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Abstract

The identities individuals embody serve as multifaceted lenses through which researchers, educators, 
and participants navigate teaching and research contexts. Social relations, institutional dynamics, inter­
secting identities, and personal knowledge converge to shape decision-making processes in research 
and pedagogy. This article delves into the intricacies, connections, and educational insights derived 
from reflective, empathetic, participant, and student-centred approaches to research and teaching. 
Grounded in my experiences as a transgender and pansexual American postgraduate researcher and 
university educator, this discussion spans undergraduate and postgraduate psychology instruction on 
diversity, equity, and inclusion, as well as doctoral research on transgender and gender diverse individ­
uals within the English education system.

The narrative underscores the significance of insider and outsider perspectives, emphasising their im­
pact on research methodology and pedagogical design. It examines systemic and pedagogical interven­
tions as essential considerations for fostering inclusivity and equity in educational endeavours such as 
interviews and participatory co-creative methods and student-centred co-designed classroom content. 
By reflecting on the challenges and opportunities inherent in negotiating insider and outsider position­
ality, this article offers insights for future research and teaching endeavours.

In sum, this paper provides a first-hand examination of the complexities involved in researching and 
teaching from diverse perspectives. It underscores the importance of reflexivity, empathy, and centring 
participants and students in educational practices. Through this exploration, it seeks to inform and in­
spire research scholars and educators to adopt more inclusive and equitable approaches in their work.
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Introduction
Research and teaching are profoundly influenced by the iden­
tities and experiences of those involved (Morrison, 2013). As 
individuals navigate academic and pedagogical landscapes, their 
positionality—whether as insiders or outsiders—shape their 
perspectives and methodologies (Bukamal, 2022). These per­
sonal perspectives and insights have the power to bring forth 
dynamic intersections that may aid in understanding how to 
build and maintain relationships within these spaces between 
researchers and participants. Especially when it comes to occu­
pying a positionality of marginalisation, as a researcher within 
a group of participants I could be a part of, makes me weary 
of power differentials, as previous lessons in history forewarn 
(Brandt, 1978; Turman and Schrodt, 2006; Tolich, 2014; Turban, 
2020). It is in this notion of dynamic relationship building taking 
into account personal perspectives, power differentials and 
marginalised positionality that I, as a researcher, conceived of 
this work. This article, approached from an autoethnographic 
perspective explores the dual roles of my life as a transgender 
and pansexual American postgraduate researcher engaged in 
teaching in higher education and research with participants

who are transgender and gender diverse who attend(ed) school 
within the English education system. It examines how these 
identities impact approaches to diversity, equity, and inclusion 
in psychology education and doctoral research on transgender 
and gender diverse individuals.

Methodology
The methodological framework of this article is situated in 
autoethnography. This method was chosen for several reasons, 
central of which was participant confidentiality and safety, but 
also due to the complex intersection I as a researcher hold in re­
lation to the participants and students I work with. Autoethnog­
raphy is a form of academic writing which utilises, investigates 
or deciphers the lived experiences of the author, in this case 
a transgender and pansexual American doctoral student, and 
links it to researcher insights into self-identity, cultural norms, 
communication practices, symbols, values, and broader issues. 
Adams and colleagues (2015) note that autoethnography is a 
qualitative method of research which:

1) uses a researcher’s personal experience to describe and 
critique cultural beliefs, practices, and experiences;
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2) acknowledges and values a researcher’s relationships 
with others;

3) uses deep and careful self-reflection—typically referred 
to as “reflexivity”—to name and interrogate the inter­
sections between self and society, the particular and the 
general, the personal and the political;

4) Shows people in the process of figuring out what to do, 
how to live, and the meaning of their struggles;

5) balances intellectual and methodological rigor, emotion, 
and creativity; and

6) strives for social justice and to make life better. (p. 2)

As a researcher, I did not spend an overly extended time with 
the participants for my doctoral research and students within 
some of the psychology modules I teach. This article will not 
delve into as acute detail as other autoethnographic works may 
employ, but it does aim to share self-reflections on teaching and 
doctoral research work from a perspective centred on social jus­
tice, embracing of participants’ and students’ values and bring­
ing meaning to their struggles which otherwise may be erased. 
This introspective method is complemented by my reflections 
as a researcher, and discussions of using participatory action 
research methods and student-driven pedagogy in my teaching 
practices in aim of co-creating knowledge. It is in this way that I 
chose, for this article, to share these reflections in an autoeth­
nographic form as to discuss the impact of using participatory 
action and student-driven practices, while maintaining confi­
dentiality, and other ethical considerations. In piecing together 
the autoethnographic components for this article, I looked back 
on numerous messages, correspondence and paperwork via 
several platforms (i.e. WhatsApp, email, Instagram, Microsoft 
Teams etc..) with participants, colleagues, students, and univer­
sity systems to identify areas where insider and outsider status 
were apparent and an important consideration to my practice.
Within my doctoral work and my teaching practice, it should 
however be noted that all ethical considerations and practices 
were and are consistently followed, including informed consent, 
confidentiality, and the respectful representation of doctoral 
research participants and students. To embark on this practice, 
within my doctoral research, I used restorative practices talking 
circles as a method of connecting participants and discussing 
our experiences through a very fluid format centred on building 
community. Within my teaching practice, my engagement with 
co-creation is a bit more multi-faceted in that I try to engage a 
range of tools like Padlet, and word cloud, but also use discus­
sion and brainstorming methods like pair and share, small group 
discussion and flipped classrooms to get students interacting, 
critiquing and analysing current material, while also creating 
their own way of teaching and developing their own content.

Theoretical Framework

This paper employs a trans feminist theoretical perspective, 
concentrating the analysis through a lens of transgender and 
gender diverse embodiment while recognising the pervasive 
cisheteronormative ethos within which I as a researcher and 
educator and my doctoral participants and university students 
operate. This perspective underscores the reality that transgen­
der and gender diverse individuals navigate societal systems 
and structures that were not designed with their identities and 
experiences in mind.

Transfeminist theory originated from the intersection of fem­
inist and LGBTQ+ movements, gaining momentum in the late 
20th and early 21st centuries (Stryker and Bettcher, 2016).
Influential figures like Sylvia Rivera and Marsha P. Johnson, who 
played pivotal roles in the Stonewall Riots, were foundational in 
integrating trans perspectives into feminist and queer activism 
(Stryker and Bettcher, 2016; Stryker, 2017). Their work laid the 
groundwork for an evolving theoretical framework that contin­
ues to be enriched by scholars, activists, and community leaders 
dedicated to a more inclusive approach to gender equality and 
justice (Stryker and Bettcher, 2016; Stryker, 2017).
Emi Koyama’s (2003) work has been instrumental in shaping 
trans feminist theory by emphasising the intersection of trans­
gender and feminist issues. Koyama’s (2003) notion of “trans­
feminism” seeks to bridge the gap between feminist and trans 
struggles, highlighting the importance of solidarity and mutual 
understanding between these movements. Julia Serano’s (2007; 
2013) contributions further this discourse through her explora­
tion of how sexism and cissexism are intertwined, particularly 
in her book Whipping Girl (2007). Serano (2007) introduces the 
concept of “oppositional sexism,” which discriminates against 
those who defy gender norms, and “traditional sexism,” which 
enforces the superiority of one sex over another. These con­
cepts are crucial for understanding the unique challenges faced 
by transgender individuals in a patriarchal society.
Susan Stryker’s (2017) historical and theoretical analyses pro­
vide a foundational understanding of trans experiences within 
the broader context of social justice movements. Stryker’s work, 
particularly in Transgender History (2017), offers a comprehen­
sive overview of the socio-political struggles of transgender 
people, reinforcing the importance of recognizing and chal­
lenging the systemic forces that perpetuate discrimination and 
marginalisation.
Today, transfeminist theory addresses several critical contempo­
rary issues. Advocacy for anti-discrimination laws and policies 
that ensure the protection of transgender individuals is a central 
tenet of trans feminist activism (Mananzala and Spade, 2008). 
This includes lobbying for legal recognition of gender identity, 
equal employment opportunities, and protections in housing 
and public accommodations (Mananzala and Spade, 2008;
Spade, 2015). Additionally, trans feminist theory emphasises the 
need for equitable healthcare access, encompassing not only 
gender-affirming medical procedures but also comprehensive 
mental health services tailored to the specific needs of trans­
gender and gender diverse individuals (Vermeir, Jackson and 
Marshall, 2018). The goal is to dismantle the systemic barriers 
that hinder access to quality healthcare (Vermeir, Jackson and 
Marshall, 2018).
Promoting accurate and respectful representation of transgen­
der individuals in media and popular culture is another critical 
focus of trans feminist theory (Billard and Zhang, 2022). This 
involves challenging stereotypical portrayals and advocating for 
the inclusion of diverse transgender voices in all forms of media 
to foster greater understanding and acceptance. Furthermore, 
addressing the high rates of violence and hate crimes against 
transgender people, particularly transgender women of colour, 
is a pressing issue (Ashley, 2018). Activists work to raise aware­
ness about the severity of this violence, advocate for stronger 
legal protections, and develop community-based strategies to 
enhance safety and support for those at risk (Jordan, Mehrotra, 
and Fujkawa, 2020).
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By integrating these perspectives, transfeminist theory not only 
enriches feminist discourse but also provides a vital framework 
for understanding and addressing the unique challenges faced 
by transgender and gender non-conforming individuals (Hines, 
2019). It emphasises the necessity of an intersectional approach 
to gender justice, one that considers the multifaceted and 
interlocking systems of oppression that affect individuals based 
on their gender identity, race, class, and other social factors (Dill 
and Kohlman, 2012). This theoretical framework thus guides 
the analysis and actions toward a more equitable and inclusive 
society.

Insider and Outsider Perspectives and Starting Points

Understanding the concepts of “insider” and “outsider” is 
crucial in examining the experiences of transgender and gender 
diverse students and educators in the English education system, 
as well as my role as a PhD student teaching in the psycholo­
gy department of the same university where I am earning my 
PhD. Gair (2012) defines insider/outsider status as the extent 
to which a researcher is part of (inside) or outside the group 
being studied. Insiders usually possess intimate group knowl­
edge, while outsiders lack such familiarity prior to their research 
involvement (Griffith, 1998).

Robert Merton (1972), an American sociologist, introduced a 
structural perspective on insider/outsider status. He defined 
insiders as “members of specified groups and collectivities or 
occupants of specified social statuses” and outsiders as “the 
non-members” (p. 21). Banks (1998) utilised Merton’s (1972) 
conceptualisations to develop a system of grouping researchers’ 
positions along a spectrum ranging from “closeness to or dis­
tance from the Indigenous community” (Chavez, 2008, p. 476). 
According to this system of grouping, a researcher is an insider 
if they “share the same knowledge, values, and attitudes as the 
studied community” (Xu, 2016, p. 1), regardless of socialisation 
inside or outside the community they are working with.
The discussions around insider/outsider status raises some 
important questions about conducting research and educating 
others in and ethical but equitable manner. Is insider status an 
advantage, a bias, or a necessity? And does outsider status en­
able support a more objective or independent interpretation of 
experiences different from one’s own, therefore, shielding from 
potential questions of research reliability? Scholars have long 
debated “whose knowledge is authentic, who can know what, 
and who speaks for whom” (Banks, 1998, p. 7).

In this debate, two contrasting views are the insider and the 
outsider doctrines (Merton, 1972). The strict version of the 
insider doctrine says that specific groups at certain times have 
exclusive access to specific types of knowledge (Merton, 1972). 
From this point of view, only individuals who are socialised 
within a group can genuinely grasp its symbols and “shared re­
alities” (Merton, 1972, p. 15), while those outside the group are 
inherently unable to fully understand the group’s culture and 
experiences (Merton, 1972, p. 15). This perspective implies that 
true understanding of a group’s issues requires being a member 
of that group, such as only women understanding women’s 
issues or only transgender individuals understanding transgen­
der issues.

In this work, I occupy both roles in both instances within my 
doctoral research and in my teaching. This dual positionality 
presents unique challenges and opportunities, necessitating a

nuanced approach to research and pedagogy.

Insider Researcher.

I am a PhD researcher who is also transgender and pansexual, 
a former school counsellor (educator) and living in the United 
Kingdom. I grew up under a system of education which was very 
conservative and structured with uniforms, gendered curric­
ulum and a limited cisheteronormative sex and relationships 
education. The participants within my doctoral study are trans­
gender and gender diverse students and or educators within a 
constrained and conservative education system with uniform 
restrictions, gendered curriculum and limited cisheteronorma­
tive sex and relationships education.

Insider Educator.
Another aspect to my positionality discussed within this article 
is my role as an educator completing my doctoral degree and 
teaching students at the same university. Also important to note 
is that I teach many students who are also transgender and 
pansexual as well as international students, just like me.

Outsider Researcher.

As a researcher I am an outsider to the participants in my 
doctoral study as I did not attend school or work within a school 
that is a part of the English education system. This meant that it 
was vital to come into the work with participants with a certain 
level of understanding regarding language, the system itself 
and its structure, as well as historical implications to it. These 
aspects obviously would not overshadow the participants’ ex­
periences, but as any informed researcher should be, provided 
a background to the study ensuring the stories could be more 
adequately comprehended and portrayed.

Outsider Educator.
My role as an educator and author of this work is a doctoral 
student who is teaching undergraduate and some postgraduate 
master’s students. I obtained my undergraduate degree from a 
university in my home country in a system that is set up very dif­
ferently. This meant that some of the challenges, experiences, 
and requirements my students go through when working with 
me are very different than what I faced during my undergradu­
ate or master’s degree.

Research Insights: Findings

Recruitment. When starting the recruitment process for field­
work within my doctoral study, I was not initially sure how po­
tential participants would respond and what would be the best 
method of recruiting. I decided to utilise my positionality as a 
transgender person who was also a student to reach out to oth­
er transgender and gender diverse students, especially doctoral 
students within the United Kingdom, who may be able to fit the 
confines of my thesis research sample. This was mainly done 
through networking with university staff, professional organi­
sations, and even online social media inquiry. As a researcher, I 
was already a member of a number of organisations outside of 
my university, this supported my ability to share my recruitment 
call. I was able to promote my call with various student unions 
as well which helped in gaining potential transgender and gen­
der diverse undergraduate students involved in LGBT+ societies 
or other organisations on campus. This is something I do not 
think a cisgender and heterosexual person could or would do 
necessarily.
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Insider/Outsider Recruitment.

Besides these professional organisations, I, as a researcher also 
used my insider positionality to recruit from social media pages 
and via following others online who have similar interests to 
myself or were doing similar research. While this may come 
across as pinpointing particular individuals just for the study, it 
is assured that I also wanted to connect with these individuals 
outside of their potential contribution to my research. One 
of the large reasons for my desire as a researcher to connect 
was also due to my outsider status as an international doctoral 
student new to England with limited support systems around 
LGBT+ resources and friendships. It was through these varied 
means that word of mouth was able to disseminate further and 
engage a more diverse cohort of individuals across a variety of 
locations across England. There are potential research implica­
tions for this positionality as an insider/outsider. If I were not an 
international PhD student, there is the assumption or expecta­
tion that dual-insider members to a group (i.e. transgender and 
gender diverse people who attended school in England) would 
be able to connect with others in that group to participate in 
their research. Since I occupy an insider/outsider positionality I 
needed to seek out community in England of other transgender 
and gender diverse people. In other words, a researcher occu­
pying a dual-insider positionality may be at an advantage within 
the research regarding recruitment.

Somewhat Insider Recruitment.
Although I am transgender, within any marginalised group, 
there is typically further hierarchy of marginalisation. A no­
table example of this is Crenshaw’s (1979) example depicting 
her invaluable concept of intersectionality, which discusses a 
legal case with a Black woman and how only seeing one part 
of this individual denies the complex assortment of barriers 
and marginalisations imposed upon them. Keeping this notion 
of intersectionality and insider/outsider positionality in mind, 
I faced some barriers in connecting with individuals within the 
transgender and gender diverse community who occupy posi­
tions which face further marginalisation than I as a researcher 
do. Through this experience, I needed to do further introspec­
tion into how I could ethically recruit participants to fill this 
gap without explicitly tokenising these participants (Ellison and 
Langhout, 2017). In my opinion, the concept of tokenisation is 
an area within social sciences research that often gets unac­
knowledged and not as discussed as should be the case under 
ethical concerns.

Insider Location.

When it came to the fieldwork portion of the doctoral research, 
I found that my positionality played a vital role in organising the 
approach I took in my methodology and how that was enact­
ed in practice. An example of this was seen in the selection of 
the location for the individual interviews that I did. With every 
location selected, I did ask participants prior to setting up their 
in-person individual interview if they had any spaces in mind, 
but when ultimately deciding on a location, time and date, the 
decision really was led by ensuring its safety as to avoid hos­
tility to transgender and gender diverse individuals (as much 
as I could predict), it was a location that the participant could 
alter if they found another space more appropriate for them, 
the time and date were appropriate and safe for both myself 
and the participant, there were gender neutral toilets, it was 
quiet, they had my contact information, and knew they could

withdraw at any point. All these elements were things that I felt 
I would want if they were participating in research. I also tried 
to connect in some way with participants prior to their par­
ticipation and send reminders because they knew, as a fellow 
transgender person, building rapport and trust is essential in 
trying to share authentic experiences of transgender and gen­
der diverse embodiment.

Outsider Location.

While I aimed to include numerous points of consideration into 
selecting locations to meet with participants, ultimately, it was 
difficult to ensure this was the case in each location due to my 
outsider position as an international doctoral student living in 
one part of the country for a short amount of time. This meant 
that I needed to communicate and connect with local organ­
isations, universities, coffee shops/businesses and more to 
safeguard and plan out interview locations. Participants were 
fantastic at collaborating with me on how to navigate certain 
locations they preferred the interview to be in and timing which 
could accommodate my travel schedule.
Following the data collection process, the writing now progress­
es to discuss insights gained from holding an insider and out­
sider educator positionality in undergraduate and postgraduate 
student experiences within the modules I teach. The doctoral 
research component of this work investigated the experiences 
of transgender and gender diverse individuals within the English 
education system. Some of the key highlights from the thesis 
data collection were focused on systemic barriers and opportu­
nities.

Insider Education Policy.
While I was in compulsory education in America, I faced edu­
cation policy that was not inclusive of LGBT+ people, mainly 
making my existence and coming to terms with this existence 
extremely difficult (Rosky, n.d.). At the time I was in school, my 
PhD thesis participants were also in school, as we were born 
around the same time. This meant that global life events and 
the general ethos of how education, bullying and social gender 
norms and anti-LGBT+ rhetoric were remarkably similar.

Insider Common Experiences.

I fulfilled an insider positionality with research participants 
when it came to issues such as: compulsory school uniforms, a 
lack of sex and relationships education, discussion or acknowl­
edgement of mental health, the absence of gender-neutral 
bathrooms/toilets as well as very few LGBT+ societies/clubs and 
experiences of bullying. While I cannot speak for every trans­
gender and gender diverse student in either country, the re­
search out of both countries looking at many of these elements 
correlates with both my experiences and the experiences of my 
PhD participants within education (Griffin and Ouellet, 2003; 
Lugg, 2016; Stryker, 2017; Burns, 2018; Faye, 2021).

Outsider Education Policy.

Section 28 was one major policy that I as a researcher incorpo­
rated into my thesis. This legislation was not present or includ­
ed in any capacity in the schools in America, and particularly 
those that I attended. Section 28 was legislation passed under 
then Prime Minister Margaret Thatcher making “promoting the 
teaching of the acceptability of homosexuality as a pretended 
family relationship” (Day, 2019, para. 2) by any local authorities 
illegal (Day, 2019). It was in effect in England from 1988 to 2003
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and caused many LGBT+ organisations to close and limit their 
activities, and many individuals to self-censor (Day, 2019). Par­
ticipants within my doctoral research shared their experiences 
of fear, worry, and isolation due to this legislation, something 
I would not be able to directly relate to. In addition to the 
existence of this policy was the thesis participants’ experiences 
with teachers, media portrayals, protests and other cultural 
events surrounding the legislation. Participants discussed all 
these elements as central to their experiences in the English 
education system, and were outside of my experience as a re­
searcher, making this a large distinction of insider and outsider 
position I occupied. As an outsider of personal experience on 
this topic, I really gleaned what participants shared and tried to 
encourage them to educate me on the legislation, how it played 
out personally for them, and what it might have been like to 
grow up experiencing this education policy. Something some­
what difficult to unpack around Section 28 was the “hidden 
curriculum” within schools that numerous participants were 
discussing as playing a role in their everyday navigation of the 
English education system (Rossouw and Frick, 2023). I could 
sort of identify with navigating a school environment with both 
overt and hidden exclusion of transgender and gender diverse 
identity, but not one where it was so directly written into law, 
making me more reliant and dependent on participants to tell 
me specific details and affects they experienced.

Outsider Common Experiences.

I was an outsider when it came to quite a few curricular 
elements of the English education system that differ from the 
United States. One of the large differences which made me very 
much an outsider to the experiences of the participants was 
involving physical education in England. Participants differed in 
that nearly every one of them experienced a physical education 
that was segregated by gender, included different activities or 
sports depending on gender classification and some even being 
split further into sets based on performance. This was some­
thing that was very different than what I had ever experienced. 
In addition to physical education, I was an outsider when it 
came to various organisational elements of the school year. This 
is most strongly seen in standardised testing and the school 
year schedule. In English schools students took GCSEs and A-lev- 
el exams whereas I had to learn what these things were as this 
sort of testing is not in the curriculum in the United States, and 
in my home state in particular. The time in school also made 
me a large outsider to participants’ experiences in the English 
education system. Participants shared that they would be in 
school starting around nine in the morning to around four in the 
evening and the school year would last from the first week in 
September to mid-July. Meanwhile, in the United States, I would 
begin school around seven in the morning and end at around 
half three in the evening and have about 3 months of summer 
vacation (June, July, August). This meant that I was very much 
an outsider in their positionality when it came to the organisa­
tion of the school year and the time in school.

Educator Insights: Findings
Introduction of Insider/Outsider Positionality. When the semes­
ter started and I, as a university educator, was getting to know 
which students would be in the modules I would be teaching, 
I felt it was necessary to include my pronouns on initial intro­
ductory communications with students and do a more formal 
introduction when I began the first class. In this introduction,

I shared parts about my identity which would indicate insider 
status, i.e. as a student at the university who studied psychology 
as well; Outsider status, i.e. a doctoral researcher; and poten­
tial insider and outsider cross-overs, i.e. a transgender person, 
studying LGBT+ issues, an educator, and is from the United 
States. I also wore my pronouns and other supportive badges 
on the lanyard I continue to wear while teaching. This practice 
of introduction and openness aimed to connect with students, 
especially those who would hold insider status with me to feel I 
was approachable and a safe person to connect with if needed. 
While I did and continue to experience some apprehension 
mainly regarding my safety when it comes to being so open, I 
remind myself how much I would have wanted an educator to 
be open, honest and visible with me and how I am doing my 
PhD and teaching to make a positive impact in the world, which 
all justify my decisions.

The teaching component of this article focuses on fostering an 
inclusive and equitable classroom environment. Drawing on 
my experiences in undergraduate and postgraduate teaching, 
several strategies were employed to promote diversity and 
inclusion keeping in mind positionality:

Insider/Outsider Classroom, University and Content Design.

I noticed an interesting insider and outsider positionality when 
it came to the design of the classroom, whole university, and 
content. The insider elements made me feel a sense of ease and 
calm that I my skills and experiences in education are valid and 
can be employed in other places outside of the USA, giving me a 
sense of learning is learning no matter what. However, the out­
sider elements graced me with some feelings of apprehension 
about how strict I am with students, and my ability to support 
students in their aims of life after their degree and potential 
requirements surrounding career counselling.

Insider Classroom.
I was an insider regarding how classrooms are structured, and 
seating arrangements and technology are used. The same sort 
of devices, configurations and social norms were apparent for 
the students in the UK university as were present for me when 
I was completing my undergraduate psychology degree in the 
USA. The social norm of raising one’s hand to answer, having 
lecture slides, taking notes with computers or by hand, as well 
as strategies like discussion, pre-reading, and examples re­
mained in parallel.

Insider University and Student Position.
I was an insider when it came to student position and status 
at the same university as the students in their modules. This 
meant that they had very similar experiences with common ser­
vices and university systems such as the library, student union, 
digital services, and housing and accommodation options in the 
city in which the university is located.

Insider Content. I was also an insider when it came to certain 
subject knowledge and content. The use of the DSM V (Diagnos­
tic and Statistical Manual or Mental Disorders - Volume 5) and 
the ICD -11 (International Classification of Diseases - Volume 
11) is an example of content knowledge that positioned me 
as an insider with the students as I learned about and utilised 
these works in my psychology degree in the USA just the like 
UK students. In addition to the psychological classification and 
assessment documents, I was an insider in content knowledge 
of theories of psychology historically in the Western world as
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the content knowledge in the field between the USA and the UK 
build on the same early works.

Outsider Organisation. As an educator I was an outsider when 
it came to certain university degree requirements, potential 
careers and even professional organisations to join. I attended 
a university in the USA and earned my degree in psychology 
and gender studies. In pursuit of that degree, I needed to take a 
number of other general education courses within other subject 
areas. This is something done in the USA but not in the UK. Stu­
dents found this very absurd and were confused by this process 
when I shared this system and requirements. Additionally, I 
shared about completing my degree in four years which is be­
coming even more rare in the USA (Stewart, 2020) as opposed 
to UK students who typically finish in three (McCabe, 2024).
Also positioning myself as an outsider while as an educator was 
in common language I used and were accustomed to within the 
USA higher education system versus the UK. Examples of this 
include ‘classes’ versus ‘modules’; ‘homework’ versus ‘course­
work’; ‘finals’ versus ‘assessments’; and ‘major/minor’ versus 
‘degree/course’. This element became an area that made my 
positionality as an outsider extremely noticeable to students, 
sometimes creating a disconnect.

Outsider Services and Student Position. As an educator I was 
an outsider in my student status and certain services available 
to me at the university. My experience as a doctoral researcher 
with no formal coursework, no ‘classmates’ and different levels 
of expectation upon my work was a noticeable distinction in my 
positionality in comparison to the students.

Outsider Next Steps. Careers open to students at the UK 
university are also different positioning me as an outsider to 
this perspective that students may take on. For example, I am 
a former school counsellor in America, this position is not a 
typical position in most UK schools and often means something 
quite different between the two countries. Finally, the actual 
professional organisations to be a member of and gain insight 
from presented me as an outsider educator compared to the 
students. I joined the American Psychological Association (APA) 
while I was studying my undergraduate degree, meanwhile, 
most English students join the British Psychological Society 
(BPS).

Ethics of Care

Within this work, regardless of researcher or educator, insid­
er or outsider, an aspect of note is reflexivity and centring an 
ethics of care, particularly when working with marginalised 
and vulnerable populations such as transgender and gender 
diverse individuals (Henrickson et al., 2020). An ethics of care 
emphasises empathy, respect, and the importance of relation­
ships, ensuring that the well-being of participants and students 
is prioritised throughout the research and educational learning 
journey. This approach involves actively listening to and validat­
ing the experiences of those involved, creating a supportive and 
inclusive environment that recognises and addresses power im­
balances. By fostering trust and understanding, researchers and 
educators can better advocate for the needs and rights of their 
participants and students, facilitating more ethical and compas­
sionate interactions. In this context, an ethics of care not only 
enhances the quality and integrity of research and teaching but 
also contributes to the liberation and resilience of marginalised 
communities.

Conclusion
In conclusion, this research underscores the profound influ­
ence that identities and experiences exert on both research 
and teaching. The interplay of insider and outsider positional­
ities significantly shapes the perspectives and methodologies 
employed by individuals navigating academic and pedagogical 
landscapes. Personal insights and perspectives, especially those 
stemming from marginalised positions, are crucial in fostering 
dynamic relationships between researchers and participants, 
helping to address power differentials and build more inclusive 
environments.

Through an autoethnographic lens, this article highlights the 
dual roles of a transgender and pansexual American postgrad­
uate researcher engaged in teaching and conducting research 
with transgender and gender diverse individuals within the 
English education system and students at the same university 
in which I as an educator, am earning my doctoral degree. The 
exploration of these identities reveals some of my considera­
tions framing aspects of pedagogy in the psychology education I 
deliver and the critical impact on approaches to diversity, equi­
ty, and inclusion in my doctoral research. Examples of pedagogic 
practice I employ demonstrating my insider and outsider posi­
tion are things such as my introductions and correspondence 
with students including my pronouns to ensure, especially the 
transgender and gender diverse students could see me as an 
ally, bringing in some of my outsider experiences of schooling, 
professional organisations or job possibilities as to demonstrate 
how nationality does not need to necessarily confine our scope 
of thinking, and using methods or tools in class that are widely 
practiced as to show parts of my knowledge as an insider to the 
university teaching methods.

As a researcher keeping diversity, equity, and inclusion at the 
forefront of my doctoral thesis, I use my insider positionality to 
genuinely reach out and connect with others in the transgen­
der and gender diverse community to get to know them, make 
personal and professional friends but also use my outsider 
perspective to acknowledge that I do not know as many others 
as I might if I were from England and therefore use these con­
nections to recruit participants and build further connections. 
This practice also extended to my choice of space and location 
to conduct research and in the consideration of safety to my 
doctoral research participants.
While this article is a starting point to acknowledge and demon­
strate parts of reflexive practice as an insider and outsider in 
numerous capacities, it is my individual experience and ways of 
navigating this positionality and is not something to generalise. 
However, by integrating personal and professional experiences, 
this work contributes to a deeper understanding of the com­
plexities and nuances involved in researching and teaching with­
in marginalised communities. Ultimately, it calls for a continued 
emphasis on recognising and valuing diverse perspectives, and a 
reflexive practice of positionality to enhance the inclusivity and 
effectiveness of academic and educational approaches.

References

Adams, T. E., Holman Jones, S., and Ellis, C. 2015. Autoethnog­
raphy: Understanding Qualitative Research. Oxford University 
Press.

Ashley, F. 2018. Don't be so hateful: The insufficiency of anti-dis­
crimination and hate crime laws in improving trans well-be-



29 □ SCHUMAKER

ing. University of Toronto Law Journal. [online] 68(1), 1-36. [Ac­
cessed 3 June 2024]. Available from: https://doi.org/10.3138/ 
utlj.2017-0057
Banks, J. A. 1998. The lives and values of researchers: Implica­
tions for educating citizens in a multicultural society. Educa­
tional researcher, [online] 27(7), 4-17. [Accessed 20 May 2024].
Available from: http://www.jstor.org/stable/1176055
Billard, T. J., & Zhang, E. 2022. Toward a transgender critique 
of media representation. JCMS: Journal of Cinema and Media 
Studies, [online] 61(2), 194-199. [Accessed 20 May 2024]. Avail­
able from: https://dx.doi.org/10.1353/cj.2022.0005 .
Brandt, A. M. 1978. Racism and research: the case of the 
Tuskegee Syphilis Study. Hastings Center report, [online] 
21-29. [Accessed 20 May 2024]. Available from: https://doi. 
org/10.2307/3561468
Bukamal, H. 2022. Deconstructing insider-outsider researcher 
positionality. British Journal of Special Education, [online] 49(3), 
327-349. [Accessed 2 May 2024] Available from: https://doi. 
org/10.1111/1467-8578.12426
Burns, C. (Ed.). 2018. Trans Britain: Our journey from the shad­
ows. Unbound.

Chavez, C. 2008. Conceptualizing from the inside: Advantages, 
complications, and demands on insider positionality. The Qual­
itative Report, [online] 13(3), 474-494. [Accessed 2 May 2024] 
Available from: https://doi.org/10.46743/2160-3715/2008.1589
Dill, B.T. and Kohlman, M.H., 2012. Intersectonality: A trans­
formative paradigm in feminist theory and social justice. Hand­
book of feminist research: Theory and praxis, [online] 2, 
pp.154-174. [Accessed 2 May 2024]. Available from: https://doi. 
org/10.4135/9781483384740.n8
Ellison, E.R. and Langhout, R.D., 2017. Sensitive topics, missing 
data, and refusal in social network studies: An ethical examina­
ton. American journal of community psychology, [online] 60(3­
4), pp.327-335. [Accessed 2 September 2024]. Available from: 
https://doi.org/10.1002/ajcp.12195
Faye, S. 2021. The transgender issue: An argument for justice. 
Allen Lane.

Gair, S. 2012. Feeling their stories: Contemplating empa­
thy, insider/outsider positionings, and enriching qualitative 
research. Qualitative health research, [online] 22(1), 134­
143. [Accessed 2 May 2024]. Available from: https://doi. 
org/10.1177/1049732311420580
Griffin, P., and Ouellett, M. 2003. From silence to safety and 
beyond: Historical trends in addressing lesbian, gay, bisexu­
al, transgender issues in K-12 schools. Equity &Excellence in 
Education, [online] 36(2), 106-114. [Accessed 2 March 2024]. 
Available from: 10.1080/10665680303508
Griffith, A. I. 1998. Insider/outsider: Epistemological privilege 
and mothering work. Human studies, [online] 21(4), 361­
376. [Accessed 2 March 2024]. Available from: https://doi. 
org/10.1023/A:1005421211078
Henrickson, M., Giwa, S., Hafford-Letchfield, T., Cocker, C., Mule, 
N.J., Schaub, J. and Baril, A., 2020. Research ethics with gender 
and sexually diverse persons. International journal of environ­
mental research and public health, [online] 17(18), p.6615.
[Accessed 2 September 2024]. Available from: https://www. 
mdpi.com/1660-4601/17/18/6615/pdf

Hines, S. 2019. The feminist frontier: On trans and feminism.
In The Routledge handbook of contemporary feminism 94-109.

Routledge. 174.
Jordan, S. P., Mehrotra, G. R., & Fujikawa, K. A. 2020. Man­
dating inclusion: Critical trans perspectives on domestic and 
sexual violence advocacy. Violence Against Women, [online] 
26(6-7), 531-554. [Accessed 2 April 2024]. Available from: 
10.1177/1077801219836728
Koyama, Emi. 2003. The Transfeminist Manifesto. In Catching a 
Wave: Reclaiming Feminism for Twenty-First Century, ed. Rory 
Dicker and Alison Piepmeyer. Chicago: Northeastern University 
Press. www.emi@eminism.org.
Lugg, C.A. 2016. The Turbulent 1990s and 2000s. In: US Public 
Schools and the Politics of Queer Erasure. The Cultural and So­
cial Foundations of Education. Palgrave Pivot, New York. https:// 
doi.org/10.1057/9781137535269_4
Mananzala, R. and Spade, D. 2008. The Nonprofi t Industrial 
Complex and Trans Resistance. [online] 5(1), 53. [Accessed 2
May 2024]. Available from: http://www.ucpressjournals.com/ 
reprintInfo.asp
McCabe, G. 2024, July 1. The difference between UK and US uni­
versities. The Times Higher Education. [online] [Accessed 2 May 
2024]. Available from: https://www.timeshighereducation.com/ 
student/advice/finding-your university-uk-versus-us
Merton, R. K. 1972. Insiders and outsiders: A chapter in the 
sociology of knowledge. American journal of sociology, [online] 
78(1), 9-47. [Accessed 20 April 2024]. Available from: https:// 
www.d.umn.edu/cla/faculty/jhamlin/4111/Readings/Merton- 
Knowledge.pdf
Milligan, L. 2016. Insider-outsider-inbetweener? Researcher po­
sitioning, participative methods and cross-cultural educational 
research. Compare: a journal of comparative and international 
education, [online] 46(2), 235-250. [Accessed 2 May 2024].
Available from: 10.1080/03057925.2014.928510
Morrison, C. M. 2013. Teacher identity in the early career phase: 
Trajectories that explain and influence development. Australian
Journal of Teacher Education [online], 38(4), 91-107. [Ac­
cessed 2 May 2024]. Available from: https://doi.org/10.14221/ 
ajte.2013v38n4.5
Rosky, C. n.d.. Anti-Gay Curriculum Laws - Columbia Law Review. 
Columbia Law Review, [online] 117. [Accessed June 26, 2024].
Available from: https://columbialawreview.org/content/an- 
ti-gay-curriculum-laws/
Rossouw, N., and Frick, L. 2023. A conceptual framework for un­
covering the hidden curriculum in private higher education. Co­
gent Education, [online] 10(1). [Accessed 2 May 2024]. Available 
from: https://doi.org/10.1080/2331186X.2023.2191409
Serano, J. 2007. Whipping girl: A transsexual woman on sexism 
and the scapegoating of femininity. Seal Press.
Serano, J. 2013. Excluded: Making feminist and queer move­
ments more inclusive. Seal Press.

Spade, D. 2015. Normal life: Administrative violence, critical 
trans politics, and the limits of law. Duke University Press.

Stewart, M. 2020. The average student takes six years to earn 
a four-year degree. Some states, schools, and organizations 
are working to change that. Insight Into Diversity. [online].
[Accessed 2 July 2024]. Available from: https://www.insightin- 
todiversity.com/the-average-student-takes-six-years-to-earn-a 
four-year-degree-some-states-schools-and-organizations-are- 
working-to-change-that/
Stryker, S., and Bettcher, T. M. 2016. Introducton: trans/fem-

https://doi.org/10.3138/
http://www.jstor.org/stable/1176055
https://dx.doi.org/10.1353/cj.2022.0005
https://doi
https://doi
https://doi.org/10.46743/2160-3715/2008.1589
https://doi
https://doi.org/10.1002/ajcp.12195
https://doi
https://doi
https://www
mdpi.com/1660-4601/17/18/6615/pdf
mailto:ww.emi@eminism.org
http://www.ucpressjournals.com/
https://www.timeshighereducation.com/
http://www.d.umn.edu/cla/faculty/jhamlin/4111/Readings/Merton-Knowledge.pdf
https://doi.org/10.14221/
https://columbialawreview.org/content/an-ti-gay-curriculum-laws/
https://doi.org/10.1080/2331186X.2023.2191409
https://www.insightin-todiversity.com/the-average-student-takes-six-years-to-earn-a


HILLARY PLACE PAPERS 30

inisms. Transgender Studies Quarterly, [online] 3(1-2), 5-14. 
[Accessed 2 June 2024]. Available from: 10.1215/23289252­
3334127
Stryker, S. 2017. Transgender history (2nd ed.). Seal Press.
Tolich, M. 2014. What can Milgram and Zimbardo teach 
ethics committees and qualitative researchers about 
minimizing harm?. Research Ethics, [online] 10(2), 86­
96. [Accessed 2 April 2024]. Available from: https://doi. 
org/10.1177/1747016114523771
Turban, J. 2020. The disturbing history of research into transgen­
der identity: Research into the determinants of gender identity 
may do more harm than good. Scientific American.[online] 
[Accessed 20 April 2024]. Available from: https://www.scienti- 
ficamerican.com/article/the-disturbing-history-of-research-in- 
to-transgender-identity/

Turman, P. D., and Schrodt, P. 2006. Student percep- 
tons of teacher power as a function of perceived teach­
er confirmation. Communication Education, [online] 
55(3), 265-279. [Accessed 20 April 2024]. Available from: 
10.1080/03634520600702570
Velasco, R. A. F., Slusser, K., and Coats, H. 2022. Stgma and 
healthcare access among transgender and gender-diverse 
people: A qualitative meta-synthesis. Journal of Advanced 
Nursing, [online] 78(10), 3083-3100. [Accessed 20 April 2024]. 
Available from: 10.1111/jan.15323
Vermeir, E., Jackson, L. A., and Marshall, E. G. 2018. Improving 
healthcare providers'interactons with trans patents: Rec­
ommendations to promote cultural competence. Healthcare 
policy, [online] 14(1), 11. [Accessed 23 May 2024]. Available 
from: 10.12927/hcpol.2018.25552
Xu, X. 2016. Researchers' positoning: insider or outsider?. The 
Morning Watch: Educational and Social Analysis, [online] 44(1-2 
Fall). [Accessed 2 July 2024]. Available from: https://journals. 
library.mun.ca/index.php/mwatch/article/download/1748/1356

https://doi
https://www.scienti-ficamerican.com/article/the-disturbing-history-of-research-in-to-transgender-identity/
https://journals

