of dialogues, texts, images, or 
sounds. Meanwhile, they change and as a result “they exercise 
their own agency, the choices they make and the plans they 
have for their future” (Machowska-Kosciak, 2020, p.3). As a 
member of a BriƟ sh and Chinese cross-cultural family living in 
England, my family and I also interact and illustrate our bond 
through diff erent semioƟ c resources and “diversifi ed linguisƟ c 
pracƟ ces” (Lanza, 2021, p.764). This kind of family background 
has encouraged several studies, but so far, none of them have 
demonstrated contextualised and specifi c experiences of three 
generaƟ ons of the BriƟ sh and Chinese cross-cultural fami-
ly. According to Canagarajah’s defi niƟ on of ‘competence’, to 
successfully communicate within the cross-languaging context, 

translinguals need to have “suitable negoƟ aƟ on strategies and 
correcƟ ve pracƟ ces” (Canagarajah, 2012, p.173). Under the 
guidance of this defi niƟ on, combined with my background and 
the gap defi ned, my study discussed the signifi cance of the use 
of semioƟ c resources aŌ er transforming a single culture family 
into a cross-cultural family. Then it idenƟ fi ed why it is important 
to comprehend the choice of semioƟ c resources in the context 
of cross-cultural family. At the end, it illustrated the broader 
aƫ  tudes and implicaƟ ons of the use of semioƟ c resources in 
the family unit and its potenƟ al impact on a bigger community. 
The research employed ethnography as the methodology, with 
fi eld notes collected within one month from three generaƟ ons 
of a family.

Literature Review 

Introduc  on
There are ample literature reviews on the use of semioƟ c 
resources in cross-cultural communicaƟ on (see Canagarajah, 
2013; Li, 2018 and Lanza, 2021). These reviews have not only 
provided me with pioneering ideologies but also served as a 
prompt to connect with my own family background, which 
nevertheless, is diffi  cult to fi nd relevant content in exisƟ ng liter-
ature. As a result, my research aims to review exisƟ ng literature 
on the use of semioƟ c resources in cross-cultural families, its 
relaƟ onship with translingual pracƟ ce that helps me criƟ cally 
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evaluate BriƟ sh and Chinese cross-cultural family background. 
The structure of this review is that fi rstly, the semioƟ c resourc-
es of cross-cultural communicaƟ on will be summarised and 
criƟ cally understood. Secondly, the methods of interacƟ onal 
approach and fi eld notes are reviewed, such as analysing parƟ c-
ipants’ dialogues and behaviour records. Finally, aƩ enƟ on is also 
paid to the aspect of how members from diff erent generaƟ ons 
in the cross-cultural family use diff erent semioƟ c resources and 
the resulƟ ng implicaƟ ons in a broader community.

Theore  cal Background
Canagarajah (2012, pp.173-179) established his noƟ on of 
translingual communicaƟ on, which includes two dimensions: 
“Performance Competence and CooperaƟ ve DisposiƟ on”. These 
dimensions are defi ned as the ability to engage in dialogue, in-
teracƟ on, and communicaƟ on strategies. They not only focus on 
daily communicaƟ on, but also emphasise extensive social nego-
Ɵ aƟ on, helping to establish and form the meaning of discourses. 
He believes that the associaƟ on among semioƟ c resources, en-
vironmental factors, and human subjects of Performance Com-
petence allows successful communicaƟ ons. In comparison, this 
has enabled me to draw to another literature by Gomes in 2022. 
In his arƟ cle, the character Emma, as the 3-year-old daughter 
from a Brazilian-Norwegian family in Norway, potenƟ ally chose 
the right language (Norwegian or Portuguese) among diff erent 
environmental acƟ viƟ es and speakers, so that she was allowed 
by her mother to use her fi rst language Norwegian for smooth 
communicaƟ on. Being indicated by these two arƟ cles, the 
posiƟ on taken within this parƟ cular research is that the diverse 
semioƟ c resources such as words, pictures, gestures and signs 
facilitate to communicate meanings, idenƟ Ɵ es, relaƟ onships 
or exclusion, meanwhile, “CooperaƟ ve DisposiƟ on” menƟ oned 
above by Canagarajah (2012, p.178) has piloted my research to 
reveal the aƫ  tudes behind my family members, whether they 
are “open to negoƟ aƟ ng diversity and the co-construcƟ on of 
meaning”. In other words, it can be reformulated integraƟ ng 
with human aƫ  tudes, instead of the original focus of classroom 
teaching and pedagogical approaches by Canagarajah himself.

Previous Methods 
Many scholars have studied this domain and used various 
benchmarks and approaches. The commonly used method-
ology to evaluate it is ethnography. Ethnography measures 
the behaviour and language use of specifi c communiƟ es and 
collects original data through researchers’ parƟ cipaƟ on in daily 
acƟ viƟ es and interacƟ ons in the community. It helps ethnog-
raphers comprehensively understand the use of language in 
context (Jones and Themistocleous, 2022). Specifi cally, the most 
eff ecƟ ve methods are fi eld notes, observaƟ ons and interacƟ on-
al approach, However, before the emergence of these methods, 
predecessor Leopold (1939) proposed the famous Diary-based 
research method, and aŌ erwards Busch in 2016 further added 
that this method facilitated researchers to yield understandings 
of literacy skills of the parƟ cipants in everyday life. This method 
has not been applied in my research, as it was mainly intro-
duced to capture child language, which does not align with my 
parƟ cipants. In contrast, fi eld notes and interacƟ onal approach 
were implemented to obtain data due to the following reasons. 
AŌ er the promoƟ on of interacƟ onal approach by the symbolic 
interacƟ onism Goff man in 1959, Busch again provided an ex-
planaƟ on of it, meaning that interacƟ on is regarded as a social 
interacƟ onal phenomenon because speakers raise other char-

acters and events during the conversaƟ on. The noƟ on then was 
further verifi ed in Gomes’s arƟ cle in 2022. He employed a range 
of methods including semi-structured interviews and fi eld notes 
while conducƟ ng his study of the Brazilian-Norwegian family. He 
menƟ oned that this combinaƟ on paƩ ern enables him to have 
a more comprehensive understanding of mulƟ lingual acƟ viƟ es 
between parents and children. Serving as an implicaƟ on, it 
has prompted the most suitable method deemed as being the 
combinaƟ on between fi eld notes and interacƟ onal approach in 
this research.

Cross-culture
Culture is not isolated, instead, it is “the repository of resources 
jointly made in social interacƟ on” (Kress, 2012, p.370). In Kress’s 
further establishment in his arƟ cle (Kress, 2012, p.376), “mulƟ -
modal” communicaƟ on refers to the diverse social groups and 
idenƟ Ɵ es exhibited by parƟ cipants in acƟ viƟ es, and the joint 
compleƟ on of communicaƟ on tasks. Only when communicaƟ on 
is mulƟ modal can semioƟ c resources have completeness and 
refl ect the parƟ cipaƟ on of various social groups. As a result, 
mulƟ modal communicaƟ on is an important concept of cultural 
integrity, and each communicator in an acƟ vity communicates 
and achieves common tasks through their professional endeav-
ours and posiƟ ons. The concept was verifi ed with an image 
example. He described the process of four medical staff  who 
completed a surgery to emphasise the signifi cance of mulƟ mod-
al communicaƟ on, meaning diverse manners of “talking and 
acƟ ng”, “histories and values”, “domains of responsibility and 
foci of aƩ enƟ on” (Kress, 2012, p.375). This idea is capƟ vaƟ ng 
for me because of performing as a mulƟ -modal communicator 
and cross-culture holder. Here a ‘cross-culture holder’ is created 
and defi ned as an individual who has the capacity to under-
stand and socialise with diff erent cultures. All six members of 
my BriƟ sh and Chinese cross-cultural family are classifi ed as 
cross-culture holders, because of our understanding and per-
formance associated with BriƟ sh and Chinese cultures. This will 
be described with details in the fi ndings. However, it is worth 
menƟ oning that Machowska-Kosciak (2020, p.28) believes 
“intercultural competence” aims at personal value and idenƟ ty 
which are unchangeable, so it only has symbolic meaning rather 
than communicaƟ ve funcƟ on. This viewpoint confl icts with my 
ideas. Indeed, compared to immigrant children in their arƟ cle, 
it is suitable and sophisƟ cated, but my research has a diff erent 
context where people live in a family with mulƟ ple cultures at 
the same Ɵ me, as a result we may develop the sense of change-
able personal values and idenƟ Ɵ es towards ourselves. 

Conclusion - Literature Review
In conclusion, the previous studies have provided valuable 
references in terms of theoreƟ cal framework, research meth-
ods, and ideologies. Canagarajah (2012) has provided me with a 
theoreƟ cal framework that was crucial in assisƟ ng my research, 
enabling me to criƟ cally refl ect on how Performance Compe-
tence and CooperaƟ ve DisposiƟ on contribute to the research 
quesƟ ons. In the fi eld of research methods, Leopold (1939), 
Busch (2016), and Gomes (2022) have delved deeper into the 
explanaƟ on of ethnography. However, for diff erent research 
parƟ cipants and contexts, the most suitable approach must be 
chosen. Through analysis, the combinaƟ on between fi eld notes 
and interacƟ ve approach is the most reasonable method for this 
study. At the end, although Li and Kramsch’s (2011) ideology of 
cross culture communicaƟ on ability is inconsistent with the one 
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outlined in this research, it will demonstrate through examples 
that it is feasible in this research context.  

Research Methodology
In the context menƟ oned above, this study provides an explana-
Ɵ on and analysis of the use of semioƟ c resources in a cross-cul-
tural family. This will help deepen the understanding of user 
choices and aƫ  tudes in a mulƟ cultural context. Therefore, the 
study aims to answer the following research quesƟ ons:

Research ques  ons

Research QuesƟ on 1: What semioƟ c resources are used in 
this BriƟ sh and Chinese cross-cultural family within three 
generaƟ ons?

Research QuesƟ on 2: What are the aƫ  tudes behind these 
semioƟ c resources used?

Par  cipants

There were six parƟ cipants in this research, all of whom are 
three generaƟ ons of members from my BriƟ sh and Chinese 
cross-cultural family, including my husband Henry, mother-in-
law Kelly, sister-in-law Kate, grandfather-in-law Dan, grandmoth-
er-in-law Paƫ  e (all pseudonyms), and me. Below, the specifi c 
situaƟ onal context will be introduced. Henry is from England 
and worked in China from 2018 to 2023. During this period, 
he only returned to England once to visit his family. He loves 
learning languages, and in 2022, he passed the Hanyu Shuiping 
Kaoshi grade 4 Mandarin profi ciency test, which is equivalent 
to a B2 level on the Common European Framework of Refer-
ence regarding languages. Kelly and Kate were living in England 
during that Ɵ me but visited Henry in China once in 2018. Kelly 
is very fond of symbolic commemoraƟ ve items, such as cards, 
photo albums, and souvenirs with cultural value. Kate is 21 
years old. She chose Mandarin Chinese as her GCSE modern 
foreign language. At the age of 15, she also parƟ cipated in a 
cross-cultural exchange acƟ vity at her school and went to Hefei 
University in China to experience the event. Paƫ  e and Dan have 
never been to China and understand limited Chinese culture. 
They said the limited understanding has improved because their 
grandson Henry was in China. Moreover, I have learned English 
for more than 20 years and studied BriƟ sh culture at university. I 
have also worked with people from various countries, therefore, 
I would consider that I am relaƟ vely familiar with a myriad of 
Western cultures.

Data collec  on

The methodology adopted for this study is ethnography. 
Specifi cally, fi eld notes and interacƟ onal approach to collect 
data was mainly used, while also combining observaƟ ons’ and 
media plaƞ orms’ assistance to answer my research quesƟ ons. 
In the fi eld notes, some daily conversaƟ ons were documented. 
When decoraƟ ons and items in the house that were related to 
my research quesƟ ons were seen, quesƟ on and answer ses-
sions were conducted with them. In addiƟ on, it was also found 
that some chat records on the media plaƞ orm WhatsApp were 
valuable, as they demonstrated the use of semioƟ c resources by 
the members, and this will be displayed as the excerpt through 
screenshots.

Data analysis

This study presented and analysed the collected data through 

three parts. In the fi rst instance, it documented the nature of 
the data, such as images, decoraƟ ons in the house, or behav-
iours behind the parƟ cipants. Next, it idenƟ fi ed the use of 
semioƟ c resources based on the descripƟ on. Lastly, the analysis 
was combined with the user’s reasons and aƫ  tudes. Under the 
guidance of Gibbons (2019), the wriƟ ng model Point, Explain, 
Evidence and Link (PEEL) allows me with a more systemaƟ c 
wriƩ en form. As a result, in research quesƟ on one, the semioƟ c 
resources used have been presented in the form of excerpt. In 
research quesƟ on two, the PEEL model for discussion has also 
been applied to point out the main ideas in each paragraph. 
Then, the collected data was explained to confi rm these ideas. 
Next, the intenƟ on of the parƟ cipants was given evidence of 
using semioƟ c resources, and fi nally the aƫ  tudes of the parƟ ci-
pants were linked with the main viewpoint. 

Ethical considera  ons

The ethical consideraƟ ons and research procedures of this study 
follow the requirements of the BriƟ sh EducaƟ onal Research 
AssociaƟ on (2018). It consists of the following four aspects:

1) The parƟ cipants in this study are all adults aged 18 and 
above. ParƟ cipants were informed of the study and chose 
to parƟ cipate or not according to their own interests. AŌ er 
agreeing to parƟ cipate, they were informed of the resourc-
es that this study would collect, including images, conver-
saƟ ons, and fi eld notes.

2) Data privacy. All parƟ cipants in this study were given 
pseudonyms and their idenƟ Ɵ es were not disclosed. The 
resources and data collected in the study are for analyƟ cal 
purposes only.

3) Before the study began, parƟ cipants signed a consent 
form. They have the right to withdraw their parƟ cipaƟ on in 
research at any Ɵ me.

4) PotenƟ al benefi ts and risks. There is no risk in this 
study. ParƟ cipants were informed of its benefi ts, including: 
providing family cases about semioƟ c resources; aƫ  tude 
towards the use of language materials in cross-cultural 
families; analyse the possibility of obstacles in cross-cultur-
al communicaƟ on.

Discussion of Findings

Introduc  on

In this chapter, a discussion and answering of the two research 
quesƟ ons through excerpts, quotaƟ ons, and images will be 
achieved. An appendix will also be aƩ ached at the end of the 
arƟ cle. 

Research Ques  on 1

Research QuesƟ on 1: What semioƟ c resources are used in 
this BriƟ sh and Chinese cross-cultural family within three 
generaƟ ons?

Semio  c resource 1: 
During the study using ethnography for research, a realisaƟ on 
occurred whereby both Kelly’s house and Paƫ  e’s house have 
interesƟ ng pendants – Chinese calligraphy. The one in Kelly’s 
was familiar and held personal senƟ mental value since it was 
created in a Chinese calligraphy acƟ vity while Kelly visited Henry 
during Chinese Spring FesƟ val. On the red paper (Figure 1.1), 



there is a Chinese character ‘福/fú/’, in its ancient form, for 
blessings, symbolising a happy and joyful life. This is a pendant 
that every household prepares during Chinese Spring FesƟ val 
and every family hangs on the door or wall to welcome a beau-
Ɵ ful new year. Similarly, there is another calligraphy pendant in 

Paƫ  e’s house, depicƟ ng ‘福/fú/’, in its modern simplifi ed form, 
and Paƫ  e and Dan’s homophonic sounds of names (Figure 1.2).

SemioƟ c resource 2: It is well known that drinking hot water is 
popular in China, and the history of this can be traced back to 
4000 years ago. According to Legge (2024) in the Warring States 
period, they drank soup in winter. ‘Soup’ in this context refers 
to hot water. In modern China, it is sƟ ll believed that drinking 
cold water can be harmful to health, while drinking hot water 
can slow down illnesses or even cure them (Koo, 1984). Henry, 

who lived in China for nearly six years, is very familiar with 
this culture nowadays and has also integrated into it. Figure 
1.3 is a WhatsApp conversaƟ on screenshot between Henry 
and Kate. When Henry felt unwell, Kate took the iniƟ aƟ ve to 
remind him to drink hot water. If this reminder had come from 
Henry, it would have seemed more reasonable. To understand 
it, I interacted with Henry and found out that he oŌ en shared 
his interesƟ ng stories in China. He told his sister Kate about the 
culture of drinking hot water and emphasised that he believed 
drinking hot water was eff ecƟ ve, so Kate sent out this message 
of ‘Warm water’.
SemioƟ c resource 3: Upon coming to England, it was learned 

that every family would send greeƟ ng cards during various 
holidays, such as Christmas, New Year, birthdays, etc. This is the 
card (Figure 1.4) prepared for my mother-in-law Kelly on her 
birthday in 2023. The main sentences on the card were wriƩ en 
in Chinese by me, and below the Chinese, it was translated into 
English using a literal translaƟ on method. I told her that in Chi-
na, most blessings are four-character idioms, and it was hoped 
to give her both Chinese and BriƟ sh blessings at the same Ɵ me. 
SemioƟ c resource 4: In Chinese families, we hug each oth-
er mainly on special fesƟ val or when we have not seen each 
other for a long Ɵ me, but it is barely seen in daily life eƟ queƩ e. 
AddiƟ onally, this kind of hug is not ‘strict’, which means family 
members are not expected to hug everyone once. What im-
pressed me deeply is that this eƟ queƩ e is of great diff erence in 
England. Family members not only follow the rule of hugging 
each other once but also hug each other again before going to 
bed every day. I am not used to this behaviour because it seems 
to break through personal space but sƟ ll insisted on doing so 
and integraƟ ng into everyone’s convenƟ ons. Nevertheless, what 
is also worth menƟ oning is the greeƟ ng of saying ‘love you’ to 
family members. In most families in China, people rarely hear 
members say ‘love you’ to each other. Before going to bed, it is 
inclined to say ‘good night, have a good dream’ and so on. In my 
cross-cultural family, however, when leaving home, returning to 
the house, or going to sleep at night, ‘love you’ is a frequently 
spoken phrase by them. Please note that here I used pronoun 
‘them’, instead of ‘we’, and I noƟ ced that Kelly would say ‘love 
you’ to her children Henry and Kate, but she would not take the 
iniƟ aƟ ve to tell me that because she seemed to understand that 
I sƟ ll have not broken the constraint to do so.

Research Ques  on 2

Research QuesƟ on 2: What are the aƫ  tudes behind these 
semioƟ c resources used?

Canagarajah 
(2012, p.175) 
stated that the 
communica-
Ɵ on between 
cross-cultural 
communi-
cators relies 
on three 
components, 
referring to 
“context”, 
“language re-
sources” and 
“values”. In an-

other word, to achieve successful communicaƟ on in the context 
of my cross-cultural family, using language as a medium and 
having the ability to appreciate mulƟ culturalism are both pivot-
al. Among the calligraphy pendants of Kelly’s, Paƫ  e’s and Dan’s, 
the most prominent feature is their recogniƟ on and appreci-
aƟ on of Chinese culture, as both pendants are conspicuously 
placed in their homes. Based on the fi eld notes and parƟ cipant 
responses (Appendix 1), it is confi rmed that they hope guests 
can discover the items when they visit and know that their 
family member Henry has a profound relaƟ onship with China. In 
addiƟ on, image in Figure 2.1 includes the handwriƩ en signa-
tures of Kelly, Paƫ  e, and Dan at the boƩ om (they have been 
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covered up to conceal real names). It reveals their intenƟ on to 
“enact social relaƟ ons” (O’Halloran, 2023, p.194), establishing a 
cultural idenƟ ty relaƟ onship between the UK and China.
Guided by the theoreƟ cal framework of “Performance Compe-
tence and CooperaƟ ve DisposiƟ on” proposed by Canagarajah 
(2012), cross-cultural communicators construct the texts they 
need, to adapt to the current conversaƟ onal context to achieve 
successful meaning-making. Henry established a cross-cultural 
understanding by conveying the hot water culture to his sister 
Kate, and in return Kate emphasised her “conscious choices” 
(Danielsson and Selander, 2021, p.19) in the exisƟ ng dialogue 
environment by establishing a new recogniƟ on of this culture, 
in order to complete this communicaƟ on with her brother who 
used to live in China. AddiƟ onally, what is worth menƟ oned is 
that nowadays, “acƟ ons, opinions, and feelings” of human life 
can be displayed through digital media plaƞ orms, which are 
providing new ways to invesƟ gate cross-cultural families (Lanza, 
2021, p.768; O’Halloran, 2023, p.194).
The magneƟ sing mindset “meaning is constructed, not giv-
en” has largely caught my aƩ enƟ on. It comes from Kramsch 
(2010, p.21), and in the explanaƟ on he mainly elaborated that 
selecƟ vely using a certain language, text, or manner brings an 
eff ecƟ ve funcƟ on of construcƟ ng the meaning we want. It is not 
diffi  cult to noƟ ce that tradiƟ onal blessings did not appear in the 
birthday card I wrote to my mother-in-law. As a cross-cultural 
family between China and England, the implicaƟ on given here is 
that this culture has been hoped to be refl ected and recognised, 
especially recognised in things with special signifi cance. Mean-
while, the arrangement shown of the two languages has been 
designed. It is presented in a one-to-one translaƟ on format. 
This incorrect grammaƟ cal structure creaƟ vely refl ects a cultural 
equality. Although Canagarajah (2012, p.176) said “structuring 
syntax” is not simple, such a choice is actually a “process of 
mindfully making” (Mavers, 2004, p.49), refl ecƟ ng the strong 
cultural idenƟ ty and desire for communicaƟ on among us.

Caldwell-Harris et al. conducted cultural research on Chinese 
people expressing ‘I love you’. Their research found that conven-
Ɵ onal Chinese people did not express ‘I love you’ unƟ l “the 
New Culture Movement in the early 20th century” (2013, p.43), 
which implies a short history of it. Moreover, Chinese people 
deliberately try not to use inƟ mate language that embodies the 
saying ‘I love you’, as such language is regarded as a creaƟ on 
of an ‘awkward’ environment. Therefore, expressions of ‘I love 
you’ with intense individual feelings oŌ en cause pressure and 
constricƟ on on Chinese speakers and receivers. This kind of 
inƟ mate expression oŌ en appears in BriƟ sh families, and when 
Kelly found out that it could be diffi  cult for me to use such 
expressions, she did not force or bring me into that ‘awkward’ 
environment, but gave me enough space to handle it, which is 
a respect for the diversity of use of semioƟ c resources. As de-
scribed in the literature review, “CooperaƟ ve DisposiƟ on” men-
Ɵ oned by Canagarajah (2012, pp.178-180) reveals the aƫ  tudes 
behind my family members. Specifi cally, it reinforces “social val-
ues” as one of the key characterisƟ cs in the three fi elds. What 
deserves extra aƩ enƟ on is the open aƫ  tude towards variety 
within this value system. When embracing eƟ queƩ e with family 
members, as a cross-cultural holder, I develop my interacƟ ve 
abiliƟ es while acknowledging this cultural open aƫ  tude.

Implica  ons for Prac  ce
The development of globalisaƟ on has intertwined diff erent 

cultures and languages among diff erent populaƟ ons, forming 
diverse cross-cultural communiƟ es. However, cultural diff er-
ences between the West and East are oŌ en obvious, especially 
in the East, a region dominated by High Context culture, where 
communicaƟ on methods and values can be very diff erent. For 
example, Nishimura et al. in their cultural research on high 
and low contexts discovered that “non-verbal” abiliƟ es (2008, 
p.785) are more outstanding in high context cultures, while 
verbal communicaƟ on is more straighƞ orward and ambiƟ ous 
in low context. Therefore, analysing a wider range of semioƟ c 
resources will greatly help humanity understand the develop-
ment of cross-cultural communiƟ es. Of parƟ cular concern to 
researchers is the diversity of emoƟ onal aƫ  tudes, as this is a 
dimension for understanding the speaker’s authenƟ c story and 
stance, exploring the ways in which mulƟ lingual individuals 
construct and navigate the communiƟ es (Lanza, 2021). As this 
is an ethnographic study, it is the hope of the author to add to 
or even begin to create a conversaƟ on in this space, allowing 
it to become relatable and to determine to what extent it can 
become relatable. Conversely, if other ethnographic research 
contradicts the experience outlined in this research, it could 
allow comparisons to be drawn and potenƟ al exploraƟ ons into 
these diff erences.

Limita  on
At present, research on the use of semioƟ c resources in high 
and low context countries is sƟ ll limited, which implies that 
more high and low context communicaƟ on should be studied, 
which will provide a deeper understanding of various types of 
cross-cultural communiƟ es. Although this study selected three 
generaƟ ons from a family for discussion, there is a limitaƟ on 
that all three generaƟ ons are adults. As Kress (2012) stated, 
adults have a higher ability and greater use of expressive semi-
oƟ c resources, which indicates that young generaƟ ons should 
also be considered within the scope of the study to further 
analyse the use of semioƟ c resources of people of diff erent age 
groups. This will help improve the overall society’s understand-
ing, comprehension, and inducƟ on of correct approaches to 
cross-cultural communicaƟ on.

Conclusion
This study extracted semioƟ c resources from cross-cultural 
families in England and China, including pendants, cards, textual 
informaƟ on, and mulƟ cultural message informaƟ on, which 
were sourced from six parƟ cipants in this family. Field notes 
and an interacƟ onal approach have shown that in both the East 
and the West, people tend to use visual semioƟ c resources to 
express their aƫ  tudes towards understanding each other’s 
cultures. In social eƟ queƩ e, easterners may not easily be able 
to adapt to inƟ mate greeƟ ngs. However, this data is expected 
to be improved in future research to potenƟ ally increase the 
accuracy. 

During the research process, a signifi cant amount of cultural 
respect, idenƟ ty, and meaning creaƟ ng were presented, as 
well as prominent diff erences and boundaries between Eastern 
and Western cultures. It is worth menƟ oning that regardless of 
whether it is the semioƟ c resources of objects or behaviours, 
members of this cross-cultural family maintain a posiƟ ve and 
cooperaƟ ve aƫ  tude, aƩ empƟ ng to create condiƟ ons for suc-
cessful communicaƟ on. Guided by the theoreƟ cal framework of 
“Performance Competence and CooperaƟ ve DisposiƟ on” (Can-
agarajah, 2012, pp.173-179), this study reveals the ability and 



creaƟ vity of parƟ cipants using semioƟ c resources, as well as 
the social values and cultural idenƟ ty behind their use of them. 
In future research, due to cultural diff erences between high 
and low contexts, it is encouraged to strengthen the study of 
semioƟ c resources between the East and the West, to enhance 
understanding of people’s aƫ  tudes towards resource uƟ lisaƟ on 
in cultural backgrounds with signifi cant diff erences.

Appendix 1

First, ask for consent for the daily life conversaƟ on regard-
ing semioƟ c resource use.

Interviewer: Do I have your consent to interview you and 
to use any arƟ facts I capture in my research? 

AŌ er that, ask quesƟ ons when there were items idenƟ fi ed 
related to the topic.

Interviewer: Oh hey, you have the Chinese calligraphy as 
well. Same as Kelly, right?

Paƫ  e: Right! Yeah! Got it on Amazon because, yeah, it 
looked ornate and colourful hahaha, and I wanted some-
thing special for the garden room, you know. 

Interviewer: That is really nice!

Paƫ  e: Yeah! Right! 

Interviewer: Wow you also got your signatures on it, haha-
ha, brilliant!

Dan: Right, it was our fi rst Ɵ me using calligraphy brush, 
hahaha, yeah.

Interviewer: I am surprised you hang it right here, you 
know, right in the middle. 

Paƫ  e: Oh right! We just love it, you know, especially em, 
when you and Henry were in China. Just think of you guys 
all the Ɵ me, yeah. People can see it here as well. 
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