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Capturing (non-)collaboration in wiki-mediated collaborative writing activities: The need to examine discussion posts and edits to wiki texts in tandem 
Most previous research exploring collaboration during wiki-mediated writing activities has focused on either students’ posts to wiki discussion forums or on their edits to wiki texts. This paper, however, argues that wikis are ‘convergent media’ which allow authors to work and make meaning across, as well as within, the two modes of interaction. In order to obtain a true picture of the nature of student-student (non-)collaboration in wiki-mediated writing activities, it is therefore necessary to examine students’ discussion posts and their edits to the wiki text in tandem. In response to this, a coding scheme and transcription format which aligns discussion posts with edits to the wiki text is introduced. The insights into student-student collaboration this approach affords are subsequently illustrated through a study which examines Kuwaiti high school students’ interactions during a wiki-mediated collaborative writing activity. The results of this study confirm that considering discussion posts and edits to the wiki text independently provides an incomplete picture of the nature of student-student (non-) collaboration in wiki-mediated writing activities. If discussion posts and editing acts are not considered in tandem, analyses may overlook a number of non-collaborative (e.g. refusing to accept one another’s edits and respond to feedback, and claims of ownership over the wiki text) as well as collaborative behaviors (e.g. willingness to accept edits and respond to feedback). 
Keywords: wikis; collaborative writing; socio-cultural theory; collaboration.

Introduction 
Providing a platform, which permits groups of students to engage in collaborative writing, i.e. the co-authoring of texts (Storch, 2013), wikis have attracted significant interest from researchers in Computer-Assisted Language Learning (CALL). This interest in wiki-mediated collaborative writing is motivated by the sociocultural theory of second language acquisition (Lantolf, 2000; Lantolf & Appel, 1994) which posits that interaction, and in particular talking about language and language use, i.e. engaging in collaborative dialogue (Swain, 2000), is an essential process in second language learning through which students co-create knowledge about the target language. 
CALL research has therefore sought to establish the extent to which students engage in collaboration during wiki-mediated writing tasks. Findings with respect to this question are mixed. While some studies have found that some students are willing to discuss and reflect on language use (Elola & Oskoz, 2011; Lee, 2010; Li & Zhu, 2011) and pool their linguistic resources to resolve uncertainties about the target language (Li, 2013; Nami & Marandi, 2013), others have observed a reluctance to engage in discussion with other students (Li & Zhu, 2011; Lim, So, & Tan, 2010; Lund & Smørdal, 2006). 

One possible explanation for these conflicting findings is that, edits to wiki texts were not examined alongside related discussion forum posts. Wikis, it has been claimed, are “convergent media” (Herring, 2013), and in wiki-mediated collaborative writing activities authors might collaborate across the discussion forum and wiki text editor as well as within them (Li, 2013; Li & Kim, 2016). For example, using the discussion forum, a student might make a suggestion for an addition or edit to the wiki text, and the same or another student might follow this up by editing the wiki text accordingly. Alternatively, a student might make some changes to the wiki text and then notify his/her team mates of the change through a post to the discussion forum.

In this paper, a coding scheme and transcription format designed to capture the convergence of wiki discussions and writing behaviors is therefore introduced. The insights this approach provides into the nature of student-student collaboration during wiki-mediated writing activities are then illustrated through data from a study investigating Kuwaiti high school students’ engagement in such activities. 
This paper in particular explores the following research questions: 
· What are the limitations of considering discussion posts and edits to the wiki text separately? 
· How can student-student collaboration in wiki-mediated writing activities best be captured? 
· What additional insights does a coding scheme and transcription format designed to capture the convergence of discussion posts and editing acts provide into the nature of student-student collaboration in wiki-mediated collaborative writing activities? 

Wiki-mediated collaborative writing activities: A literature review 
In order to understand the need for our proposed approach to the analysis of wiki interactions, it is first necessary to understand what a wiki is, what we mean when we use the term collaboration, and why opportunities for collaboration are important in language learning, as well as synthesize the findings of research exploring the extent to which students collaborate in wiki-mediated writing activities to date. 

Wikis
Developed by Leuf and Cunningham (2001), a wiki is a piece of software that allows any user or group of users, including those with little or no knowledge of web publishing, to create and edit a set of hyperlinked web pages (Mak & Coniam, 2008). Further to this, most wiki platforms also include a discussion forum through which users can make suggestions for corrections and additions to the web pages (Godwin-Jones, 2003). As such, wikis permit groups of users to engage in the co-construction of texts and collaborative dialogue around their construction, and a number of studies have explored the use of wiki platforms to support collaborative writing activities in the language classroom (Elola & Oskoz, 2011; Kessler, 2009; Lee, 2010; Li & Kim, 2016) 

Collaborative writing 
Collaborative writing in its broadest sense is defined as the “co-authoring of a text by two or more writers” (Storch, 2013,p. 2). As such, collaborative writing might include approaches in which interaction among authors is limited to the planning and editing stages of the writing process and in which most of the writing is completed individually either by a single writer or by a team working on different sections in parallel. Others, however, make a distinction between collaboration and cooperation (Dillenbourg et al., 1996), and restrict the term collaborative writing to approaches in which there is significant interaction among authors throughout all stages of the writing process from planning through drafting to editing (Ede & Lunsford, 1990). Under this definition, approaches in which most of the writing is completed by a single individual, with feedback being sought only in the planning and editing stages are therefore not considered collaborative. The same applies to approaches in which members of a team work in parallel on different sections of a text in parallel. The latter is often referred to as cooperative writing (Storch, 2002).
Research on sociocultural theory suggests that interaction is an essential process in second language acquisition (Lantolf, 2000; Lantolf & Appel, 1994). Seminal work in this area includes Donato’s (1994) research on English learners of French solving English-to-French translation problems, and Swain and Lapkin’s (1998) analysis of the dialogue in which two French immersion students engaged while completing a written jigsaw task. In the former research, Donato observed that engaging in collective scaffolding enabled groups of students to solve translation problems which were beyond the proficiency level of all members of the group and use the target forms correctly in a follow-up task. Collective scaffolding, in this context, refers to progressively modifying and building on one another’s productions to arrive at the correct form(s) in the target language. Similarly, in the latter study, Swain and Lapkin (ibid.) found engaging in collaborative dialogue, enabled the pair of students to produce language which was beyond either student’s current level of proficiency, where collaborative dialogue refers discussions focused on language and language use also referred to as language related episodes (Swain & Lapkin, 1998) Ede and Lunsford’s (1990) more narrow definition of collaborative writing, that is the co-authoring of a text by two of more people working together throughout all stages of the writing process, is therefore adopted in this paper. 
This paper argues that equality of contribution to the co-authored text and/or discussions about the text is necessary but not sufficient for writing to be considered collaborative. Engagement with one another’s contributions to the text and/or one another’s thoughts about the production of the text, is also essential for writing to be considered collaborative, as expressed in the concepts of “equality” and “mutuality” by Storch (2002, 2013).

Research on collaboration in wiki-mediated collaborative writing activities
Much research has therefore focused on examining the nature of the interaction in which students engage during wiki-mediated writing activities. These studies have tended to focus on providing evidence of collaboration either within the edit mode (e.g. Aydin & Yildiz, 2014; Arnold et al., 2012; Kessler, 2009; Kessler & Bikowski, 2010; Mak & Coniam, 2008; Woo et al., 2011) or within the discussion forum (e.g. Lee, 2010; Arnold, Ducate, Lomicka, & Lord, 2009; Nami & Marandi, 2013; Li & Zhu, 2010), with few studies examining collaboration in both modes of interaction (Li, 2013, 2014; Li & Kim, 2016).

	Reviewing the research seeking evidence of collaboration in the edit mode, we find that while the level of contribution to the co-construction of the wiki text is unbalanced in some groups (Kessler & Bikowski, 2010), students are often willing to engage in peer editing (Aydin & Yildiz, 2014; Bradley, Lindstrom, & Rystedt, 2010; Kessler, 2009; Li, 2013). Peer editing, however, tends to be limited to adding, deleting, rephrasing, elaborating on and reorganizing each other’s ideas (Kessler & Bikowski, 2010; Li, 2013; Li & Kim, 2016; Mak & Coniam, 2008; Woo et al., 2011), with students paying little attention to form (Kessler, 2009; Mak & Coniam, 2008), expressing a reluctance to revise other students’ contributions and an unwillingness to accept other students’ revisions to their own work (Alyousef & Picard, 2011; Lee, 2010; Lund & Smørdal, 2006; Lund, 2008). In other words, while some studies focusing on the edit mode have observed equality of contribution to the wiki text, mutuality is often absent and rarely involves collective scaffolding of target language form(s).
In contrast, equality as well as mutuality is absent in the discussion mode in a number of studies (e.g. Grant, 2009; Judd et al., 2010; Lim et al., 2010; Lund & Smørdal, 2006). In these studies, learners rarely use the discussion pages to externalize their thoughts in relation to the co-construction of the text, i.e. to engage in language related episodes and collaborative dialogue. Yet in other studies students were observed to deliberate over their own and others’ language use, seek and give clarifications, feedback and suggestions to others, as well as collectively solve linguistic problems by scaffolding one another (Lee, 2010; Li, 2013, 2014; Nami & Marandi, 2013). That is, in some studies, mutuality, including collaborative dialogue, was observed in the discussion mode.

Just two studies have investigated interaction in both modes (Li, 2013; Li & Kim, 2016). In these two studies, interaction in the discussion forum was observed at a number of different levels, including socially, to provide technical support, to manage the task and to discuss language use as well as content. More specifically, students were observed to agree and disagree, elaborate on one another’s ideas, and elicit ideas from their fellow students, as well as question them. Similarly, students were observed to engage in a range of writing behaviors, including adding to, deleting, rephrasing, and reordering the content of the wiki text, as well as editing their own and other’s contributions to the wiki text (Li & Kim, 2016). In other words, mutuality as well as equality was observed in both the edit and discussion modes in both studies, including collective scaffolding in the edit mode and collaborative dialogue in the discussion forum. 
In summary, the findings of research to date on wiki-mediated collaborative writing are mixed, with some studies observing mutuality as well as equality of participation in both the edit and discussion modes, and others observing an absence in particular of mutuality. It should, however, be noted that wikis are ‘convergent media’ (Herring, 2013), and there is the possibility that students may engage in collaboration, including collective scaffolding and collaborative dialogue, across the edit and discussion modes, as well as within them. Examining the modes separately, as has been common in previous research, may therefore not provide a true picture of the nature of student-student interaction in wiki-mediated writing activities. 

In order to address this issue, in this paper, a coding scheme and transcription format is introduced which is designed to capture the convergence of discussions and writing behaviors. The insights into student-student collaboration, which this approach affords, are then illustrated through a case study focusing on Kuwaiti high school students of English as a Foreign Language (EFL).

Collaboration in wiki-mediated collaborative writing activities: The case of Kuwaiti high school students of English
Collaborative writing activities form an important part of the high school English curriculum in Kuwait. While schools are well-equipped with information and communication technologies and the Ministry of Education promotes the use of technology across the curriculum, wikis are currently not regularly used to mediate collaborative writing activities in this context. Rather students’ use of technology within such activities tends to be limited to searching the internet for relevant sources at the pre-writing stage. Kuwaiti high schools therefore provide a useful context to explore how students with no previous experience of wikis might use them to co-author a text. 
Participants
A convenience sample of three twelfth grade teachers of English as a Foreign Language (EFL) and their classes were recruited from two government funded girls’ schools in Kuwait. The students were intermediate learners of English. Their first language was Arabic, and their ages ranged from 17 to 18 years old. Within each class, in consultation with the class teacher, the researcher divided students into groups of four on the basis of their self-reported orientation to group work (see Appendix A). More specifically, groups were purposively constructed to include both more and less collaboratively oriented students to allow us to observe how teachers respond to a range of the different types of behaviors that students might exhibit during wiki-based collaborative writing activities. The analysis presented in this paper is based on one group from each class (see figure 1), namely the group in which students and teachers interacted most frequently with one another.   
[bookmark: _Toc450653330][bookmark: _GoBack]Figure 1 Sampling strategy

The wiki platform and the activity
The PBwiki platform (https://my.pbworks.com) was selected for use in this study due to its perceived usability. In PBwiki, unlike other wiki platforms such as MediaWiki (https://www.mediawiki.org) or Wikispaces (https://www.wikispaces.com), the discussion forum and wiki text can be viewed simultaneously (see Screenshot 1), facilitating the integration of feedback and suggestions made during the discussion into the wiki text.

Screenshot 1. PBwiki page 

Collaborative writing, as said, forms an important part of the Kuwaiti EFL curriculum. Each unit of the prescribed grade 12 textbook ‘Over to You’ culminates in a collaborative writing activity. It can therefore be anticipated that Kuwaiti teachers might re-use these activities in a wiki environment. An activity selected from the students’ normal textbooks was therefore adapted for use in this study. This activity, presented in Appendix B, required students to design a poster about Kuwait.

Data collection procedure
All classes were provided the same materials, which was conducted in spring 2014 and lasted for 13 weeks. During the first two weeks of the study, technical training in the use of the PBwiki platform was provided to students and teachers. During the next eight weeks, the students were asked to complete the aforementioned wiki-mediated collaborative writing activity. This activity was completed out-of-class. That is, depending on their access to a computer and the internet at home, the students completed the activity in their spare time either at home or in the school computer laboratory. During this time, the principal researcher signed up to receive, and followed, notifications of contributions to the discussions and texts. This helped the researcher to more fully appreciate how the discussions and texts unfolded over time.
Coding scheme and transcription format

When analyzing the contributions to the discussion forum, the unit of analysis in this study was a post. When analyzing the contributions to the wiki text, the unit of analysis was an editing act. In order to capture interactions across the discussion and edit modes, the time stamps[endnoteRef:2] associated with each post to the discussion and edit to the wiki text were used to collate all the contributions into a single transcript. Replies to posts in the discussion forum were coded using an arrow (). Editing acts were highlighted in grey, and deleted text was struck through, while added text was underlined. The role of the contributor was also coded as follows: teacher (T) or student (S; see Extract 1). [2:  A time stamp is a code which records the date and time at which an event occurred. Most wiki platforms attach time stamps to each contribution to the discussion forum and each editing act.] 

Extract 1 transcript of wiki interaction 
[image: ]
Each contribution was then coded according to its function. Since discussion normally precedes writing and editing, posts to the discussion forum were coded first. At the highest level, three broad functions of discussion post were distinguished: organizational, socio-cognitive and socio-affective (Mangenot & Nissen, 2006). Organizational posts included those focusing on planning and managing the wiki activity; socio-cognitive posts included posts in which students discussed their own and other’s additions and edits to the wiki text; and, socio-affective posts included posts focusing on establishing and maintaining group cohesion. More specific functions were then identified using the coding schemes employed by Arnold et al., (2009; i.e. planning, contributing, seeking input, reflection/monitoring and social interaction) and Li (2013, 2014; i.e. content discussion, task management, social talk, technical communication and language negotiation). 
Edits to the wiki text were first classified according to their functions drawing on the coding schemes employed by Li  (2013; i.e. addition, deletion, rephrasing, reordering and correction), Li and Kim (2016; i.e. adding to, deleting, reordering and editing their own and other’s contribution to the text), Kessler and Bikowski (2010; i.e. adding information, clarifying/elaborating information and synthesizing information), and Mak and Coniam (2008; i.e. adding ideas, expanding ideas, reorganizing ideas and correcting errors). Then, in order to capture mutuality, the editing acts were further classified according to whether they focused on their own or another students’ text (Li, 2013; Li & Kim, 2016; see appendix C).
Analysis
Before beginning the analysis, all names were replaced with pseudonyms. Having completed the initial coding (see above for details of the coding scheme employed), interactions were classified according to mode of interaction (discussion mode only, edit mode only, discussion and edit mode) and the transcriptions were examined for evidence of collaboration, i.e. mutuality and collective scaffolding (Donato, 1994) and collaborative dialogue (Swain, 2000). 
Reliability of the coding was checked by asking a fellow applied linguistic to blind code 15% of the randomly selected extracts. The principal author and second coder agreed on the codes assigned to 86.7% of the posts. 

Results and discussion
Table 1 summarizes our results when focusing on the edit and discussion modes independently and then in tandem. As can be seen from the table, the interpretation of the data differs according to the focus of the analysis, wiki text only or discussion forum only, as well as whether the modes are considered independently or together.   
Cases 1 and 2 illustrate the need to consider both modes. In both cases, students engage with one another’s edits to the wiki text, correcting each other’s wiki text as well as adding to and expanding on it. In other words, as in Li (2013) and Kessler and Bikowski (2010), students in both cases demonstrate mutuality in the wiki text and more specifically engage in collective scaffolding. In Case 1, however, while some students engage in collaborative dialogue within the discussion forum, seeking feedback from and providing feedback to one another as observed in Lee (2010), other students do not appreciate others editing their wiki text and claim ownership over their own text as observed in Grant (2009) and Lund (2008). Students in Case 2, on the other hand, demonstrate mutuality in the wiki text, but not in the discussion forum, collectively scaffolding one another’s contributions to the wiki text as seen in Bradley et al. (2010), but rarely posting to the discussion or engaging with one another’s posts.
The need to consider edits to the wiki text and posts to the discussion forum in tandem is illustrated by comparing Cases 1 and 3. In both cases, students engage with one another’s posts to the discussion forum as well as their edits to the wiki text, seeking and giving feedback in the discussion forum, as well as adding ideas to the wiki text and correcting one another in the wiki text. In other words, the students demonstrate mutuality in both modes, as observed in Li and Kim (2016) who examined discussion posts and edits to the wiki text independently. However, when the behaviors of students in Cases 1 and 3 are considered across the discussion and edit modes, it is observed that students in Case 1 do not incorporate one another’s suggestions into the wiki text, while students in Case 3 discuss potential contributions to the wiki before editing the text.



1

Table 1. Impact of focus of analysis (editing acts, posts to the discussion forum, or both) on interpretation

One reason for the differences in the results is that when focusing on one mode of interaction, researchers might miss contradictory behaviors in the other mode of interaction. Another reason for the differences is that wikis are convergent media and students may engage with one another across the two modes of interaction, responding to a post to the discussion forum by editing the wiki text or notifying other members of their group of edits they have made to the wiki text by posting to the discussion forum. The limitations of focusing on one mode and the affordances of examining the two modes in tandem are illustrated and discussed in more depth below.

Limitations of focusing on edits to the wiki text only
Two behaviors researchers might overlook when focusing on the wiki text only, and which might change the results, are rejection of peer editing (Extract 2) and claims of ownership of the wiki text (Extract 3). For example, in Extract 2, even though some of Salma’s edits to Aseel’s text resulted in corrections, Aseel rejected her edits. 

Extract 2 Rejecting peer editing (Case 1)
[image: ]
Rejection of peer editing might relate to perceived ownership of unmodified contributions, as illustrated in Extract 3 from Case 1 below. Again, had we focused on the edit mode only when examining this extract, we would have concluded that the students were collaborating successfully because they corrected one another’s text. 

Extract 3. Claiming individual ownership of the wiki text (Case 1)
[image: ]
Limitations of examining posts to the discussion forum only 
Similarly, when focusing on posts to the discussion forum only, researchers might miss behaviors, which might alter their interpretation of the data. One example of such a behavior which might be missed is responding to feedback in the edit mode rather than through discussion. Another is failure to carry out revisions suggested during discussions.

Responding to feedback in the edit mode
An example of responding to feedback in the wiki text rather than through the discussion forum can be found in Extract 4 from Case 2. As illustrated in that extract, focusing solely on students’ posts to the discussion forum, it might be concluded that students did not collaborate because they did not respond to one another’s suggestions through follow up posts. Examining their editing acts, however, reveals that the students were using the two modes of interaction in a complementary manner, with Amy, Mei and Mohrah, incorporating Fai’s suggestion to write about international cuisines by expanding on and adding to Fai’s earlier contributions to the wiki text. That is, despite the lack of discussion, the students demonstrated mutuality.
Extract 4. Responding to suggestions using the wiki text editor (Case 2)	
[image: ]


Reluctance to revise wiki text in response to discussion
On the other hand, focusing on posts to the discussion forum alone may lead to an overestimation of the level of student-student collaboration. Take, for example, Extract 5 from Case 1. When examining this extract, focusing on students’ posts to the discussion forum alone, might lead to the conclusion that they demonstrate mutuality because they are exchanging feedback on the content of their contributions to the wiki text. Examination of their editing acts in tandem with their posts to the discussion forum, however, shows that Aseel does not actually add a discussion of traditional Kuwaiti dress as suggested by Sarah and rather continues to discuss Eid, an Islamic festival celebrated in Kuwait. In other words, while mutuality is evident in the discussion forum, mutuality is absent from the editing acts.

Extract 5. Ignoring suggestions made in the discussion forum (Case 1)	
[image: ]
Affordances of examining posts to the discussion forum and edits to the wiki text in tandem
	Examining students’ posts to the discussion forum and edits to the wiki text in tandem also has affordances. In particular, it reveals that some students use the two modes in a complementary manner to engage in collaborative dialogue across them. They might respond to suggestions, feedback and discussions by editing the wiki text, notify their fellow students of changes they have made to the wiki text, or engage in more extended dialogues in which they move back and forth between the wiki text and the discussion. 
	Responding to feedback and discussions in the edit mode
As illustrated in Extract 4 from Case 2 presented earlier, students might respond to feedback provided in the discussion forum by editing the wiki. Further, discussions within the forum, might be followed up by edits to the wiki text once the students have resolved their linguistic problems (see Extract 6 from Case 3). In this extract, Samar, Eman, Laila and Sue discuss the verb ‘segregate’, its meaning and the grammatical form it should take, before Samar makes the appropriate change to the wiki text.  In other words, the students in this extract not only demonstrate mutuality, but are also engaged in collaborative dialogue in which they are co-constructing knowledge about the target language.





Extract 6 Engaging in collaborative dialogue prior to editing the wiki text (Case 3)
[image: ]
	
Notifying team mates of modifications to the wiki text
	Another way in which students might engage in collaborative dialogue across the two modes is by first editing the wiki text and then notifying their team mates of and explaining their editing acts through posts to the discussion forum. This behaviour is illustrated in Extract 7 from Case 3 in which Samar responded to and edited what Sue and Laila had written. She followed up her editing with a post to the discussion forum, reviewing her team mates’ grammatical mistakes. Mutuality is therefore evident across the edit and discussion modes as well as within the edit mode in this extract.

Extract 7 Notifying team mates of edits to the wiki text through follow-up discussion posts (case 3)
[image: ]
Extended collaborative dialogue
	The most collaboratively orientated students may go further and engage in extended episodes of collaborative dialogue in which they switch back and forth between the discussion forum and wiki text, responding to feedback by making edits to the wiki text and then notifying team mates of further changes that they have made to the wiki text through the discussion forum. An example of such an episode of extended collaborative dialogue is provided in Extract 8 Case 3, in which Sue seeks help revising her text on marriage. Laila obliges and expands on Sue’s ideas, and Samar notifies Sue that she has changed the voice of Sue’s contribution from the active to the passive. Accepting one another’s edits, sharing linguistic knowledge, and editing the wiki text accordingly, mutuality is evident within and across both modes of wiki interaction 
Extract 8 Extended collaborative dialogue (Case 3)
[image: ]
Conclusion 
In this paper, we explored the claim that wikis are convergent media and that it is necessary to examine discussions and writing behaviors in tandem to obtain a richer picture of the extent to which students can be considered to be engaged in collaboration, and collective scaffolding and collaborative dialogue more specifically.
	Our data from Kuwaiti high school students confirm that wikis are indeed convergent media (Herring, 2013) and used as such by students. Some students used discussion and edit modes complementarily to engage in collaborative dialogue and to respond to feedback in the edit mode rather than continuing the discussion in the forum, as well as to notify other group members about edits they had already made to the wiki text. Examining either discussions or writing behaviors in isolation, as was common to previous research, would therefore result in an under-estimation of the level of collaboration in which these students were engaged.
Examining either discussions or writing behaviors alone would, however, also have overestimated the level of collaboration of some groups at some points during the activities because some students used the discussion and edit modes in a divergent manner, with some students editing one another’s contributions in the edit mode while others rejected the edits and claimed ownership of the text in the discussion forum. That is to say, students may demonstrate mutuality in one mode, but not in the other, and the focus of the analysis, discussion contributions or writing behaviors, may have a significant impact on the interpretation of the data.
	In summary, our results confirm that it essential for researchers to examine contributions to the jointly constructed wiki text at the same time as contributions to the discussion forum in order to obtain a fuller picture of level of collaboration in which students engage. A number of limitations of the current study must, however, be acknowledged. First, the study was conducted out-of-class, with some students working at home and others in the computer laboratory during their spare time. Consequently, during the completion of the activity, the students may have consulted physical and online resources such as dictionaries and grammars, as well as peers and others, such as their parents and siblings. It was decided that students should complete the activity out-of-class to encourage them to exploit the affordances of the technology; during the pilot study students interacted with one another face to face rather than through the wiki and also looked at each other’s texts. In focusing solely on students’ editing behaviours and contributions to the online discussion forum, we, however, acknowledge that we may still not have a complete picture of the level of collaboration that students engaged in and may have missed other learning strategies. Second, the analysis was limited to one embedded case from each teacher’s classroom. Examining data from more embedded cases, and hence students, may have revealed different behaviors and consequently further limitations of examining the two modes of interaction independently, as well as affordances of examining them in tandem. Further, all the participants were female due to cultural and religious issues in Kuwaiti government schools. Both a sample of male students and a mixed sample may also have revealed different behaviors (Herring, 2000). For example, in a study examining the nature of males and females online messages, Herring (1996) found that male students dominated the online interaction and used an aggressive style whereas women tended to be aligned and supportive in orientation. Finally, since the focus was on the benefits of wikis for students’ linguistic development, and language is the primary mediator of knowledge construction, multimodal contributions to the jointly constructed wiki text including images, videos and hyperlinks were not examined. Multimedia are however widely used to communicate, make meaning and construct knowledge (see Kress, 2000), and some argue that it important to examine how meaning is made using multimedia in computer-mediated language learning activities (Hampel & Hauck, 2006). Students’ use of multimedia should therefore also be considered in future research.
Despite these limitations, our results show that wikis are convergent media and the examination of discussion contributions and writing behaviors in tandem reveals behaviors that would be overlooked if they were considered alone or separately. These behaviors include divergent as well as complementary use of the discussion and edit modes. Consequently, focusing on one mode alone may underestimate the level of student collaboration in some groups / at some points during an activity, and overestimate it in other groups / at other points, a finding which might explain some of the disagreement in the findings of previous research. Going forward, it is therefore essential that studies examining collaboration in wiki-mediated examine discussion contributions and writing behaviors in tandem. Re-examination of the results of previous research is also recommended where discussion contributions and writing behaviors are available and it is still possible to align them and examine them at the same time. 
The implications for teachers are similar to those for researchers. Teachers either aiming to facilitate collaboration during wiki activities or assess the level of collaboration in which students engage must pay attention to their contributions to the discussion forum as well as their editing behaviors and consider them in tandem.





Acknowledgments 
The author would like to thank the teachers and students who participated in this study. The Centre of Research and Educational curriculum, Kuwait, for their support in recruiting participants for this study. The Public Authority for Applied Education and Training (PAAET), Kuwait, who funded the first author’s doctoral studies on which this paper is based. Waad Alzahrani for second coding the data. Jan Hardman for providing insightful feedback on an earlier draft of the paper. The anonymous reviewers whose feedback also helped us to considerably strengthen the paper.  

References:


Alyousef, H., & Picard, M. (2011). Cooperative or collaborative literacy practices: Mapping metadiscourse in a business students' wiki group project. Australasian Journal of Educational Technology, 27(3), 463-480.
Arnold, N., Ducate, L., & Kost, C. (2012). Collaboration or cooperation? Analyzing group dynamics and revision processes in wikis. CALICO Journal, 29(2), 224-248. 
Arnold, N., Ducate, L., Lomicka, L., & Lord, G. (2009). Assessing online collaboration among language teachers: A cross-institutional case study. Journal of Interactive Online Learning, 8(2), 121-139. 
Aydin, Z., & Yildiz, S. (2014). Using wikis to promote collaborative EFL writing. Language Learning & Technology, 18(1), 160-180. 
Bradley, L., Lindstrom, B., & Rystedt, H. (2010). Rationalities of collaboration for language learning in a wiki. ReCALL, 22(2), 247-265. 
Dillenbourg, P., Barker, M., Blaye, A., & O'Malley, C. (1996). The evolution of
research on collborative learning. In E. Spada & P. Reiman (Eds.),Learning in humans and machine: Towards an interdisciplinary learning science (pp189-211). Oxford, UK: Elsevier.
Donato, R. (1994). Collective scaffolding in second language learning. In J. Lantolf & G. Appel (Eds.), Vygotskian approaches to second language research (pp.33-56). Norwood, NJ: Albex.
Ede, L. & Lunsford, A. (1990). Singular Texts/Plural Authors: Perspectives On Collaborative Writing. Carbondale, IL: Southern Illinois University Press.
Elola, I., & Oskoz, A. (2010). Collaborative writing: Fostering foreign language and writing convention development. Language Learning & Technology, 14(3), 51-71.
Godwin-Jones, R. (2003). Emerging technologies, blogs and wikis: Environments for online collaboration. Language Learning & Technology, 7(2), 4-11. 
Grant, L. (2009). ‘I don’t care do ur own page!’: A case study of using wikis for collaborative work in a UK secondary school. Learning, Media and Technology, 34(2), 105-117. 
Hampel, R., & Hauck, M. (2006). Computer-mediated language learning: Making meaning in multimodal virtual learning spaces. The JALT CALL Journal, 2(2), 3-18.
Herring, S. C. (1996). Two variants of an electronic message schema. In S. C. Herring (Ed.), Computer-Mediated Communication: Linguistic, Social and Cross-Cultural Perspectives (pp. 81-108). Amsterdam: John Benjamins.
Herring, S.C. (2000). Gender differences in CMC: Findings and implications. Computer professionals for social responsibility Journal , 18 (1). http://www.cpsr.org/issues/womenintech/herring/
Herring, S. (2013). Discourse in Web 2.0: Familiar, reconfigured and emergent. In D. Tannen & A. Tester (Eds.), Georgetown university round table on languages and linguistics 2011: Discourse 2.0: Language and new media (pp. 1-25). Washington, DC: Georgetown University Press.
Judd, T., Kennedy, G., & Cropper, S. (2010). Using wikis for collaborative learning: Assessing collaboration through contribution. Australasian Journal of Educational Technology, 26(3), 341-354.
Kessler, G. (2009). Student-initiated attention to form in wiki-based collaborative writing. Language Learning & Technology, 13(1), 79-95. 
Kessler, G., & Bikowski, D. (2010). Developing collaborative autonomous learning abilities in computer- mediated language learning: Attention to meaning among students in wiki space. Computer Assisted Language Learning, 23(1), 41-58. 
Kress, G. (2000). Multimodality. In B. Cope & M. Kalantzis (Eds.), Multiliteracies: Literacy learning and the design of social futures (pp.182-202). London: Routledge.
Lantolf, J. (2000). Sociocultural theory and second language learning. Oxford: Oxford University Press.
Lantolf & G. Appel (Eds.), Vygotskian approaches to second language research. Norwood, NJ: Albex.
Lee , L. (2010). Exploring wiki-mediated collaborative writing: A case study in an elementary Spanish course. CALICO, 27(2), 260-276. 
Leuf, B., & Cunningham, W. (2001). The wiki way:Quick collaboration on the web. Boston, MA: Addison Wesley.
Li, M. (2013). Individual novices and collective experts: Collective scaffolding in wiki-based small group writing. System, 41(3), 752-769. 
Li, M. (2014). Small group interactions in wiki-based collaborative writing in the EAP context (Doctoral dissertation).University of South Florida, Retrieved April 16, 2015, from http://scholarcommons.usf.edu/etd/5254/
Li, M., & Zhu, W. (2011). Patterns of computer mediated interaction in small writing groups using wiki. Computer Assisted Language Learning, 26(1), 61-82. 
Li, M., & Kim, D. (2016). One wiki, two groups: Dynamic interactions across ESL collaborative writing tasks. Second language writing, 31, 24-42
Lim, W., So, H., & Tan, S. (2010). E-learning 2.0 and new literacies: Are social practices lagging behind?. Interactive Learning Environment, 18(3), 203-218. 
Lund, A. (2008). Wikis: A collective approach to language production. ReCALL, 20(1), 35-54. 
Lund, A., & Smørdal, O. (2006). Is there a space for the teacher in a wiki? Paper presented at the Preceedings of the 2006 international symposium on wikis, Odense, Denmark.
Mak, B., & Coniam, D. (2008). Using wikis to enhance and develop writing skills among secondary school students in Hong Kong. System, 38(3), 437-455. 
Mangenot, F., & Nissen, E. (2006). Collective activity and tutor involvement in e-learning environments for language teachers and learners. CALICO Journal, 23(3), 601-621. 
Nami, F., & Marandi, S. (2014). Wikis as discussion forums: Exploring students’ contribution and their attention to form. Computer Assisted Language Learning, 27 (6), 483- 508. 
Storch, N. (2002). Patterns of Interaction in ESL pair work. Language Learning, 52(1), 119-158.
Storch, N. (2013). Collaborative writing in L2 classrooms: New perspectives on language and enducation. Bristol, UK: Multilingual Matters 
Swain, M. (2000). The output hypothesis and beyond: Mediating acquisition through collaborative dialogue. In J. Lantolf (Ed.), Sociocultural theory and second language learning (pp. 97-114). Oxford, UK: Oxford University Press.
Swain, M., & Lapkin, S. (1998). Interaction and second language learning: Two
    adolescent French immersion students working together. The Modern Language Journal, 82(3), 320-337.
Woo, M., Chu, S., Ho, A., & Li, X. (2011). Using wikis to scaffold primary school students' collaborative writing. Educational Technology and Society, 14(1), 43-54. 




image1.png
‘Wiki interaction

By

Types of comments/edits

Eman wrote at 5:19 p.m. on April 22,2014

(....) As 3 tourist, you have to consider the following points
if you are going 10 visit Kuwait, Kuwail is_conservative
country and Kuwaiti people are very adheres to cusioms
and traditions. They respect their own cultural beliefs and.

Adding new ideas.

Samar said at 11: 48 p.m. on April 22, 2014
Eman by the way I did not understand what you mean by

“adheres to custom and tradition" can you explain the
‘meaning of adheres s it like close to or hold 271 was about
10 edit it but  though it is better o ask you first

Secking peers language
related foedback +
requesting clarification

— Miss Wesam said at 5:34 p.m. on April 232014
‘can anyone answer Samar's question .. | know
there are some of you knowing the answer come
in girls you don't have enough time Laila, Sue any
idea 7?7

Promoting giving language
related feedback + managing
time

> [Suckaid at 7:49 p.m. on Apr 23,2014

‘Samar check unit 3 last term we have takenits | S | Giving language related
‘meaning .. it means to abide or in other words foedback
stick to the customs and tradition .. people
strongly stick to something
> ILailaaid at9:
yeah me to 1 dont think there s something wrong | S| Acknowledging + Agrecing

with the word .. 1 also know what it means . so we.
can leave it as it no need for editing ..
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Salma wrote at 11:40 p.m. on April 19, 2014

People throw make partyes parties at their home homes o in Eid, | S | Correcting another’s
friends and relatives get together and celebrate in a grand-nice existing text
‘manner, while others go out to restaurants for dining.

Aseel said at 6:33 p.m. on April 20, 2014
Salma I don’t like your changes do not change what I write please Refusing
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‘Sarah said at 5: 22 p.m. on Apr 1, 2014
Reem stop editing my section in the wrong way, I noticed
that my section has edited by you and there were some
‘mistakes please work on your own text
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Tai said at 6:40 p.m. on Mar 16,2004
Hi girls] really struggle to choose among the restaurants,
can we decide and agree on the names of restaurants?? Wait
your ideas

Greeting + Seeking peer
feedback + Organising
the work

Fai said at 11:07 a.m. on Mar 17, 2014
Ofkay girls I thought about it. I suggest to write about the
‘main international cuisines such as Kuwaiti food, fast food,
Lebanese food and Chinese food, any ideas??

Suggesting + Organising
the work + Seeking peer
feedback

E3 wrote at 11:15 a.m. on Mar 18,2014
() Tn our wild page, you will present these
restaurants and the kind of food they offer.
Kuwaiti food
Kuwaiti cuisine is very important part of the
Kuwaiti culture_The main meal in Kuwait
involves fish, meat and chicken

Expanding on another’s
existing ideas

S Mei wrote at 1.21 p.m. on Mar 22,2014
Iabanese food:
in Kuwait, there are many delicious labanese
restaurants where vou (...) can enioy the sea view.

‘and nice weather. The labanese food involves (_..)
ebab,

Adding new ideas

S Mohrah wrote at 1:32 p.m. on Mar 25,2014
Also, there are many other Iabanese food that vou
‘can enjov such as hummus and araise. You can go
‘and reserve table for vou and vour family or
friends or take your order as atake way and enjoy
‘your meal at home.

Expanding on another’s
existing ideas
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“Aseel said at 921 p.m. on AP 7, 2014
Girls 1 wrote a section on Eid celebration can anyone help me | S | Seeking peer
with some more ideas? Suggest and | will write them help
~ Sarah said at 1:45 p.m. on Apr 8,2014
Tread your scction it is really good and intresting you Giving feedback
can focus on traditional clothes for men and women in + Suggesting
Eid Lhink it will add some interesting points.
‘Rseelwrote at 12:42 a.m. on Apr 21,2014 Expanding on
other celebration is Eid Aladha which is only celebrated after a | S | own existing
| pilerim retum (). all people celebrated Eid for three days ideas
‘Salma said at 3:44 p.m. on Apr 18, 2014 Seeking peer
Girls 1 have completed the introductory section can you tell me Soedback
how it looks?
~ Aseel sad af 12:35 pm. on Apr 19,2014
It is really good especially the sentences sbout Al Giving feedback
Dewaniya but I think you have to add a conclude + Elaborating +
sentence staing that * in the next section the traditional Suggesting*
clothes wil be presented and discussed” I am saying this Expressing
emotions

because I think in this way the ideas will be relaed
together. But itis really good 1 like it ©
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Wiki interaction  By  Types of comments /edits  
Samar said at 11:28 a.m. on Apr 21, 2014 
I have checked that teacher I think when writing 
two verbs we have to add “ing” so rather than 
writing like attend we have to write like attending 
or like to attend. also I am not sure how accurate is 
this sentence “men and women are segregate”… 
honestly I don’t understand this point but generally 
the information is really good  



 
 
S 



 
 
Giving language related feedback + 
Giving feedback  



→ Eman said at 12:17 p.m. on Apr21, 
2014                                           
I think “like attending is more accurate 
but l also did not understand the 
“segregate” but I checked that in the 
dictionary it means ممننففصصلل do you think 
we can use other vocabulary? 



 
S 



 
Giving language related feedback + 
Seeking peer language related feedback  



→ Laila said at 1:04 p.m. on Apr 21, 2014                                                
I remember that we have already taken 
the word “segregate” last year, I think it is 
commonly used.. segregated=separated I 
don’t think we need to change it L 



 
S 



 
Giving language related feedback  



→ Sue said at 2:57 p.m. on Apr21, 2014                                            
yeah I also know its meaning we don’t 
have to change it but if we write “men 
and women are segregated” this will be 
more accurate what do you think girls?  



 
S 
 



 
Acknowledging + Giving language 
related feedback + Seeking language 
related feedback  



→ Samar said at 4:17 p.m. on Apr 21, 
2014                                               
yes I think that is grammatically more 
correct . anyway I edited that  



 
S 



 
Giving language related feedback  



Samar wrote at 4:15 p.m. on Apr 21, 2014 
Indeed, the Kuwaiti wedding party has special 
features and people like attend attending wedding, 
because they can spend very interesting times and 
meet all their friends and families.relatives. Kuwaiti 
wedding is not like other cultures, men and women 
are segregatesegregated (…) 



S Correcting another’s existing text 
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Samar said at 11:28 a.m. on Apr 21, 2014 

I have checked that teacher I think when writing 

two verbs we have to add “ing” so rather than 

writing like attend we have to write like attending 

or like to attend. also I am not sure how accurate is 

this sentence “men and women are segregate”… 

honestly I don’t understand this point but generally 

the information is really good  

 

 

S 

 

 

Giving language related feedback + 

Giving feedback  

®

 Eman said at 12:17 p.m. on Apr21, 

2014                                           

I think “like attending is more accurate 

but l also did not understand the 

“segregate” but I checked that in the 

dictionary it means لصفنم do you think 

we can use other vocabulary? 

 

S 

 

Giving language related feedback + 

Seeking peer language related feedback  

®

 Laila said at 1:04 p.m. on Apr 21, 2014                                                                                        

I remember that we have already taken 

the word “segregate” last year, I think it is 

commonly used.. segregated=separated I 

don’t think we need to change it 

L

 

 

S 

 

Giving language related feedback  

®

 Sue said at 2:57 p.m. on Apr21, 2014        

 

                                                                   

yeah I also know its meaning we don’t 

have to change it but if we write “men 

and women are segregated” this will be 

more accurate what do you think girls?

  

 

S 

 

 

Acknowledging + Giving language 

related feedback + Seeking language 

related feedback  

®

 Samar said at 4:17 p.m. on Apr 21, 

2014                                               

yes I think that is grammatically more 

correct . anyway I edited that

  

 

S 

 

Giving language related feedback  

Samar wrote at 4:15 p.m. on Apr 21, 2014 

Indeed, the Kuwaiti wedding party has special 

features and people like attend attending wedding, 

because they can spend very interesting times and 

meet all their friends and families.relatives. Kuwaiti 

wedding is not like other cultures, men and women 

are segregatesegregated (…)

 

S  Correcting another’s existing text 
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Wiki interaction  By  Types of 
comments/edits  



Sue wrote at 3:16 p.m. on Apr 4, 2014 
Marriage in the Kuwaiti society:  
traditionally in Kuwait, men and women linked together in a formal 
and Islamic relationship which is the marriage. (…) The groom is 
responsible to find a suitable house for his bride and he has to well 
prepare it for her.  



 
 
 
S 



 
 
 
Adding new ideas 



Sue said at 3:18 p.m. on Apr 4, 2014                                                                                      
Hello my lovely group :) 
As planned I did write about Kuwait marriage as a tradition thing in 
Kuwait but need your help to add on it plz feel free to edit  



 
S 



 
Greeting + Seeking 
peers help  



Laila wrote at 1:36 p.m. on Apr 5, 2014 
When the bride's family took the dowry, they prepare the bride for 
the husband(…) Also, all her friends and families gather in the 
night before the wedding to congratulate the bride and do the 
'Yalwa'. (…) the Yalwa performs by a number of woman and girls 
(…) 



 
 
S 



 
Expanding on 
other’s existing 
ideas  



Samar wrote at 6:35 p.m. on Apr 5, 2014 
When the bride's family took takes the dowry, (…) she keep keeps 
preparing before the wedding (..) in her family family's house 
which involves putting henna . The Yalwa performs is performed 
by a number of woman and girls Women in the bride's house. 



 
S 



 
 
Correcting other’s 
existing text  



→ Samar said at 6:36 p.m. on Apr 5, 2014 
hello Sue miss you so much during this weekend :) 
I check your writing I edited some of your mistakes I think 
miss has mentioned the use of passive voice You wrote the 
wrong thing again when you say " the Yalwa performs by 
woman and girls" I think here we also using the passive so 
it is The Yalwa is performed by ..." Also I don’t think it 
makes sense to say women and girls we can just say 
women. I also notice that you write woman is singular and 
women is plural 



 
S 



 
Greeting + 
Expressing 
emotions + Giving 
language related 
feedback  



Sue said at 10:58 p.m. on Apr 5, 2014 
thanks so much Samar I checked your editing it makes our writing 
better thanks my friend 



 
S 



 
Thanking+ 
Acknowledging  
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Sue wrote at 3:16 p.m. on Apr 4, 2014 

Marriage in the Kuwaiti society:  

traditionally in Kuwait, men and women linked together in a formal 

and Islamic relationship which is the marriage. (…) The groom is 

responsible to find a suitable house for his bride and he has to well 

prepare it for her.  

 

 

 

S 

 

 

 

Adding new ideas 

Sue said at 3:18 p.m. on Apr 4, 2014                                                                                                                       

Hello my lovely group :) 

As planned I did write about Kuwait marriage as a tradition thing in 

Kuwait but need your help to add on it plz feel free to edit  

 

S 

 

Greeting + Seeking 

peers help  

Laila wrote at 1:36 p.m. on Apr 5, 2014 

When the bride's family took the dowry, they prepare the bride for 

the husband(…) Also, all her friends and families gather in the 

night before the wedding to congratulate the bride and do the 

'Yalwa'. (…) the Yalwa performs by a number of woman and girls 

(…) 

 

 

S 

 

Expanding on 

other’s existing 

ideas  

Samar wrote at 6:35 p.m. on Apr 5, 2014 

When the bride's family took takes the dowry, (…) she keep keeps 

preparing before the wedding (..) in her family family's house 

which involves putting henna . The Yalwa performs is performed 

by a number of woman and girls Women in the bride's house. 

 

S 

 

 

Correcting other’s 

existing text  

®

 Samar said at 6:36 p.m. on Apr 5, 2014 

hello Sue miss you so much during this weekend :) 

I check your writing I edited some of your mistakes I think 

miss has mentioned the use of passive voice You wrote the 

wrong thing again when you say " the Yalwa performs by 

woman and girls" I think here we also using the passive so 

it is The Yalwa is performed by ..." Also I don’t think it 

makes sense to say women and girls we can just say 

women. I also notice that you write woman is singular and 

women is plural 

 

S 

 

Greeting + 

Expressing 

emotions + Giving 

language related 

feedback  

Sue said at 10:58 p.m. on Apr 5, 2014 

thanks so much Samar I checked your editing it makes our writing 

better thanks my friend 

 

S 

 

Thanking+ 

Acknowledging  
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Sue wrote at 3:16 p.m. on Apr 4, 2014 
Marriage in the Kuwaiti society:  
traditionally in Kuwait, men and women linked together in a formal 
and Islamic relationship which is the marriage. Like other Arabic 
and Islamic society, it is unacceptable in kuwait to engage in love 
relationship with a women without marriage. Marriage in Kuwait in 
the past , was very simple and the groom's family go to the bride’s 
house to ask her father her hand (engagement) . The groom's family 
also prepare the dowry for the Bride as agreed with her father. The 
groom is responsible to find a suitable house for his bride and he 
has to well prepare it for her.  



 
 
 
S 



 
 
 
Adding new ideas 



Sue said at 3:18 p.m. on Apr 4, 2014                                                                                      
Hello my lovely group :) 
As planned I did write about Kuwait marriage as a tradition thing in 
Kuwait but need your help to add on it plz feel free to edit  



 
S 



 
Greeting + Seeking 
peers help  



Laila wrote at 1:36 p.m. on Apr 5, 2014 
When the bride's family took the dowry, they prepare the bride for 
the husband. The bride puts "Henna" in her hands and hair and buy 
new clothes and gold. She keep preparing before the wedding party. 
Also, all her friends and families gather in the night before the 
wedding to congratulate the bride and do the 'Yalwa'. The Yalwa 
means a celebration for the bride in her family house which 
involves putting Henna in the bride's hands and sign songs for the 
bride. the Yalwa performs by a number of woman and girls (…) 



 
 
S 



 
Expanding on 
another’s existing 
ideas  



→ Samar said at 6:36 p.m. on Apr 5, 2014 
hello Sue miss you so much during this weekend :) 
I check your writing I edited some of your mistakes I think 
miss has mentioned the use of passive voice You wrote the 
wrong thing again when you say " the Yalwa performs by 
woman and girls" I think here we also using the passive so 
it is The Yalwa is performed by ..." Also I don’t think it 
makes sense to say women and girls we can just say 
women. I also notice that you write woman is singular and 
women is plural 



 
S 



 
Greeting + 
Expressing 
emotions + Giving 
language related 
feedback  



→ Samar wrote at 6:35 p.m. on Apr 5, 2014 
When the bride's family took takes the dowry, (…) she 
keep keeps preparing before the wedding (..) in her family 
family's house which involves putting henna . The Yalwa 
performs is performed by a number of woman and girls 
Women in the bride's house. 



 
S 



 
 
Correcting 
another’s existing 
text  



Sue said at 10:58 p.m. on Apr 5, 2014 
thanks so much Samar I checked your editing it makes our writing 
better thanks my friend 



 
S 



 
Thanking+ 
Acknowledging  
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Sue wrote at 3:16 p.m. on Apr 4, 2014 

Marriage in the Kuwaiti society:  

traditionally in Kuwait, men and women linked together in a formal 

and Islamic relationship which is the marriage. Like other Arabic 

and Islamic society, it is unacceptable in kuwait to engage in love 

relationship with a women without marriage. Marriage in Kuwait in 

the past , was very simple and the groom's family go to the bride’s 

house to ask her father her hand (engagement) . The groom's family 

also prepare the dowry for the Bride as agreed with her father. The 

groom is responsible to find a suitable house for his bride and he 

has to well prepare it for her.  

 

 

 

S 

 

 

 

Adding new ideas 

Sue said at 3:18 p.m. on Apr 4, 2014                                                                                      

Hello my lovely group :) 

As planned I did write about Kuwait marriage as a tradition thing in 

Kuwait but need your help to add on it plz feel free to edit  

 

S 

 

Greeting + Seeking 

peers help  

Laila wrote at 1:36 p.m. on Apr 5, 2014 

When the bride's family took the dowry, they prepare the bride for 

the husband. The bride puts "Henna" in her hands and hair and buy 

new clothes and gold. She keep preparing before the wedding party. 

Also, all her friends and families gather in the night before the 

wedding to congratulate the bride and do the 'Yalwa'. The Yalwa 

means a celebration for the bride in her family house which 

involves putting Henna in the bride's hands and sign songs for the 

bride. the Yalwa performs by a number of woman and girls (…) 

 

 

S 

 

Expanding on 

another’s existing 

ideas  

®

 Samar said at 6:36 p.m. on Apr 5, 2014 

hello Sue miss you so much during this weekend :) 

I check your writing I edited some of your mistakes I think 

miss has mentioned the use of passive voice You wrote the 

wrong thing again when you say " the Yalwa performs by 

woman and girls" I think here we also using the passive so 

it is The Yalwa is performed by ..." Also I don’t think it 

makes sense to say women and girls we can just say 

women. I also notice that you write woman is singular and 

women is plural 

 

S 

 

Greeting + 

Expressing 

emotions + Giving 

language related 

feedback  

®

 Samar wrote at 6:35 p.m. on Apr 5, 2014 

When the bride's family took takes the dowry, (…) she 

keep keeps preparing before the wedding (..) in her family 

family's house which involves putting henna . The Yalwa 

performs is performed by a number of woman and girls 

Women in the bride's house. 

 

S 

 

 

Correcting 

another’s existing 

text  

Sue said at 10:58 p.m. on Apr 5, 2014 

thanks so much Samar I checked your editing it makes our writing 

better thanks my friend 

 

S 

 

Thanking+ 

Acknowledging  

 


