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Abstract 

This paper focuses on the attitudes towards reading in the home, handed down through the 

generations and experienced by the young children in four families of Pakistani and Indian origin. 

TｴW IｴｷﾉSヴWﾐげゲ a;ﾏｷﾉｷWゲ ﾗヴｷｪｷﾐ;ﾉﾉ┞ ;ヴヴｷ┗WS ｷﾐ デｴW UK ｷﾐ the 1960s, and this paper unpicks the stories 

and attitudinal changes in relation to both English and the heritage language, throughout the 

generations. Adopting a socio-cultural perspective through intergenerational family interviews, roles 

within the family in terms of literacy support, デｴW a;ﾏｷﾉｷWゲげ use of libraries, experiences and 

understanding of the education system, and the impact the heritage language has on family support 

for reading in English, are explored. Through the dual linguistic lens of both English and the heritage 

language (Gujarati and Urdu, respectively), the study traces a generational arc which explores areas 

mailto:s.little@sheffield.ac.uk
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of concern and needs for support, seeking to inform both policy and practice in early childhood 

education.  

Keywords: family literacy, heritage language, intergenerational, immigration 

Introduction and Background 

TｴW デWヴﾏ けa;ﾏｷﾉ┞ ﾉｷデWヴ;I┞げ describes ｴﾗ┘ ヮ;ヴWﾐデ;ﾉ ;ﾐS ﾗデｴWヴ a;ﾏｷﾉ┞ ﾏWﾏHWヴゲげ ┌ゲW ﾗa ┘ヴｷデデWﾐ ﾉ;ﾐｪ┌;ｪW 

shapes IｴｷﾉSヴWﾐげゲ W;ヴﾉ┞ ﾉｷデWヴ;I┞ experiences (Taylor 1983). Several studies have furthered the 

understanding of existing family literacy practices, including those across a variety of socio-economic 

backgrounds, and within heritage language communities (see e.g.  Gregory 1994; Hannon 1995; 

Baker et al. 1997; Wasik and Van Horn 2012, Song 2016).  

Wasik and Van Horn (2012) explain: 

The intergenerational transfer of literacy has intrigued educators, researchers and policy 

makers, and served as a fundamental rationale for family literacy programmes. Children who 

come into the world without language learn one of thousands of languages, depending upon 

the family into which they are born. (2012: 3) 

E┗Wﾐ HWaﾗヴW デｴW デWヴﾏ けa;ﾏｷﾉ┞ ﾉｷデWヴ;I┞げ, families traditionally were the main conduit aﾗヴ けヮ;ゲゲｷﾐｪ ﾗﾐげ 

skills related to reading and writing, until the advent of mass industrialisation and compulsory 

schooling relegated family involvement to the background (Hannon, 1995, Nutbrown et al. 2015). 

The initial use of the term, coined by Taylor (1983), heralded a drive by educators to create links 

between home and school, encouraging ヮ;ヴWﾐデゲ デﾗ HWIﾗﾏW ﾏﾗヴW ｷﾐ┗ﾗﾉ┗WS ｷﾐ デｴWｷヴ IｴｷﾉSヴWﾐげゲ 

WS┌I;デｷﾗﾐく TｴW ﾐﾗデｷﾗﾐ ﾗa けa;ﾏｷﾉ┞ ﾉｷデWヴ;I┞げ デｴWヴWaﾗヴW ﾐﾗデ ﾗﾐﾉ┞ ヴWaWヴs to government-driven 

interventions, but also encompasses the literacy practices that occur within the home (Nutbrown et 

al. 2015).  
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This original study focuses on a;ﾏｷﾉ┞ ｷﾐ┗ﾗﾉ┗WﾏWﾐデ ｷﾐ ;ﾐS WﾐIﾗ┌ヴ;ｪWﾏWﾐデ ﾗa IｴｷﾉSヴWﾐげゲ W;ヴﾉ┞ ﾉｷデWヴ;I┞ 

experiences. Intergenerational family interviews were conducted with four families whose children 

attended the same multi-ethnic nursery in an urban town in Northern England. These interviews 

drew out narratives highlighting common attitudes and family literacy practices, as well as 

differentiated opinions and attitudes towards family literacy and language development in both the 

heritage languages and English. Links to early childhood education are represented not only among 

the youngest generation, but also through experiences shared by older generations, especially the 

grandmothers, most of whom arrived in the UK at an early age. This article traces family literacy 

development across these four families, concluding that family literacy development in heritage 

language families can be represented by a generational arc, where the focus shifts, from an 

integration into English language and culture in the oldest generation, to one of cultural and linguistic 

heritage, in the youngest generation, resulting in a dual family pathway towards reading and story-

sharing in both English and the heritage language, but with distinctly different practices regarding 

oracy and literacy, often at the expense of heritage language literacy development.  

A word on terminology 

TｴW デWヴﾏ けa;ﾏｷﾉ┞ ﾉｷデWヴ;I┞げ ﾐWIWゲゲｷデ;デWゲ ヮヴﾗHﾉWﾏ;デｷゲ;デｷﾗﾐが ｷﾐ ﾗヴSWヴ デﾗ ┌ﾐSWヴゲデ;ﾐS ｷデゲ ﾏW;ﾐｷﾐｪ ;ﾐS 

implementation among families who may have different or multiple heritages (Song, 2016). The 

terminology involving such families is complex, with research spanning aspects of immigration 

(Rumbaut, 2004), bilingualism, multilingualism and plurilingualism (Baker, 2011), and home language 

(Kenner, 2000), to name but a fewく Tｴヴﾗ┌ｪｴﾗ┌デ デｴｷゲ ヮ;ヮWヴが デｴW デWヴﾏ けｴWヴｷデ;ｪW ﾉ;ﾐｪ┌;ｪWげ ｷゲ ┌ゲWSく  

Bﾉ;IﾆﾉWSｪW ;ﾐS CヴWWゲW ふヲヰヱヰぶ IヴｷデｷI;ﾉﾉ┞ W┝ヮﾉﾗヴW デｴW デWヴﾏ けｴWヴｷデ;ｪWげ ｷﾐ けｴWヴｷデ;ｪW ﾉ;ﾐｪ┌;ｪWげが ;ヴｪ┌ｷﾐｪ デｴ;デ 

it implies cultural and generational connotations beyond language alone, which ties in well with this 

ゲデ┌S┞げゲ ﾐﾗデｷﾗﾐ ﾗa ; けｪWﾐWヴ;デｷﾗﾐ;ﾉ ;ヴIげく 
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Explorations from the Literature 

Family literacy in heritage language families 

Responsibility for family reading, story sharing, and family literacy has rested largely with mothers 

(see e.g. Hartas, 2011; Reay, 2002). Hartas (2011), using data from the Millennium Cohort Study, 

identifies デｴ;デ デｴW ﾏﾗデｴWヴげゲ ﾉW┗Wﾉ ﾗa WS┌I;デｷﾗﾐ ｷゲ ﾏﾗヴW ヴWﾉW┗;ﾐデ デﾗ aｷ┗W-year-ﾗﾉS IｴｷﾉSヴWﾐげゲ ﾉｷデWヴ;I┞ 

development than family income. This raises issues regarding perpetuation of social inequality, 

home-school relationships, and acknowledgement of heritage language contribution to literacy 

development. Reay (2002) identifies white middle-class mothers as much more likely to have the 

social capital (Bourdieu, 1986) デﾗ ｷﾐ┗ﾗﾉ┗W デｴWﾏゲWﾉ┗Wゲ ｷﾐ デｴWｷヴ IｴｷﾉSヴWﾐげゲ WS┌I;デｷﾗﾐく IﾐデWヴ;Iデｷﾗﾐ ┘ｷデｴ 

school and teachers is ヮ;ヴデ ﾗa デｴWｷヴ けhabitusげ (Bourdieu, 1986), whereas working-class mothers and 

those from ethnic minorities are often less confidently engaged in theiヴ IｴｷﾉSヴWﾐげゲ schooling. Both 

Edwards (1994) and Hartas (2011) advocate the education of mothers to overcome these issues. 

Hartas (2011 p. 909), however, warns that parental involvement should not be considered as 

けpanacea for making up for the effects of socio-economic inequalityげ, instead, it is just one aspect of a 

coherent policy to address issues of social justice. 

 

As Gregory (1994) states, け;デデｷデ┌SWゲ デﾗ ヴW;Sｷﾐｪ ┗;ヴ┞ ┘ｷSWﾉ┞げ ;Iヴﾗゲゲ WデｴﾐｷI ;ﾐS I┌ﾉデ┌ヴ;ﾉ ｪヴﾗ┌ヮゲ (p. 

113), it is therefore important to work with local communities to explore attitudes, and to enable 

デｴW a;ﾏｷﾉｷWゲげ ┗ﾗｷIWゲ デﾗ HW ｴW;ヴSく Blackledge (2001) describes Bangladeshi mothers in Birmingham 

expressing frustration at expectations made by schools to read with their children in English. 

Gregory (1998) identifies four assumptions that have traditionally been involved in research 

surrounding family literacy practices. These assumptions include the belief that the Western model 

of home literacy is in some ways better or more correct than any models practised in families from 

other cultural backgrounds, that it is suitable for all children, regardless of their background; and 

that the correct way to read with a child is transmｷデデWS デﾗ ヮ;ヴWﾐデゲ ┗ｷ; デｴW ゲIｴﾗﾗﾉげゲ ﾏﾗSWﾉ. Gregory 
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also raised the point that home literacy usually focuses on the immediate parent-child interaction, 

whereas in fact siblings can have a key role in culture brokering.  

 

Kenner provides evidence (Kenner, 2000, Kenner et al, 2004) that opportunities to develop into 

plurilingual individuals can enhance learning and academic success. However, it is also clear that the 

permutations of socio-economic and linguistic background require nuanced approaches towards 

ｷﾐIﾉ┌ゲｷﾗﾐ ｷﾐ けゲ┌ヮWヴSｷ┗WヴゲWげ (Vertovec, 2007) contexts. Given the lack of linguistic data in England, 

where language information was only added to the National Census in 2011, it is difficult to develop 

a more comprehensive picture of the relationships between the early literacies of those from 

monolingual English-speaking backgrounds and those from different language groups, a gap this 

study seeks to address. Robertson, Drury and Cable (2014) highlight tensions in the Early Years 

Fﾗ┌ﾐS;デｷﾗﾐ “デヴ;デWｪ┞が ┘ｴｷIｴ Iﾗﾐデｷﾐ┌Wゲ デﾗ ┗ｷW┘ ﾏ┌ﾉデｷヮﾉW ﾉ;ﾐｪ┌;ｪWゲ ｷﾐ ; IｴｷﾉSげゲ ﾉｷaW ;ゲ Iﾗntradictory, 

opposing forces. Tinsley and Board (2016) stress that, in the current UK education system, much 

support towards heritage language speakers is in the form of encouraging a generic openness 

towards other cultures, rather than actual support in the heritage language. 

In the US, Golash-Boza (2005) shows that children from ethnic backgrounds who do not learn English 

to a high standard fall behind their peers who do. Zhou and Bankston (1994) report that those 

children who manage to integrate well intﾗ Hﾗデｴ デｴW ｴﾗゲデ Iﾗ┌ﾐデヴ┞げゲ and the heritage cultures have 

the strongest social capital, and are most likely to achieve academically. Conducting research into 

three-generational Gujarati- and Urdu-speaking families in north-east London, Sneddon (2000) 

showed that support for oral language development in the heritage language mainly occurred at 

home, whereas written literacy was largely developed, in English, through schools. By the age of 

eleven, however, children were performing above the average of monolingual English-speaking 

children of similar background, whilst also speaking fluently Gujarati and developing literacy in Urdu 

for religious purposes. Kenner (2000) highlights that home languages often lack the status which is 
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afforded to English, and the curriculum does not present children from other heritage backgrounds 

with sufficient opportunities to draw on their full linguistic repertoire. According to Portes and Hao 

(2002), the heritage language has all but disappeared by the third generation. While England has 

moved beyond the era where heritage languages are banned in schools, towards a time where 

pluriculturalism is celebrated (Golash-Boza, 2005), educational practices continue to favour white 

middle-class families who remain more confident in negotiating their childrenげゲ WS┌I;デｷﾗﾐ;ﾉ ﾃﾗ┌ヴﾐW┞s 

(Crozier et al, 2011; Reay, 2008). The attrition of the home language and the complex impact this has 

on families is a particular concern. Fishman (2001) problematises the けﾉ;ﾐｪ┌;ｪW ゲｴｷaデげ に the attrition 

of home or community languages through assimilation に and the attempts to reverse it. Robertson, 

Drury and Cable (2014) argue that, even in education settings which include bilingual practitioners 

(such as the nursery in this study), the current dominant discourse works against bilingual education.  

The role of libraries to immigrant families 

The provision of library services for Indian and Pakistani immigrants at the time of the 

ｪヴ;ﾐSﾏﾗデｴWヴゲげ ;ヴヴｷ┗;ﾉ に i.e. the 1960s に has been doc┌ﾏWﾐデWS H┞ L;ﾏHWヴデげゲ ふヱΓヶΓぶ ゲ┌ヴ┗W┞ ﾗa ヵヰ 

public library authorities in 1967. At the time, although 33 libraries made some provision for 

speakers of community languages, others commented that providing such books was detrimental to 

けデｴW ｷﾐデWヴWゲデ ﾗa WﾐIﾗ┌ヴ;ｪｷﾐｪ ｷﾐデWｪヴ;デｷﾗﾐ ヴ;デｴWヴ デｴ;ﾐ ゲWｪヴWｪ;デｷﾗﾐげ ふヮく ヴヲぶく Tｴｷゲ ┗ｷW┘ ┘;ゲ ゲｴ;ヴWS ┘ｷデｴ 

at least some of the new arrivals at the time (Vaughan College Study Group, 1967). Lambert (1969) 

reports that demands for heritage language books had been low in libraries not providing the 

service, but that take-up was good in libraries that went out of their way to establish links with local 

communities of new arrivals. There is an obvious difference between asking for a service not 

currently provided, and simply using that service once it is available. Retrospectively, it may be 

argued that new arrivals not speaking English lacked the confidence to make demands of public 

libraries, to gain access to books in their own language.  

Methodology 
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Research Setting and Approach 

This paper adopts a socio-cultural perspective in its endeavour to explore experiences and changes in 

attitude towards family literacy over time. Wertsch (1991) warns that sociocultural research may lack 

a focus on history. In this study, history is related as experienced by individuals, against the backdrop 

of immigration of the England of the 1960s. While it goes beyond the scope of this article to provide 

a comprehensive political and social background, the changes in family practices through the 

generations form an important aspect of the work. With this in mind, a research method that 

allowed families to share their stories across generations was the most appropriate research 

method. Tsikata and Darkwah (2014) explore the methodological challenges of intergenerational 

research in a multilingual environment, arguing that intergenerational interviews allow family 

narratives to take shape, complementing qualitative research orientations. This research focuses on 

four multilingual families, drawn from a single multi-ethnic and plurilingual community in an urban 

Yorkshire setting. Families were recruited via a multilingual nursery, which the youngest children in 

each family attended, and all families volunteered for the research. The main languages spoken 

among the families attending the nursery are Gujarati, Urdu, Punjabi and Arabic, as well as English. 

For each of the families interviewed, immigration to the UK from India or Pakistan was part of their 

family history. For three of the families, the grandmother was the original arrival in the UK. In one 

family, the grandmother was born in the UK, and in another family, an additional female family 

member (the mother) arrived from India to marry into the family.  

Rather than seeking ゲデﾗヴｷWゲ デｴ;デ ;ヴW けヴWヮヴWゲWﾐデ;デｷ┗Wげ, this research instead lends importance to 

individual experiences, and although many of the stories were similar across the families, the 

research argues for awareness of families as unique, with their own stories and heritage, rather than 

as homogenous, replicable groups. The stories the women told of early childhood literacy 

experiences, against the backdrop of the 1960s, 1980s, and the 2010s, merge the fields of critical 

ヮWS;ｪﾗｪ┞ ;ﾐS ゲデﾗヴ┞デWﾉﾉｷﾐｪが けヴWﾏｷﾐSぷｷﾐｪへ ┌ゲ デｴ;デ ┘W I;ﾐﾐﾗデ SWヮWﾐS ﾗﾐ ゲデ;デｷゲデｷIal data to illuminate 
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W┝ヮWヴｷWﾐIW ;ﾐS IﾗﾏヮWﾉ Iｴ;ﾐｪWげ ふC;ヴﾏﾗﾐ; ;ﾐS L┌ゲIｴWﾐが 2014, p. 2).  

Participants 

In order to get a better picture of the families themselves, what follows is a brief overview of each. 

All families have been given pseudonyms to protect their identity.  

Desai Family: Grandmother (Tanvi), mother (Yara) and grandchild, a four-year-old girl (Payal), 

were present at interview. Tanvi arrived from India with her parents at the age of 

seven, and remains more comfortable speaking Gujarati. Yara is the third of four 

daughters, bilingual in English and Gujarati. Yara has two daughters aged four and 

seven, and both girls prefer English to Gujarati.  

Patel Family:  The grandmother (Isha) and her daughter-in-law (Neha) were interviewed 

together. Isha arrived from India in 1965, aged five. Her parents could not read or 

write in English and had limited literacy skills in Gujarati. Her daughter-in-law, Neha, 

was brought up in India and came to the UK to marry. Neha speaks only English with 

her son Hakesh (three-and-a-half years old). 

Abid Family:  Fahmida (grandmother who arrived from Pakistan age 6) and Gulnaz (one of 

F;ｴﾏｷS;げゲ aﾗ┌ヴ S;┌ｪｴデWヴゲぶ attended the interview. RWaWヴWﾐIW ┘;ゲ ﾏ;SW デﾗ G┌ﾉﾐ;┣げ 

three children (five, four and three years old). English is the main language in G┌ﾉﾐ;┣げ 

household, which includes the three generations of her family.  

Mistry Family:  Grandmother (Hemal), mother (Amisha) and daughter (aged nearly three) 

were present at the interview. Hemal was born in the UK, to a British mother and 

Gujarati father. English is her first language, she picked up Gujarati later through her 

friends. Hemal has five children and five grandchildren.  
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Data Collection and Analysis 

Rather than following a strict interview schedule, the research instead focused on asking questions 

that would elicit stories and memories from the various family members, to be picked up and 

expanded on by others. Interviews lasted approximately one hour, were audio-recorded, and fully 

transcribed before coding. 

Either two or three generations were present at each interview, and all interviews made reference to 

four generations に grandmother, mother, and children, as well as the parents of the grandmother. 

Adult men were rarely mentioned, and no men were present at any of the interviews (although some 

of the young children were male).  

Tﾗ Iﾗ┌ﾐデWヴ;Iデ WWヴデゲIｴげゲ ふヱΓΓヱぶ ;ヴｪ┌ﾏWﾐデ デｴ;デ ゲﾗIｷﾗI┌ﾉデ┌ヴ;ﾉ ヴWゲW;ヴIｴ ﾏ;┞ ﾐWｪﾉWIデ ｴｷゲデﾗヴｷI;ﾉ 

developments, four categories which lent themselves to historical exploration were identified to 

support suitable questions for interviews, and also formed the basis for initial coding. Themes 

reported here revolved around (1) early literacy support within the home, (2) navigation of the 

educational system, and (3) the role of the library. The fourth theme, around technology 

developments, will not be reported in this paper, due to word constraints. Within each family, a 

generational, temporal and narrative thread was established which sought to identify the family 

context and development over time, and in relation to each theme. All themes were explored from 

two specific angles, namely English and the family languages, to facilitate coding that took 

differences and developments into account. Intergenerational interviews allowed for the same 

narrative to be highlighted from several perspectives (Tsikata and Darkwah, 2014), adding to the 

richness of the data, and weaving a tapestry from the various narrative threads provided by family 

members. 

As Riessman (2008) points out, けﾐ;ヴヴ;デｷ┗Wゲ Sﾗﾐげデ ゲヮW;ﾆ aﾗヴ デｴWﾏゲWﾉ┗Wゲげ ふヮく ンぶ, and thus require careful 

analysis. Asking grandmothers to remember back to their childhood carries potential bias based on 
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selective memory and continuous re-telling, as well as researcher bias in the selection of data for 

inclusion in the study (McAdams, 1993). Interviewing the families separately allowed for an 

establishment of common threads, and a coding structure of pre-existing categories, expanded by 

emerging themes within these (such as interpretation of library rules, as well as actual use of the 

library) allowed for a nevertheless rigorous approach to analysis. 

Ethical Considerations 

Numerous considerations related to the research necessitated the construction of viable and 

respectful ethical measurements. Damianakis and Woodford (2012) outline numerous ethical issues 

related to qualitative research in small, distinct communities, ranging from issues surrounding 

outside researchers entering the community space to confidentiality in such a research environment. 

Although I am myself part of a heritage language family, my cultural context (Western European) is 

very different to that of the women and children who participated in the research. The nursery 

leader therefore functioned as a bridge to the community, and, in collaboration, we answered any 

questions that arose during the recruitment process. From a cultural, ethical perspective, Dumont 

ふヱΓΒヶぶ ;ヴｪ┌Wゲ デｴ;デ デｴW aWﾏ;ﾉW Iゲﾉ;ﾏｷI SヴWゲゲ IﾗSW ﾗa けIﾗﾐIW;ﾉﾏWﾐデげ also implies ;ﾐ ;Iデ ﾗa けヴW┗W;ﾉﾏWﾐデげ 

(p. 277), and Alvi (2013) stresses inherent cultural, sociological and identity-related complexities in 

ヴWﾉ;デｷﾗﾐ デﾗ aWﾏ;ﾉW M┌ゲﾉｷﾏゲが ┘ｴｷIｴ IヴW;デW ﾐﾗデ ﾗﾐﾉ┞ ; ┗ｷゲ┌;ﾉ けﾗデｴWヴﾐWゲゲげ H┌デ ;ﾉゲﾗ demonstrate multiple 

female identities. For the purpose of this research, being female and a mother of a young child 

myself was important. Due to being in a fully female environment, the mothers and grandmothers 

would lower their face veils (niqab) and/or remove their hijab, indicating verbally that they felt at 

ease to do so. While the children were very young and only participated peripherally, creating an 

environment that was flexible and enjoyable for them was important, and the interviews were 

ヴWｪ┌ﾉ;ヴﾉ┞ ｷﾐデWヴヴ┌ヮデWS デﾗ ;IIﾗﾏﾏﾗS;デW ; IｴｷﾉSげs behavior or question. One grandmother preferred to 

communicate in her mother tongue, with the daughter translating for her, all other adults spoke very 

good English に nevertheless, the information sheet kept to a simple level of English, and 
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understanding was checked in multiple languages before informed consent was sought. 

A Note on Generations 

Rumbaut (2004) warns against simply categorising ｷﾏﾏｷｪヴ;ﾐデゲ ;ゲ けfirstげ or けゲWIﾗﾐSげ generation, and 

identifies issues related to research which focuses on intergenerational relationships with the host 

Iﾗ┌ﾐデヴ┞げゲ ﾉ;ﾐｪ┌;ｪW ;ﾐS I┌ﾉデ┌ヴWく ‘┌ﾏH;┌デげゲ デ┞ヮﾗﾉﾗｪ┞ ふヲ004) classifies interim generations, according 

to the age at arrival in the host country. Those who are born in the host country would therefore be 

second generation, those arriving between birth and age five are considered to be the 1.75 

generation, those arriving between the ages of six and twelve the 1.5 generation, and those aged 13 

to 17 the 1.25 generation. This classification is directly related to the amount of schooling children 

will have received at various ages. Any attempt at classification is further complicated by additional 

family members being brought in に therefore, while Isha Patel (grandmother) is generation 1.75, 

Neha Patel (mother) is, generation 1, leading to differentiated cultural experiences and attitudes that 

are worthy of consideration. Table 1 gives an overview of interview participants. 

Name Generation Generation according 

to Rumbaut͛Ɛ typology 

Additional Comments 

Hemal Mistry Grandmother 2 Only grandmother born in the 

UK 

Amisha Mistry Mother 3  

Fahmida Abid Grandmother 1.5  

Gulnaz Abid Mother 2  

Isha Patel Grandmother 1.75  

Neha Patel Mother 1 Oﾐﾉ┞ さﾐW┘ ;ヴヴｷ┗;ﾉざ ｷﾐ デｴW 
ﾏﾗデｴWヴゲげ ｪWﾐWヴ;デｷﾗﾐ 

Hakesh Patel Son (3.5 years) 2  

Tanvi Desai Grandmother 1.5 T;ﾐ┗ｷげゲ ┗ｷW┘ゲ ┘WヴW ﾉ;ヴｪWﾉ┞ 

given in Gujarati, and 

interpreted by her daughter 

Yara Desai Mother 2  

Payal Desai Daughter (4 

years) 

3  

Table 1: Interview participants 

In all interviews, the stories and narratives told included references to the great-ｪヴ;ﾐSヮ;ヴWﾐデゲげ 

generation, who in three of the four families, were the original けfirstげ generation.  
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Findings 

The following section addresses the three pre-determined themes に the role of family members and 

the home environment, navigating and engaging with educational contexts, and the role of the 

library throughout the generations. An overarching theme, revolving around differences regarding 

language and literacy development in English and the heritage language, concludes the findings 

section. 

Who supports early literacy development? 

For all four grandmothers interviewed, memories of early childhood revolved around hard-working 

parents who had access to few financial resources, and were unable to support their children with 

their English. 

I デｴｷﾐﾆ ｷﾐ デｴWﾏ S;┞ゲが ぷぐへ ﾏ┞ ﾏ┌ﾏ ┘ﾗヴﾆWSが ;ﾐS ﾏ┞ S;S ┘ﾗヴﾆWS ﾐｷｪｴデゲが ┞ﾗ┌ ﾆﾐﾗ┘ デｴW┞ SｷSﾐげデ 

H;ヴWﾉ┞ ｴ;┗W ;ﾐ┞ ﾏﾗﾐW┞が ゲﾗ デｴW┞ SｷSﾐげデ ｴ;┗W ﾏﾗﾐW┞ aﾗヴ luxuries like books and stuff ぐ┘W 

┘WヴWﾐげデ ヴW;ﾉﾉ┞ ｷﾐデﾗ ヴW;Sｷﾐｪ ;デ デｴ;デ ;ｪWが ｷデ ┘;ゲ ┘ｴWﾐ I ｪﾗデ ﾗﾉSWヴく 

Hemal Mistry (Grandmother) 

Isha Patel, also in the ｪヴ;ﾐSﾏﾗデｴWヴゲげ generation, explained: 

M┞ ヮ;ヴWﾐデゲ SｷSﾐげデ ヴW;S ;ﾐS ┘ヴｷデW ぷEﾐｪﾉｷゲｴへが ゲﾗ ｷデ ┘;ゲ ﾗﾐﾉ┞ デｴW デW;IｴWヴゲ デｴ;デ ゲ┌ヮヮﾗヴデWS ┌ゲ ;デ 

デｴ;デ デｷﾏWが ┘W SｷSﾐげデ ｴ;┗W デｴW ヮ;ヴWﾐデゲげ ゲ┌ヮヮﾗヴデく 

This reliance on school and teachers can disrupt communication, with parents who spoke little to no 

English in a position where they had to trust that schools would adequately prepare their children 

for life in the UK, while they themselves were still acclimatising to new lives, finding jobs, and 

communicating with local councils.  Parents were not unsupportive, as Fahmida Abid (grandmother) 

explained, they would ask about school and be keen for their children to achieve. However, the 

language gap made it difficult for parents to know how to help their children best. L;ﾏHWヴデげゲ ゲデ┌S┞ 
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(1969) may offer another explanation for the lack of shared book reading に in any language に while 

books for children in the UK and other Western countries have been well-established for a long time, 

けHﾗﾗﾆ ヮヴﾗS┌Iデｷﾗﾐ aﾗヴ children is only just receiving the attention it deserves in the Indian sub-

IﾗﾐデｷﾐWﾐデげ ふヮく ヴヶぶく The contemporary library service local to the families in the study presented here 

ｷゲ ﾉｷゲデWS ｷﾐ L;ﾏHWヴデげゲ ;ヴデｷIﾉW ;ゲ ｴ;┗ｷﾐｪ ヲヰヰ Hﾗﾗﾆゲ ｷﾐ UヴS┌ ｷﾐ ヱΓヶΑが H┌デ ﾐﾗﾐW in Hindi, Punjabi, Bengali 

or Gujarati, servicing a community of 1,800 Pakistani and 600 Indian new arrivals (p. 56). 

As Hannon and Cuckle (1984) point out, many schools at the time did not subscribe to the idea of 

sending books home with children, although Tanvi Desai (grandmother) remembers books being 

sent home in the 1960s. 

Although Gregory (1998) highlights the role of siblings in brokering culture and engaging younger 

children in literacy practices, not all families had such experiences. Yara Desai (mother), who had 

two older siblings and one younger one, commented: 

Nﾗ ぷI Sﾗﾐげデ ヴWﾏWﾏHWヴ ゲWWｷﾐｪ デｴWﾏ ヴW;Sへが HWI;┌ゲW ぷぐへが you know I was at home they were at 

ゲIｴﾗﾗﾉ ゲﾗぐ;ﾐS デｴWﾐ デｴW┞ ┌ゲWS デﾗ ｪﾗ デﾗ ﾗH┗ｷﾗ┌ゲﾉ┞ デｴW Mﾗゲケ┌W ┌ヮ デｴWヴW ┞ﾗ┌ ﾆﾐﾗ┘ ぷぐへ, so at 

that time I Sﾗﾐげデ デｴｷﾐﾆ I W┗Wヴ ヴWﾏWﾏHWヴ ゲWWｷﾐｪ デｴWﾏ ヴW;Sく 

All four families stated that their children attended the mosque daily, and that it formed an 

ｷﾏヮﾗヴデ;ﾐデ ;ゲヮWIデ ﾗa デｴW a;ﾏｷﾉ┞げゲ ﾉｷaW ┘ｷデｴｷﾐ デｴW Iﾗﾏﾏ┌ﾐｷデ┞く  

Isha Patel (grandmother) voiced another discrepancy in support that changed across the 

generations: 

B┌デ ﾐﾗ┘;S;┞ゲ デｴW ｪヴ;ﾐSIｴｷﾉSヴWﾐ ;ヴW ﾉ┌Iﾆ┞ デｴ;デ デｴW┞げ┗W ｪﾗデ デｴWｷヴ ﾗ┘ﾐ ヮ;ヴWﾐデゲ ┘ｴﾗ I;ﾐ 

support them and, you know, move them forward, and also grandparents as well, which we 

SｷSﾐげデ ｴ;┗Wく 
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She further explained that ｴWヴ ﾗ┘ﾐ ｴ;ヴSゲｴｷヮゲ ﾏ;SW ｴWヴ SWデWヴﾏｷﾐWS デﾗ ｴWﾉヮ ┘ｷデｴ ｴWヴ ｪヴ;ﾐSIｴｷﾉSヴWﾐげゲ 

education: 

And now I ぷヴW;Sへ ﾏﾗヴW ┘ｷデｴ ﾏ┞ ｪヴ;ﾐSIｴｷﾉSヴWﾐ HWI;┌ゲW I ﾆﾐﾗ┘ ┘ｴ;デ ｷデ ┘;ゲ ﾉｷﾆWく “ﾗ I Sﾗﾐげデ 

want them to go through the same thing as I went throughくぷぐへ  I ┘;ﾐデ デﾗ WﾐIﾗ┌ヴ;ｪW ﾏ┞ 

grandchild to, you know, to a better life and give my children a better life ;ゲ ┘Wﾉﾉ ぷぐへ. 

The early childhood memories of the grandmothers have shaped their attitudes, which they first 

passed to their children, and now the grandchildren. Unlike the ｪヴ;ﾐSﾏﾗデｴWヴゲげ ｪWﾐWヴ;デｷﾗﾐが デｴW 

young children all have somebody who reads with them に often their grandmother and mother 

both. This doubles or even triples (with two grandmothers and one mother) the amount of support 

available to the child, compared to the previous generation. The support available in the 

development of literacy in early childhood is summarised in Figure 2. 

 

Figure 2: Support flow for early literacy development available to the various generations 

In all four families, the person reading with the children is female, which mirrors the findings of 

previous research (Hartas, 2011; Reay, 2002). For all but one interviewee, however, reading with 

children had an instrumental purpose に ｷﾏヮﾗヴデ;ﾐIW ｷゲ ;デデ;IｴWS デﾗ デｴW けskillげ of reading, and therefore 

this skill is nurtured. Once achieved, it becomes less important: while Gulnaz (mother) still reads to 
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her three-year-ﾗﾉSが ゲｴW ゲデ;デWゲ デｴ;デ けデｴW ﾗデｴWヴ デ┘ﾗ ぷ;ｪWS ヴ ;ﾐS ヵへ I;ﾐ ヴW;S ﾐﾗ┘げ, so they read 

independently. None of the families reported reading with the youngest generation in the heritage 

language に Urdu and Gujarati respectivelyが ;ﾐSが ;ゲ ┘ｷﾉﾉ HW a┌ヴデｴWヴ SｷゲI┌ゲゲWS HWﾉﾗ┘が デｴW a;ﾏｷﾉｷWゲげ 

heritage languages are disappearing gradually.  

Developing confidence in navigating educational systems 

The literature review highlighted the need to educate parents, particularly mothers, to provide them 

with the social capital necessary to navigate the educational system (Edwards, 1994; Hartas, 2011). 

Similarly, though, it warns ;ｪ;ｷﾐゲデ ┗ｷW┘ｷﾐｪ a;ﾏｷﾉ┞ ﾉｷデWヴ;I┞ ヮヴ;IデｷIWゲ デｴ;デ Sﾗﾐげデ aﾗﾉﾉﾗ┘ デｴW 

standardised, Western model, as inappropriate oヴ け┘ヴﾗﾐｪげ ふGヴWｪﾗヴ┞が ヱΓΓヴぶく Tｴヴﾗ┌ｪｴ デｴW ゲデﾗヴｷWゲ 

shared, it becomes obvious that parental support has become more strategic and aligned with 

curriculum policies in the later generations. 

There is an awareness among the second generation, the grown-up daughters (now mothers 

themselves) interviewed, about support for literacy development, and how approaches to the 

teaching of reading have changed over the years: 

Yes, so Jolly Phonics now and, you know, they do it with the actions as well so it gets into 

デｴWｷヴ ｴW;S ヴW;ﾉﾉ┞が ヴW;ﾉﾉ┞ ケ┌ｷIﾆﾉ┞く Wｷデｴ ┌ゲ ｷデ ┘;ゲ Aが Bが Cが Dが Eが Fが G ;ﾐSぐI ﾏW;ﾐ ┘W ゲデｷﾉﾉが ┞ﾗ┌ 

know learnt it, we still know how to read, but for them ｷデげゲ ﾏﾗヴW W;ゲ┞く 

Yara Desai (mother) 

There is a sense in these four families that デﾗS;┞げゲ parents are becoming more confident to help 

their young children, but also, in an echo of Gregory (1998), that there is a けcorrectげ way to read with 

your child: 

And as ヮ;ヴWﾐデゲ ┘W I;ﾐ ｴWﾉヮ デｴWﾏ ;ゲ ┘Wﾉﾉ HWI;┌ゲW ;デ デｴW aヴﾗﾐデ ﾗa デｴW Hﾗﾗﾆ デｴW┞げ┗W ｪﾗデ 

ゲ┌ｪｪWゲデｷﾗﾐゲ デｴ;デ ;ゲ ヮ;ヴWﾐデゲ ┞ﾗ┌ I;ﾐ Sﾗ デﾗ ｴWﾉヮ デｴWﾏく ぷぐへ I デｴｷﾐﾆ デｴ;デ ヴW;ﾉﾉ┞ ｴWﾉヮゲ ﾗ┌デ ; ﾉﾗデが 
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HWI;┌ゲW ┞ﾗ┌ ﾆﾐﾗ┘ ;デ デｴW aヴﾗﾐデ ┞ﾗ┌ ｴ;┗W ゲﾗﾏWデｴｷﾐｪ ﾉｷﾆW さヴW;S デｴW Hﾗﾗﾆ ┘ｷデｴ ┞ﾗ┌ヴ S;┌ｪhter 

;ｪ;ｷﾐ ;ﾐS W┝ヮﾉ;ｷﾐ デｴｷゲ デﾗ ｴWヴざが ;ﾐS ┘W ﾐW┗Wヴ ｴ;S デｴ;デ ｷﾐ デｴﾗゲW S;┞ゲが ┘W ┘WヴW ﾃ┌ゲデ H;ゲｷI 

reading. 

Yara Desai (mother) 

Y;ヴ;げゲ comments suggest that parents have subscribed to the various prevailing methods and 

assumptions cultivated via the education system, and that thWヴW ﾏ;┞ HW ヮヴWゲゲ┌ヴW ヴWﾉ;デWS デﾗ けdoing 

reading the right wayげ, rather than simply reading with your childが WIｴﾗｷﾐｪ GヴWｪﾗヴ┞げゲ ふヱΓΓヴぶ 

concerns. Contrary to TｷﾐゲﾉW┞ ;ﾐS Bﾗ;ヴSげゲ ふヲヰヱヶぶ IﾗﾐIﾉ┌ゲｷﾗﾐ デｴ;デ デW;IｴWヴゲ ゲデヴ┌ｪｪﾉW デﾗ ;SWケ┌;デWﾉ┞ 

work with multilingual children (which echoes KennWヴげゲ (1999) findings that multilingual literacy 

┘ﾗヴﾆ ヴWﾏ;ｷﾐゲ けﾗﾐ デｴW ﾏ;ヴｪｷﾐゲ ﾗa Iﾉ;ゲゲヴﾗﾗﾏ ﾉｷデWヴ;I┞ ;Iデｷ┗ｷデ┞ ｷﾐ Bヴｷデ;ｷﾐげ ふヮく ンぶ), the nursery where the 

research was conducted has been involved in a national initiative to promote family literacy in the 

early years and provides a booklet to families about reading with their children, which includes 

reassurance that reading at home can occur in any language. The nursery also makes an effort to 

include bilingual songs in daily activities. Nevertheless, the families interviewed focused their 

reading efforts almost exclusively on English.  

Access to books and the role of the library 

The library is accessed regularly (between once a week and once a month) by three of the four 

families, and, together with books from school and nursery, is a main source of books for the 

youngest generation: 

OH┗ｷﾗ┌ゲﾉ┞ ┘ｴWﾐ ┞ﾗ┌ ｪﾗ デﾗ デｴW ﾉｷHヴ;ヴ┞ ゲｴWげﾉﾉ ぷS;ughter, 7 years old] choose about 10 books 

from the library as well, all at once. And from school I think they can choose up to 6 or 7 

Hﾗﾗﾆゲ デﾗ ヴW;S ;デ ｴﾗﾏWく “ﾗ デｴWヴWげゲ ; ﾉﾗデ ﾗa ヴW;Sｷﾐｪく 

Yara Desai (mother) 
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In all four families, the grandmothers took their children to the library. For all families, the library 

served multiple purposes, providing not only access to books, but also けa place to goげ, as one 

grandmother explains: 

Oh yeah, [libraries] were a regular thing, single parent, five kids, you know not much money, 

so what do you do to entertain kids on a weekend. So it were off to the library on a Saturday 

ﾏﾗヴﾐｷﾐｪ ｷゲﾐげデ ｷデが W┗Wヴ┞ “;デ┌ヴS;┞ ┘W ┌ゲWS デﾗ ｪﾗが bring books home. 

Hemal Mistry (grandmother) 

Although she was taken to the library every week as a child, and enjoyed her visits, Amisha,   

HWﾏ;ﾉげゲ adult daughter who now has two children of her own, does not frequent the library, fearing 

that her children will not be quiet enough:  

Iげﾏ ゲI;ヴWS ﾗa ｴWヴ ぷS;┌ｪｴデWヴが ヲへ  ﾏ;ﾆｷﾐｪ ; ﾐﾗｷゲWく ぷぐへ YW;ｴ ｷデげゲ ┗Wヴ┞ WIho-y, so any slight noise 

in there is amplified and it does sound a lot louder than it is. And you do feel that 

ｷﾏヮﾗゲｷﾐｪぐ┘ｴWﾐ ┞ﾗ┌ ｪﾗ ｷﾐ ┞ﾗ┌ ┌ゲWS デﾗ デｴｷﾐﾆ さゲｴｴｴぐくざ W┗Wﾐ I Sﾗ ｷデく 

Amisha Mistry (mother) 

For the other families, the library still forms a regular part of their lives. One family goes 

approximately monthly, but, as with the Mistry family, there are rules and regulations attached to 

the notion of the library: 

ゲｴW SﾗWゲ ﾆﾐﾗ┘ ┘ｴ;デ デｴW ﾉｷHヴ;ヴ┞ ｷゲ ;ゲ ┘Wﾉﾉが ;ﾐS ｷデげゲ デｴWヴW aﾗヴ ヴW;Sｷﾐｪ ;ﾐSが ┞ﾗ┌ ﾆﾐﾗ┘が ゲｴWげﾉﾉ go 

ｷﾐ ;ﾉﾉ デｴW ﾉｷデデﾉW IﾗヴﾐWヴゲ ;ﾐS ｪWデ ;ﾉﾉ デｴW Hﾗﾗﾆゲ デｴ;デ ゲｴW ┘;ﾐデゲが ;ﾐS Iげﾏ ﾉｷﾆW さ┞ﾗ┌ I;ﾐげデ ｴ;┗W デﾗﾗ 

ﾏ;ﾐ┞ Hﾗﾗﾆゲが ｴ;┗W ﾗﾐﾉ┞ デ┘ﾗざ ┞ﾗ┌ ﾆﾐﾗ┘が H┌デ ┞W;ｴく 

Yara Desai (mother) 

A ヴ┌ﾉW ﾗa けonly two booksげ is conceived by the family, rather than the library. Although Gisolfi (2014) 

comments on changes that have occurred over the past decade regarding library use, leading 
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(among other aspects) towards more communal use and an increase in technology, it seems that, in 

at least some families, the traditional perception of the library as a rule-regulated space of quiet and 

contemplation remains. 

Maintaining heritage language and culture 

For all families interviewed, the heritage language seems to be reducing in significance and usage. 

Yara Desai (mother) said about her four-year-old daughter: 

To be honest she speaks more English. Even though I live with my mum, I mean they speak 

ﾏﾗヴW G┌ﾃ;ヴ;デｷが H┌デ デｴW ┘;┞ ゲｴWげゲ HWWﾐ Hヴﾗ┌ｪｴデ ┌ヮ ｷデげゲ ﾃ┌ゲデ Eﾐｪﾉｷゲｴく I ﾏW;ﾐ ゲｴWげﾉﾉ ┌ﾐSWヴゲデ;ﾐS 

G┌ﾃ;ヴ;デｷ H┌デ ぷぐへ  ゲｴW SﾗWゲﾐげデ ;デデWﾏヮデ to speak it at aﾉﾉく ぷぐへ  Nowadays I think most kids do 

tend to speak in English even though, you know, their first language is Gujarati, so hopefully 

┘ｴWﾐ ゲｴWげゲ ﾗﾉSWヴ ﾏ;┞HW ゲｴW ﾏｷｪｴデ ゲデ;ヴデ ゲヮW;ﾆｷﾐｪ G┌ﾃ;ヴ;デｷく 

Yara Desai (mother) 

There was an air of regret or perceived parental けfailureげ attached to these admissions, when Yara 

was told that other families were in similar situations, she exclaimed: けTｴ;ﾐﾆ GﾗS Iげﾏ ﾐﾗデ デｴW ﾗﾐﾉ┞ 

one who says that.げ Neha Patel (mother), however, explained that she deliberately speaks only 

English, and reads only in English, to her son, who is three-and-a-half years old: 

BWI;┌ゲW ｴW ｴ;ゲ デﾗ ﾉW;ヴﾐ W┗Wヴ┞デｴｷﾐｪ ｷﾐ Eﾐｪﾉｷゲｴ ﾐﾗ┘が ｴW Sﾗﾐげデ ﾐWWS G┌ﾃ;ヴ;デｷが ｴW I;ﾐ ﾃ┌ゲデ ゲヮW;ﾆ 

in home Gujarati but not outside after leaving home. So デｴ;デげゲ ┘ｴ┞ I ゲ;┞ ﾃ┌ゲデ ヴW;S ｷﾐ English 

and writing. 

Fahmida Abid (grandmother) explains how they spoke Urdu at home, but that English was the 

language used for reading. She gives an example how one of AWゲﾗヮげゲ a;HﾉWs became a metaphor for 

ｴWヴ a;ﾏｷﾉ┞げゲ ﾉｷaWぎ 
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My first favourite book would have been Tﾗ┘ﾐ Mﾗ┌ゲW ;ﾐS Cﾗ┌ﾐデヴ┞ Mﾗ┌ゲWく ぷぐへ And we still 

デW;ゲW デｴWﾏ ;ﾉﾉ ;Hﾗ┌デ ｷデが HWI;┌ゲW ﾏ┞ ﾏ┌ﾏげゲ aヴﾗﾏ P;ﾆｷゲデ;ﾐ ;ﾐS ┘WげヴW aヴﾗﾏ ｴWヴWが ;ﾐS ﾐﾗ 

matter how much ぷぐへ she is a part of this country now, she still retains all her own country 

┗;ﾉ┌Wゲく “ﾗ W┗Wﾐ ｷa ┘W ｴ;┗W Eﾐｪﾉｷゲｴ aﾗﾗS ゲｴWげﾉﾉ ゲデｷﾉﾉ ｴ;┗W Aゲｷ;ﾐ aﾗﾗSが ;ﾐS ┘Wげﾉﾉ ゲ;┞ デﾗ ｴWヴ Town 

Mouse and Country Mouse!  

Although the families may smile about the great-ｪヴ;ﾐSﾏﾗデｴWヴげゲ ;デデ;IｴﾏWﾐデ デﾗ ｴWヴ ﾐ;デｷ┗W Iﾗ┌ﾐデヴ┞が 

デｴW デｷﾏW ﾗa デｴW a;ﾏｷﾉ┞げゲ ;ヴヴｷ┗al roughly coincided with the beginnings of the understanding that 

ﾏ;ｷﾐデWﾐ;ﾐIW ﾗa ﾗﾐWげゲ ﾗ┘ﾐ ﾉ;ﾐｪ┌;ｪW ;ﾐS I┌ﾉデ┌ヴW ﾏ;┞ HW ; ┗ｷデ;ﾉ ヮ;ヴデ デﾗ ゲ┌IIWゲゲa┌ﾉ ｷﾐデWｪヴ;デｷﾗﾐ ｷﾐデﾗ デｴW 

host country. Proceedings from a Unesco conference in 1956 (Borrie, 1959) state that continued 

association with the native culture:  

ぐmay well encourage a willingnesゲ デﾗ Iヴﾗゲゲ I┌ﾉデ┌ヴ;ﾉ Hﾗ┌ﾐS;ヴｷWゲ ぷぐへ. This apparent paradox is 

based upon the assumption that unless immigrants can establish some cultural roots quickly 

after settlement, there will tend to be a reIﾗｷﾉ ;┘;┞ aヴﾗﾏ デｴW ﾐW┘ ゲﾗIｷWデ┞ ぷぐ. By contrast, if 

given a sense of solidarity by association with the area of origin, the immigrant will be 

psychologically better prepared for adjustment to his [sic] new surroundings. (p.138) 

Aﾉﾉ デｴW ;Hﾗ┗W W┝;ﾏヮﾉWゲ ｷﾉﾉ┌ゲデヴ;デW デｴ;デが ｷﾐ ﾉｷﾐW ┘ｷデｴ PﾗヴデWゲ ;ﾐS H;ﾗげゲ ふヲヰヰヲぶ aｷﾐSｷﾐｪゲが デｴW ｴWヴｷデ;ｪW 

language decreases in the third/fourth generation. Three of the four families are now making a 

particular effort to maintain their heritage languages, whereas Neha Patel, the one mother who is a 

new arrival to the UK, believes - contrary to the literature (see e.g. Sneddon, 2000) に that speaking 

English only at home will help their children succeed in school. Any efforts to maintain the heritage 

language, however, remain focused on oracy, rather than reading. Thus, the practice of book sharing 

remains firmly in the English language domain in all four families, despite the booklet provided by 

the nursery, informing families that home reading can occur in any language. This is exacerbated by 

the f;ﾏｷﾉ┞げゲ ﾐﾗデｷﾗﾐ デｴ;デ デｴWヴW ｷゲ ; けrightげ way to go about family reading, with tips in reading books 

tied to UK reading schemes, book bands, and curriculum targets. Tｴｷゲ SWゲIヴｷHWゲ デｴW けﾉ;ﾐｪ┌;ｪW ゲｴｷaデげ 
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problematized by Fishman (1991), illustrating the loss of the heritage language に and all its 

advantages に ;Iヴﾗゲゲ デｴW ｪWﾐWヴ;デｷﾗﾐゲ ｷﾐ Iﾗﾏﾏ┌ﾐｷデｷWゲが ;ﾐS ;ﾉｷｪﾐゲ ┘ｷデｴ ‘ﾗHWヴデゲﾗﾐが Dヴ┌ヴ┞ ;ﾐS C;HﾉWげゲ  

(2014) argument that the presence of bilingual practitioners on its own can do little to help families 

maintain the heritage language, unless clear policies and practices are in place. 

Conclusions  

All four families had a positive attitude towards reading throughout the generations, however, lack 

of English knowledge and pre-occupation with more imminently important matters (e.g. working to 

provide food for the family) meant that the grandmothers in the study had little parental input into 

their early English reading experiences as children. For their generation, reading occurred in school, 

and this experience was often separate from family life, taking place irrespective of and 

disconnected from heritage language and cultural activities. When these women became mothers 

themselves, they were more confident in assisting their children, and more likely to utilise available 

resources, such as the library. Between their own daughters growing up and the current generation 

of young children, another shift occurred, due to the increasing availability of information regarding 

early reading, and access to grandparents who had themselves struggled through the British 

education system. In all four families, the increased availability of English resources and focus on 

success within the English system have resulted in the marginalisation of the heritage language in 

family reading, but with a desire to maintain the heritage language orally. Interestingly, the only 

family which speaks no heritage language at all with the children is the Patels, where the mother 

herself arrived from India, re-introducing a first-generation arrival to the family, and in this family, 

there is a strong perception that only English is needed for the IｴｷﾉSヴWﾐげゲ a┌デ┌ヴW. Throughout the 

ｷﾐデWヴ┗ｷW┘ゲが デｴW ┘ｷゲｴ aﾗヴ デｴW IｴｷﾉSヴWﾐげゲ ゲ┌IIWゲゲ ┘;ゲ ヮ;ヴデｷI┌ﾉ;ヴﾉ┞ ゲデヴﾗﾐｪ ｷﾐ デｴW early generations - the 

interviewed grandmothers, with their memories of their own parentsげ ｴ;ヴSゲｴｷヮゲ ;デ デｴWir time of 

arrival in the UK. This may illustrate a prevailing belief that success within the English schooling 

system has to occur at the expense of the mother tongue, despite research highlighting the contrary 
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(Kenner et al, 2004). The loss of the heritage language is a particular concern in the younger 

generations. Family engagement with literacy practices begins with a focus on English as the 

ﾉ;ﾐｪ┌;ｪW ﾗa ｷﾐゲデヴ┌Iデｷﾗﾐ ;ﾐS ;ゲゲｷﾏｷﾉ;デｷﾗﾐが H┌デが ;Iヴﾗゲゲ デｴW ｪWﾐWヴ;デｷﾗﾐゲが SWゲIヴｷHWゲ ; けｪWﾐWヴ;デｷﾗﾐ;ﾉ ;ヴIげが 

ending in young mothers who feel unequipped to support their child in learning the heritage 

language. Understanding and tracing family stories and histories can help to understand early 

childhood family practices, and further research is needed to follow explore connotations around 

heritage languages and identity, especially at the point of young children beginning formal 

education. Until national policy clearly outlines benefits of bi- ;ﾐS ﾏ┌ﾉデｷﾉｷﾐｪ┌;ﾉｷゲﾏが ;ﾐS けa;ﾏｷﾉ┞ 

ﾉｷデWヴ;I┞げ W┝ヮﾉｷIｷデﾉ┞ ｴｷｪｴﾉｷｪｴデゲ HWﾐWaｷデゲ ﾗa ヴW;Sｷﾐｪ ;デ ｴﾗﾏW ｷﾐ デｴW ｴWヴｷデ;ｪW ﾉ;ﾐｪ┌age, building on 

current and new research data, both families and practitioners will likely remain confused, thus 

preventing children from fully benefiting from their linguistic heritage. 
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